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Abstract 

With the signing of the No Child Left Behind Act in 2001, much emphasis has been placed on the accountability 

of schools and school districts to ensure higher academic achievement of all students.  The achievement gap 

remains among African American male students in urban school districts.  This purposed quantitative study 

explored the relationship between African American male students in grades 4
th

-6
th

, their attitudes towards 

school, and academic achievement.  The primary setting for this research was an urban public elementary school 

in Maryland.  The research provided an answer to whether there was a relationship between African American 

male students in grades 4
th

-6
th

 attitudes towards school and their academic achievement.  In order to provide an 

answer to the purposed research question, the researcher administered the School Attitude Assessment Survey-

Revised (2002) and used quarterly benchmark data of African American male students between the ages of 9-11 

in grades 4
th

-6
th

 to measure the relationship among their attitudes towards school and academic achievement.  

The expected findings of the purposed research showed a relationship among African American male students' 

attitudes towards school and their respective academic achievement.   

Keywords: academic self-perception; attitudes towards teachers; attitudes towards school; goal valuation; 

motivation; self-regulation. 

 

Introduction  

The primary focus for this study is to examine the relationship between African American male students' 

academic achievement and their personal attitude towards school.  The setting for this study was an urban 

neighborhood located in Maryland.  The overarching hypothesis that framed this study was that African 

American male students who have a positive attitude towards school had higher academic achievement than 

similar students who had poor attitude towards school.  For the purpose of this study, a positive attitude towards 

school was defined by high academic performance and a poor attitude was defined by low academic 

performance.   

The signing of the No Child Left Behind Act (NCLB) in 2001 by George W. Bush put emphasis on the 

accountability of schools and school districts to ensure higher academic achievement by all students.  NCLB 

(2001) has become a driving force of educational research and practitioners and policymakers need to become 

knowledgeable about this research.  Examination of the literature associated with the achievement gap of African 

American males has indicated that while most ethnic groups in urban school districts have made some gains in 

academic achievement, African American males still rank the lowest (Rowley & Bowman, 2009).  According to 

research conducted by Gorey (2009), the achievement gap among black and white students still exists.  The 

dilemma remains, why are African American male students still ranking low even though funding, teacher 

responsibility, and accountability have improved (Rowley & Bowman 2009).  The rationale behind this study, 

although other studies have examined at the middle and high school levels the impact of the relationship between 

student attitude towards school and academic achievement of African American male students (Gordon et al., 

2009; Comeaux & Jayakumar, 2007; Cokley & Chapman, 2009), no current research exists that examines the 

same issue within an urban elementary school.  Narrative research conducted by Hucks (2011) suggested that 

studies focused on African American males were absent from research literature in two significant areas: (1) on 

an intergenerational level, and (2) at the elementary school level.  Hence, this study addressed the existing gap in 

the literature.    

Research conducted by Uwah, McMahon, and Furlow (2008) gives validity to the assumption that positive 

attitudes towards the importance of education improve student test scores and behaviors in a predominately 

African American urban elementary public school.  Research suggests that academic achievement is influenced 

by student attitudes, which provide a justification for inclusion of urban African American voices in future 

research efforts to alleviate this achievement gap (McCoach, 2002).  In order to increase the academic 

achievement of African American male students, their educational needs must be addressed (Wright, 2011).  

Internally, an examination of African American male students' attitudes towards school, within their urban 

school district, is important to the development of instructional strategies that help close the achievement gap.  

Externally, an examination of the community resources and programs may aid and promote the development of 

positive attitudes toward education.   
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Background, Context, and Theoretical Framework of the Study 

The rationale behind the study of African American Male students' academic achievement and school attitudes in 

an urban elementary public school is to determine the relationship between school attitudes of these students and 

their academic achievement.  The overarching hypothesis that framed this study was that African American male 

students who had a positive attitude towards school had higher academic achievement than those who had a poor 

attitude.  The signing of the NCLB in 2001 by President George W. Bush put much emphasis on the 

accountability of schools and school districts to ensure higher academic achievement of all students.  Gorey 

(2009) states that NCLB (2001) was implemented to help close the achievement gap among minority students, 

but this has been a failure.  Many schools in urban communities continue to have stagnant test scores as 

compared to other schools in the country (Wright, 2011).   

Examination of the literature associated with the achievement gap of African American males found that most 

ethnic groups in the urban school districts made some gains in academic achievement but that African American 

males still rank the lowest (Rowley & Bowman, 2009).  Schools now have to consider other aspects that 

contribute to the success of African American male students in urban elementary schools.  One of these facets is 

student attitude towards school.  The hypothesis is that positive attitudes towards school would increase African 

American male student's academic performance.  Internally, an examination of African American male students' 

attitudes towards education, within their urban school district, is important to the development of instructional 

strategies that will help close the achievement gap among minority students.  Externally, one must examine the 

community resources and programs that aid and promote positive attitudes toward education.   

Nieto (1999) stated that students from cultural diverse backgrounds bring "cultural capital" to the classroom.  

With more insight into how much culture has an affect on learning, teachers can better serve students in the 

classroom.  Also, understanding how different cultures view the importance of education can give insight on 

how students of diverse backgrounds respond to various classroom-learning activities.  An understanding of 

cultural attitudes towards education and the affect it has on learning can initiate curriculum changes and address 

the needs of the multiple learning styles within the classroom; including those of African American male 

students.              

 Bowman (1994) recognized that cultural perceptions and academic achievement play a significant role in how 

culturally diverse students perform in school.  African Americans have a unique and complex culture, which 

makes them culturally diverse, and this will have an affect on academic performance.  This is especially true for 

African American students that reside in an urban setting.  King (1997) made the connection between culturally 

sensitive material and student achievement.  The results of the research indicated that student self-esteem and 

learning achievement improved because of the culturally responsive classroom material.  Harper's research (2008) 

revealed a relationship between African American students' and ethnic identity beliefs, achievements, and 

behaviors.  The rationale behind this study is to determine the relationship between male African American 

students' towards education and their academic achievement.  A relationship between school attitude of male 

African American students and academic achievement will provide information that is vital to administrative 

leaders and teachers about the significance school attitudes and community resources have on increasing 

academic achievement and community resources for African American male students in an urban public school. 

The theoretical basis for the study consists of five theories identified as constructivist, "cultural capital," 

achievement goal, expectancy-value, and planned behavior.  These five theories serve as the theoretical 

framework for this study.  Each theory creates a unique understanding of the hypothesis and the research 

questions.  Learning begins from the first breath taken at birth until the last breath before death.  Different 

scholars have described this long journey of learning.  Jean Piaget (Piaget, 1972; Satterly, 1987) based his theory 

of learning on the development of a child's understanding and response to physical experiences within his/her 

environment.  Lev Vygotsky (Atherton, 2011; Vygotsky, 1986) based his theory of social constructivism on a 

child reaching full potential of learning with the assistance of an adult or a more knowledgeable peer.  

Constructivism can be defined as the theory used to explain how individuals know what they know (Schunk, 

2008).  All of these scholars and others have influenced today's classroom practices and the modern day 

constructivist learning theory.  The constructivist theory is based on how individuals learn what they know from 

their surroundings and others.  African American students in urban neighborhoods learn what they know from 

their surrounding environment and bring these environmental behaviors into the classroom.  Their urban 

environment directly affects African American student performance in the classroom (Cokley & Chapman, 

2009).  If African American male students have negative attitudes towards achievement, this would account for 

stagnate academic achievement (Rowley & Bowman, 2009).   

The achievement goal theory explores the rationalizations for participating in achievement behaviors.  Covington 

(2000) suggested that achievement goals influence academic achievement.  Kaplan and Maehr (1993) 

recommended that schools that emphasize task goals were more conducive to African American students 

because these schools emphasized learning and improvement.   

The expectancy-value theory is based on the work of John W. Atkinson (1957), which states students' 
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motivations to succeed and achievement behaviors are influenced by their beliefs about how successful they 

were with respect to completing and their value of the activity (Wigfield & Eccles, 2000).  Wigfield and Eccles 

(2000) theory gave basis to consider the urban influence on African American male students and the beliefs 

generated within that urban culture towards school and education.  If the views are negative towards school and 

education within the urban culture, then this might contribute to the low academic achievement of African 

American male students in an urban environment.   

The planned behavior theory is determined by three factors including 1) attitude towards behavior, 2) the 

perceived social pressure to perform the behavior, and 3) the relationship between self-efficacy and the behavior.  

The combination of these three factors forms the behavior intention (Davis, Ajzen, Saunders, & Williams, 2002).  

It has been observed that African American students give more credence to the messages of others than to their 

own performance attainments (Usher & Pajares, 2006).  In other words, American African male students in an 

urban setting may value the opinion of others within the culture, rather than the opinions of their teachers and 

educators.   

Theoretically, if a relationship between school attitudes of male African American students and academic 

achievement is determined, it will provide information that is vital to administrative leaders and teachers 

regarding the significance that school attitude has on increasing academic achievement.  It may also provide 

information that is important to community leaders, to aid in the development of community resources, for 

African American male students in urban public school districts.   

 

Purpose of the Study 

The purpose of this study is to add to the existing body of research that deals with the relationship between 

African American male students' school attitudes and academic achievement.  In addition to looking at African 

American male students' school attitudes and its relationship between academic achievements, this study will 

address the relationship between academic self-perceptions, attitudes toward teachers, goal valuation, 

motivation/self-regulation, and African American male students' academic achievement.  There is an existing 

debate that on the relationship between the achievement gap of black males and their attitudes towards school 

(Gordon et al., 2009; Comeaux & Jayakumar, 2007; Cokley & Chapman, 2009).  According to the research 

conducted by Gorey (2009) the achievement gap among black and white students still exists.  When focused 

solely on black male achievement gap, studies of middle school and high school (Gordon et al., 2009; Comeaux 

& Jayakumar, 2007; Cokley & Chapman, 2009) students support this concept but there is a gap in the literature 

when it comes to black male achievement gap and elementary school (Harper, 2008).  This study will confirm a 

relationship between school attitudes of upper elementary school African American males and academic 

achievement.    

 

Research Questions and Hypotheses 

Research Question 1: 

What is the relationship between the school attitudes of African American males in grades 4-6 of an urban 

elementary public school and their academic achievement? 

H1: There is a significant relationship between the attitudes of African American males in grades 4-6 of an urban 

elementary public school and their academic achievement.   

H01: There is no significant relationship between the attitudes of African American males in grades 4-6 of an 

urban elementary public school and their academic achievement.   

Research Question 2: 

What is the relationship between school attitudes of 4th grade African American male students', of an urban 

elementary public school, and their academic achievement in math and reading? 

H2: There is a significant relationship between school attitudes of 4th grade African American male students', of 

an urban elementary public school, and their academic achievement in math and reading.   

H02: There is no significant relationship between school attitudes of 4th grade African American male students', 

of an urban elementary public school, and their academic achievement in math and reading.   

Research Question 3: 

What is the relationship between school attitudes of 5th grade African American male students', of an urban 

elementary public school, and their academic achievement in math and reading? 

H3: There is a significant relationship between school attitudes of 5th grade African American male students', of 

an urban elementary public school, and their academic achievement in math and reading.   

H03: There is no significant relationship between school attitudes of 5th grade African American male students' 

of an urban elementary public school and their academic achievement in math and reading.   

Research Question 4: 
What is the relationship between school attitudes of 6th grade African American male students', of an urban 

elementary public school, and their academic achievement in math and reading? 
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H4: There is a significant relationship between school attitudes of 6th grade African American male students', of 

an urban elementary public school, and their academic achievement in math and reading.   

H04: There is no significant relationship between school attitudes of 6th grade African American male students', 

of an urban elementary public school, and their academic achievement in math and reading.   

Research Question 5: 

Is there a significant predictive relationship between 4th- 6th grade African American male students' of an urban 

elementary public school with respect to  academic self-perceptions, attitudes toward teachers, goal valuation, 

motivation/ self-regulation, and their academic achievement in math and reading? 

H5: There is a significant predictive relationship between 4th- 6th grade African American male students' of an 

urban elementary public school with respect to academic self-perceptions, attitudes toward teachers, goal 

valuation, motivation/ self-regulation, and their academic achievement in math and reading. 

H05: There is no significant predictive relationship between 4th- 6th grade African American male students' of 

an urban elementary public school with respect to academic self-perceptions, attitudes toward teachers, goal 

valuation, motivation/ self-regulation, and their academic achievement in math and reading. 

 

Method 

Quantitative data sources used in the study included the SAASR (McCoach, 2002) and African American male 

participant's quarterly benchmark assessment data.  The quarterly benchmark assessment was analyzed after the 

SAASR (McCoach, 2002) was administrated to participants. The target populations of the purposed study were 

African American male students in grades 4-6 in urban elementary schools in Maryland.  Common 

characteristics of the group include male, of African American decent, between the ages of 9-12, and attends a 

school in an urban area of Maryland.  The participants involved in this study met all of the common 

characteristics.   

One school district was chosen for this study.  The school was chosen, because it was located in an urban area, 

and more than half of the school population consists of African American students.  The school consisted of 515 

students in grades Pre-K-6th, 270 students were African American males (www.Mdreportcard.org).   

 

Data analysis 

Two Pearson product moment correlations were conducted.  The Pearson product moment correlation was 

conducted in order to assess if there was a relationship between the attitudes toward school score and the 

quarterly benchmark math and reading assessments.  All three variables were continuous.  A multiple linear 

regression statistical procedure was conducted to test for a predictive relationship between the independent 

(academic self-perceptions, attitudes toward teachers, goal valuation, and motivation/self-regulation,) and 

dependent (academic achievement in math and reading) variables. 

 

Ethical Issues 

To avoid any possible ethical issues, the research study was presented for IRB approval at both Capella 

University and the School District’s Research Department.  The research study was a non-experimental design, 

which decreased any risk to participants.  No harm came to the participants involved in this research study.   

 

Findings 

A total of 18 participants were used in the study.  Participants ranged in grade level from 4
th

 to 6
th

.  The most-

common grade level was 5
th

 (8, 44%) followed by 6
th

 (7, 39%).  There were only three (17%) 4
th
 graders.  

Academic achievement was measured at three points for math and reading scores.  Math scores ranged from 25% 

to 86% at all three points.  The average math scores were 56% at time 1, 59% at time 2, and 53% at time 3.  

Reading scores ranged from 35% to 82% at all three points.  The average reading scores were 56% at time 1, 58% 

at time 2, and 55% at time 3.  Table 4 presents the means and standard deviations for math and reading scores. 
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Table 4.  Mean and Standard Deviations for Math and Reading Achievement Scores 

 

Score M SD 

Math   

Time 1 56% 19% 

Time 2 59% 16% 

Time 3 53% 16% 

Reading   

Time 1 56% 11% 

Time 2 58% 12% 

Time 3 55% 12% 

 

Five research subscales were created from the SAASR questionnaire.  Attitudes toward school scores ranged 

from 1.80 to 7.00 with an average of 5.09 (SD = 1.58).  Academic self-perceptions scores ranged from 4.40 to 

7.00 with an average of 5.68 (SD = 0.84).  Attitudes toward teachers ranged from 2.70 to 7.00 with an average of 

5.67 (SD = 1.05).  Goal valuation ranged from 6.00 to 7.00, with an average of 6.81 (SD = 0.30).  Motivation 

self-regulation ranged from 3.40 to 6.60 with an average of 5.62 (SD = 0.94).  Means and standard deviations for 

the scores are presented in Table 5. 

 

Table 5.  Means and Standard Deviations for Research Subscales 

Subscale M SD 

Attitude toward school 5.09 1.58 

Academics self-perception 5.68 0.84 

Attitudes toward teachers 5.67 1.05 

Goal valuation 6.81 0.30 

Motivation self-regulation 5.62 0.94 

 

Research Question 1 
What is the relationship between the school attitudes of African American males in grades 4-6 of an urban 

elementary public school and their academic achievement?  To assess research question 1, six Pearson 

correlations were conducted on the six math and reading academic achievement scores and attitudes toward 

school scores for all participants.  The results of the tests were not all significant.  However, with only 18 

participants, the power of the analyses was extremely low.  Results of the six Pearson correlations are presented 

in Table 6. 

 

Table 6.  Correlations between Academic Achievement and Attitudes Toward School 

Time Attitudes toward school with Math Attitudes toward school with Reading 

   

1 -.10 -.31 

2 -.06 .07 

3 -.15 .19 

 

Note.  * p < .05.  ** p < .01. 
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Research Question 2 
What is the relationship between school attitudes of 4

th
 grade African American male students of an urban 

elementary school and their academic achievement in math and reading?  For research question 2, six Pearson 

correlations were conducted to assess the relationship between the six math and reading academic achievement 

scores and attitudes toward school scores for 4
th

 graders only.  Not all test results were statistically significant.  

With only three participants, the power of the analyses was extremely low.  Results of the six Pearson 

correlations are presented in Table 7. 

Table 7.  Correlations between Academic Achievement and Attitudes Toward School for 4
th

 Graders 

Time Attitudes toward school with Math Attitudes toward school with Reading 

   

1 -.98 -.42 

2 .39 -.40 

3 -.82 -.69 

 

Note. * p < .05. ** p < .01. 

 

Research Question 3 
What is the relationship between school attitudes of 5

th
 grade African American male students of an urban 

elementary school and their academic achievement in math and reading?  For research question 3, six Pearson 

correlations were conducted to assess the relationship between the six math and reading academic achievement 

scores and attitudes toward school scores for 5
th

 graders only.  Only eight participants were used and the data 

was not statistically significant because the power of the analyses was extremely low.  Results of the six Pearson 

correlations are presented in Table 8. 

Table 8.  Correlations between Academic Achievement and Attitudes Toward School for 5
th

 Graders 

Time Attitudes toward school with Math Attitudes toward school with Reading 

   

1 -.46 -.33 

2 -.31 .07 

3 -.48 .25 

 

Note. * p < .05. ** p < .01. 

 

Research Question 4 
What is the relationship between school attitudes of 6

th
 grade African American male students of an urban 

elementary school and their academic achievement in math and reading?  For research question 4, six Pearson 

correlations were conducted to assess the relationship between the six math and reading academic achievement 

scores and attitudes toward school scores for 6
th
 graders only.  Only seven participants were included and the 

power of the analyses was extremely low so no statistically significant data was obtained.  Results of the six 

Pearson correlations are presented in Table 9. 

Table 9.  Correlations between Academic Achievement and Attitudes Toward School for 6
th

 Graders 

Time Attitudes toward school with Math Attitudes toward school with Reading 

   

1 -.60 .45 

2 -.20 -.49 

3 -.43 -.73 

 

Note. * p < .05. ** p < .01. 
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Research Question 5 
Is there a significant predictive relationship between 4

th
-6

th
 grade African American male students of an urban 

elementary public school regarding academic self-perceptions, attitudes toward teachers, goal valuation, 

motivation/self-regulation, and their academic achievement in math and reading? 

To assess research question 5, six multiple linear regressions were conducted to assess if academic self-

perception, attitudes toward teachers, goal valuation, motivation/self-regulation predicted academic achievement.  

Prior to the analysis, the assumptions of normality and homoscedasticity were assessed via scatter plots.  The 

scatter plots showed little deviation from normality and homoscedasticity thus the assumptions were met.  The 

results of all six-regression models were not significant (see Table 10).  Since the multiple regression models 

were not significant, the individual predictors were not examined further.  Results of the multiple linear 

regression models are presented in Table 10.  Individual predictors of the multiple linear regressions are 

presented in Table 11. 

Table 10.  Model Tests for Multiple Linear Regressions with Academic Self-Perception, Attitudes Toward 

Teachers, Goal Valuation, Motivation/Self-Regulation Predicting Academic Achievement 

 Math Reading 

Time F (4, 13) p R
2 

F (4, 13) p R
2 

       

1 1.96 .160 .38 1.81 .187 .36 

2 1.09 .400 .25 1.59 .236 .33 

3 1.71 .207 .35 0.95 .469 .23 

 

Table 11.  Beta Coefficients for Multiple Linear Regressions with Academic Self-Perception, Attitudes Toward 

Teachers, Goal Valuation, Motivation/Self-Regulation Predicting Academic Achievement 

 Math Reading 

 Time 1 B Time 2 B Time 3 B Time 1 B Time 2 B Time 3 B 

       

Academics self-perception .14 .07 0.11 -0.10* 0.05 0.09 

Attitudes toward teachers .01 .03 0.01 0.01 -0.02 -0.01 

Goal valuation .19 .19 0.15 0.11 0.07 -0.02 

Motivation self-regulation -.08 -.06 -0.07 0.06 0.03 -0.02 

Note. * p < .05. ** p < .01. 

For all the research hypotheses, insufficient numbers of participants made the power of the analysis extremely 

low and no statistically significant information was gleaned from the data.    

 

Discussion of the Results 

The purpose of the study was to identify whether or not there was a significant relationship between the school 

attitudes of African American male students in grades 4
th

-6
th

 in an urban elementary public school and their 

academic achievement in math and reading.  The SAASR (McCoach, 2002) was used to measure the academic 

self-perception, attitudes toward teachers, and attitudes toward school, goal valuation, and motivation/self T 

regulation of the study participants.  Quarterly assessment benchmark scores in math and reading were used to 

measure the academic achievement of the study participants.   

Research hypothesis 1 tested whether there was a significant relationship between the school attitudes of African 

American males in grades 4th-6th of an urban elementary public school and their academic achievement.  In this 

study, this hypothesis was not supported.  Prior research indicated that African American males' perceptions 

towards education have an influence on how they perform academically in school (Wright, 2011).   

Research hypothesis 2 tested for a significant relationship between school attitudes of 4th grade African 

American male students of an urban elementary public school and their academic achievement in math and 

reading.  There was no significant relationship found.  This finding was not consistent with prior research.  For 

example, Kincaid and Yin (2011) found that African American males in urban environments have 

socioeconomic factors that affect their academic performance and their perceptions of education and the role it 
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has in their lives.   

Research hypothesis 3 tested for a significant relationship between school attitudes of 5th grade African 

American male students of an urban elementary public school and their academic achievement in math and 

reading.  There was no significant relationship found.  This finding was not consistent with prior research.  

Mickelson & Green (2006) found that attitudes toward school were another predictor of academic performance 

among African American students.   

Research hypothesis 4 tested for a significant relationship between school attitudes of 6th grade African 

American male students of an urban elementary public school and their academic achievement in math and 

reading.  There was no significant relationship found and the hypothesis was disproved in this study.  This 

finding is not consistent with prior research.  The achievement gap of African American males indicated that 

while most ethnic groups in urban school districts have made some gains in academic achievement, African 

American males still rank lowest (Rowley & Bowman, 2009). 

Research hypothesis 5 stated that there is a significant predictive relationship between 4
th

-6
th

 grade African 

American male students of an urban elementary public school, academic self-perceptions, attitudes toward 

teachers, goal valuation, motivation/self-regulation, and their academic achievement in math and reading.  There 

was no significant predictive found in this study.  A multiple linear regression was calculated and the regression 

was not significant.  These findings were not consistent with prior research.  Mickelson & Green (2006) found 

that attitudes toward school were another predictor of academic performance among African American students.  

However, there was a significant predictive relationship between academic self-perception and the academic 

achievement in reading of 4
th

-6
th

 grade African American male students of an urban elementary public school.  

The present study findings support this, but the results could not be justified because of the limited amount of 

participants involved in the study.   

John Ogbu (2003) identified institutional racism as a persistent barrier to academic achievement of middle-class 

students by means of cultural mistrust.  Ogbu (2003) also focused on the community and the general “code of 

silence” that tends to emerge from African American communities.  The “code of silence” is defined as general 

mistrust African American parents and communities have for school agents.  The “cultural mistrust” that John 

Ogbu speaks of, could be the explanation for the lack of participants in the study.  The parents involved in this 

study were reluctant to have their child participant in the study.  This could explain the lack of participants 

involved in the study that may have had an affect upon the results.   

In summary, there was no significant relationship between the school attitudes of African American male 

students in grades 4
th

-6
th

 in an urban elementary public school and their academic achievement in math and 

reading.  However, the results indicated possible correlations between academic achievement and attitudes 

toward school of the African American male students' in grades 4
th

-6
th

.  Because of the limited amount of 

participants involved in the study, the results could not be justified.  The results of all six-regression models were 

not significant, but the individual predictors of the multiple linear regressions did show a relationship between 

academic achievements of the African American male students in grades 4
th

-6
th

 in reading and their academic 

self-perception.  Again, this could not be proven significant, because of the limited amount of study participants.   

 

Implications 

If the results were found significant, the educational leader of an urban elementary school should consider 

conducting research concerned with reversing the trend of underachievement at his/her school.  Even though the 

results of the research study were not significant, this does not imply that there was not a relationship between 

4
th

-6
th

 grade African American male students' attitudes toward school and their academic achievement in math 

and reading.  If a significant relationship were proven in this research study, then educational leaders would have 

to consider alternative instructional methods that would cater to the cognitive needs of African American male 

students in grades 4
th

-6
th.  

  

The results of the study may have been found insignificant at this time, but the literature warrants further 

research and investigation into the school attitude of African American males and academic achievement 

(Gordon et al., 2009; Comeaux & Jayakumar, 2007; Cokley & Chapman, 2009).  Future researchers could repeat 

this study within the same context of an urban elementary school district, but reach out to multiple schools 

instead of one school.  This would increase the chances of recruiting significant amounts of participants.  To 

counter the “code of silence” which is defined as the general mistrust African American parents and 

communities have for school agents (Ogbu, 2003).  Future research could be conducted directly through school 

districts, rather than an outside source conducting research, which could lessen the level of mistrust among 

parents and communities.   

In summary, the results of the study may not have been significant, but this was not consistent with the literature.  

The implications of the results warrant further investigation into the school attitudes of African American male 

students and their academic achievement.  This could provide an educational leader of urban elementary school, 

solutions to reversing the trend of underachievement at his/her school. 
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Conclusion 

Overall, the overarching hypothesis was not proven significant in this research study.  However, this does not 

conclude there was no significant relationship between African American male students in grades 4
th

-6
th

 and 

their attitudes toward school and academic achievement in math and reading.  It could be concluded that the 

limited number of participants involved in the research study had a negative effect on the result.  It is 

recommended that this research study be conducted again on a larger scale and include more than one urban 

elementary school to ensure a larger number of research study participants.   

 

REFERENCES 

Armitage, C. J., & Christian, J. (2003). From attitudes to behaviour: Basic and applied research on the theory of 

planned behaviour. Current Psychology, 22(3), 187- 195. doi:10.1007/s12144-003-1015-5 

Armitage, C. J., & Conner, M. (2001). Efficacy of the theory of planned behaviour: A meta-analytic review. The 

British Journal of Social Psychology, 40, 471-99. 

http://search.proquest.com/docview/219214254?accountid=27965 

Atherton, J. S., (2011). Learning and teaching; constructivism in learning, Retrieved from 

http:www.learningandteaching.info/constructivism.htm 

Bowman, B. (1994). Cultural diversity and academic achievement. National Central Regional Educational 

Laboratory, Retrieved from http://www.infoncrel.org 

Byrd, C. M., & Chavous, T. M. (2009). Racial identity and academic achievement in the neighborhood context: 

A multilevel analysis. Journal of Youth and Adolescence, 38(4), 544-559. 

http://search.proquest.com/docview/204524238?accountid=27965 

Buttaro, A., Battle, J., & Pastrana, A. (2010). The aspiration-attainment gap: Black students and education. The 

Journal of Negro Education, 79(4), 488-502. 

http://search.proquest.com/docview/884228699?accountid=27965  

Davis, L., E., Ajzen, I., Sunders, J.,& Williams, T. (2002). The decision of African American students to 

complete high school: An application of the theory of planned behavior. Journal of Educational 

Psychology, 94(4), 810-819. 

Chambers, T. V. (2009). The "receivement gap": School tracking policies and the fallacy of the "achievement 

gap". The Journal of Negro Education, 78(4), 417-431. 

http://search.proquest.com/docview/222133296?accountid=27965 

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2
nd

 ed.). St. Paul, MN: West Publishing.  

Cokley, O., K., & Chapman, C. (2008). The roles of ethnic identity, Anti-white attitudes, and academic self-

concept in African American student achievement. School Psychology Education, 11, 349-365. doi: 

10.1007/s11218-008-9060-4 

Colombo, M. (2006). Building school partnerships with culturally and linguistically diverse families. Phi Delta 

Kappan, 314-318. 

Comeaux, E., & Jayakumar, M., U. (2007). Education in the United States: Is it a black problem. The Urban 

Review, 39(1), 93-104. 

Corenblum, B., & Armstrong, H. D. (2012). Racial-ethnic identity development in children in a racial-ethnic 

minority group. Canadian Journal of Behavioural Science, 44(2), 124-137  

http://search.proquest.com/docview/1008307154?accountid=27965 

Covington, M., V. (2000). Goal theory, motivation, and school achievement: An alternative review. Annual 

Review of Psychology, 51(1), 171-200.  

Creswell, J. W. (2004). Educational research: Planning, conducting, and evaluating quantitative and qualitative 

research (2nd ed.), Columbus, Ohio: Merrill Prentice Hall.  

Elias, M., & Haynes, M., N. (2008). Social competence, social support, and academic achievement in minority, 

low-income, Urban Elementary School Children. School Psychology Quarterly, 23(4), 474-495. 

Gatt, S. (2010). The role of the community in enhancing learning. Journal of Educational Sciences, 22-28. 

George, D., & Mallery, P. (2011). SPSS for Windows step by step (11
th

 ed.). Boston, MA: Allyn & Bacon. 

Gordon, D., Iwamoto, D. K., Ward, N., Potts, R., & Boyd, E. (2009). Mentoring urban black middle school male 

students: implications for academic achievement. The Journal of Negro Education, 78(3), 277-289. 

Gorey, M. K. (2009). Comprehensive school reform: Meta-analytic evidence of black- white achievement gap 

narrowing. Education Policy Analysis Archives, 17(25), 1-17. 

Harper, B. (2008). The relationship between black racial identity and academic achievement in urban settings. 

Theory Into Practice, 46(3), 230-238. 

Howell, D. C. (2010). Statistical methods for psychology (7th ed.). Belmont, CA: Wadsworth Cengage Learning. 

Hucks, C. D. (2011). New vision of collective achievement: The cross-generational schooling experience of 

African American males. The Journal of Negro Education, 80(3), 339-357.  

Irving, A., M., & Hudley, C. (2008). Cultural identification and academic achievement among African American 



Journal of Education and Practice                                                                                                                                                      www.iiste.org 

ISSN 2222-1735 (Paper)   ISSN 2222-288X (Online) 

Vol.5, No.6, 2014 

 

42 

males. Journal of Advanced Academics, 19(4), 678-698. 

Jaeger, M. M. (2009). Equal access but unequal outcomes: Cultural capital and educational choice in a 

meritocratic society. Social Forces, 87(4), 1943-1971. 

http://search.proquest.com/docview/229856943?accountid=27965 

Kaplan, A. & Maehr, M., L. (1999). Achievement goals and student well-being. Contemporary Educational 

Psychology, 24(4), 330-358. 

Kaylor, M., & Flores, M. M. (2007). Increasing academic motivation in culturally  

and linguistically diverse students from low socioeconomic backgrounds. Journal of Advanced Academics, 19, 

66–89. 

Kincaid, E., & Yin, J. (2011). Perceptions: How do they influence the academicsuccess of African American 

males? Review of higher education and self-learning, 4 (10), 75-80. 

King, D. (1997). The effects of cultural differences on self-esteem and learning in students. Pennsylvania Action 

Research Network, Retrieved August 4, 2011, from www.learningfrompractice.org  

Kingston, P. W. (2001). The unfulfilled promise of cultural capital theory. Sociology of Education, 88-99. 

  http://search.proquest.com/docview/216500514?accountid=27965 

LaPiere, R. T. (1934). Attitudes vs. actions. Social Forces,13, 230-237. 

Lauer, A. P. (2006). An education research primer: How to understand, evaluate, and use it. San Francisco, CA: 

Jossey-Bass.  

Lodico, M. G., Spaulding, D. T., and Voegtle, K. H. (2010). Methods in educational research: from theory to 

practice (2nd ed.). San Francisco, CA: Jossey-Bass. 

Lynn, M. (2006). Race, culture, and the education of African Americans. Educational Theory, 56(1), 107-119. 

Manning, M. (1999). Understanding diversity, accepting others: Realities and directions. Educational Horizons, 

125-127. 

Maryland State Report Card. Retrieved from www.mdreportcard.org. 

McCoach, D. B. (2002). The school attitude assessment survey-revised (SAAS-R). Unpublished instrument. 

McCoach, D. B. (2002). A validation study of the school attitude assessment survey. Measurement & evaluation 

in counseling & development. American Counseling Association, 35(2), 66-77. 

McCoach, D. B., & Siegle, D. (2001). A comparison of high achievers' attitudes, perceptions, and motivations. 

Academic Exchange Quarterly, 5(2), 71-76. 

McCoach, D. B., & Siegle, D. (2003). The school attitude assessment survey-revised: A new instrument to 

identify academically able students who underachieve. Educational and Psychological Measurement, 

63(3), 414-429. 

McCoach, D. B., & Siegle, D. (2005). Making a difference: Motivating gifted students who are not achieving. 

Teaching Exceptional Children, 38(1), 22-27. 

Mickelson, R. A., & Greene, A. D. (2006). Connecting pieces of the puzzle: Gender differences in black middle 

school students' achievement. The Journal of Negro Education, 75(1), 34-48. 

Mocombe, P. (2006). The Sociolinguistic nature of black academic failure in capitalist  

education: a reevaluation of 'language in the inner city' and its social function, 'acting white'. Race Ethnicity and 

Education, 9(4), 395-407. 

Mortimore, J.M., & Wall, A. (2009). Motivating African-American students through information literacy 

instruction: Exploring the link between encouragement and academic self-concept. The Reference 

Librarian, 50(1), 29-42. 

Motivation and schooling in the middle grades. (1994). Review of Educational Research, 64(2), 287-287. 

http://search.proquest.com/docview/214119571?accountid=27965 

Nieto, S. (1999). The Light in Their Eyes: Creating Multicultural Learning Communities (Multicultural 

Education Series). New York, NY: Teachers College Press.No Child Left Behind Act (2001), H.R.1, 

Public Law, 107-110. 

Ogbu, J. (2003). Black American students in an affluent suburb: A study of academic disengagement. New 

Jersey, NJ: Lawrence Erlbaum Associates. 

Pagano, R. R. (2009). Understanding statistics in the behavioral sciences (9
th

 ed.). Belmont, CA: Wadsworth 

Cengage Learning. 

Pajares, F., & Valiante, G. (1997). Influence of self-efficacy on elementary students writing. The Journal of 

Educational Research, 90(6), 353-353. 

http://search.proquest.com/docview/204193342?accountid=27965 

Piaget, J. (1972). The psychology of the child. New York, NY: Basic Books. 

Pintrich, P. R., & DeGroot, E. V. (1990). Motivational and self-regulated learning components of classroom 

academic performances. Journal of Educational Psychology, 82(1), 33-40. 

Pintrich, P. R. (2000). An achievement goal theory perspective on issues in motivation terminology, theory, and 

research. Contemporary Educational Psychology, 25, 92-104. Retrieved from 



Journal of Education and Practice                                                                                                                                                      www.iiste.org 

ISSN 2222-1735 (Paper)   ISSN 2222-288X (Online) 

Vol.5, No.6, 2014 

 

43 

http://www.idealibrary.com 

Powell, K., & Kalina, C. (2009). Cognitive and social constructivism: Developing tools for an effective 

classroom. Education, 103(2), 241. 

Rollock, N. (2007). Black girls don't matter: exploring how race and gender shape academic success in an inner 

city school. Support for Learning, 22(4), 197-202. 

Rowley, L. R., & Bowman, J. P. (2009). Risk, protection, and achievement disparities among African American 

males: A cross-generation theory, research, and comprehensive intervention. The Journal of Negro 

Education, 73(3), 305-320. 

Rowley, L. R., & Wright, W. D. (2011). No "White" Child Left Behind: The academic achievement gap between 

black and white students. The Journal of Negro Education, 80(2), 93-107. 

Satterly, D. (1987). "Piaget and Education" in R L Gregory (ed.), The Oxford Companion to the Mind. USA: 

Oxford University Press. 

Schunk, D. E. (2008). Learning theories: an educational perspective. Upper Saddle River, NJ: Prentice Hall.  

Sealey-Ruiz, Y. (2011). The use of educational documentary in urban teacher education:  A case  study of 

beyond the bricks. The Journal of Negro Education, 80(3), 310-324,437-438. 

http://search.proquest.com/docview/903303340?accountid=27965 

Siegel, S & Castellan, Jr. N. J. (1988). Nonparametric Statistics for the Behavioral Sciences, (2nd. Ed). Boston, 

MA: McGraw Hill.  

Slocum, T. A., Spencer, T. D., & Detrich, R. (2012). Best available evidence: Three complementary approaches. 

Education & Treatment of Children, 35(2), 153-181. 

http://search.proquest.com/docview/1011330376?accountid=27965 

Smith, L. D., & Smith, J. B. (2009). Urban educators' voices: Understanding culture in the classroom. Urban 

Review, 31, 334-351. doi: 10.1007/s11256-008-0108-8 

Smith, M. (2008). Howard Grander and multiple intelligences' the encyclopedia of informal education, Retrieved 

from http://www.infed.org/thinkers/gardner.htm. 

Spencer, T. D., Detrich, R., & Slocum, T. A. (2012). Evidence-based practice: A framework for making effective 

decisions. Education & Treatment of Children, 35(2),127-151. 

http://search.proquest.com/docview/1011330210?accountid=27965 

Somers, C., Owens, D., & Piliawsky, M. (2008). Individual and social factors  

related to urban African American adolescents' school performance. The High School Journal, Feb./Mar., 1-10. 

Stinson, D. W. (2011). When the "burden of acting white" is not a burden: School success and African American 

male students. The Urban Review, 43(1), 43-65. doi:10.1007/s11256-009-0145-y 

Strayhorn, T. L. (2010). When race and gender collide: Social and cultural capitals influence on the academic 

achievement of African American and Latino males. Review of Higher Education, 33(3), 307 332. 

http://search.proquest.com/docview/220822394?accountid=27965 

Sullivan, A. (2001). Cultural capital and educational attainment. Sociology, 35(4), 893- 912. Retrieved from 

http://soc.sagepub.com/content/35/4/893 

Trask-Tate, A., & Cunningham, M. (2010). Planning ahead: The relationship among school support, parental 

involvement, and future academic expectations in African American adolescents. The Journal of 

Negro Education, 79(2), 137-150. http://search.proquest.com/docview/884044923?accountid=27965 

Usher, E. L., & Pajares, F. (2006). Sources of academic and self-regulatory efficacy beliefs of entering middle 

school students. Contemporary Educational Psychology, 31(2), 125-141.  

Uwah, J. C., McMahon, H. G., & Furlow, F. C. (2008). School belonging, educational aspirations, and academic 

self-efficacy among African American male high school students: Implications for school counselors. 

Professional School Counseling, 11(5), 296-305.  

Wigfield, A., & Eccles, J., S. (2000). Expectancy-value theory of achievement motivation. Contemporary 

Educational Psychology, 25(1), 68-81. 

Wright, B., (2011). Valuing the "everyday" practices of African American students K- 

12 and their engagement in STEM learning: A position. The Journal of Negro Education, 80(1), 5-11.  

Vygotsky, L. (1986). Thought and language. Boston, MA: MIT Press. 

Vygotsky, L. S., (1993). The Collected Works of L.S. Vygotsky, Vols. 1 & 2. New York, NY: Plenum Press. 

Zimmerman, B. J. (1998). Academic studying and the development of personal skills: A self-regulatory 

perspective, Educational Psychologist, 33(2/3), 72-86. 

 

 

  


