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Abstract

Higher education institutions in south Asia areefhavith two fold pressure; need to expand and dedntan
enhance the quality. In this region mechanism dlitpuassurance is at very nascent stage and fadtd
problems of resources limitations: economic resesirare insufficient and human resources are under-
developed. But the expansion and implementatioc@Afmechanism is helping to improve the quality aftter
education and better utilization of resources. gtasice of international organizations, which arekiny for
quality assurance mechanism, is important to erdhinman capacity QA mechanisms’ credibility. Thigly is
designed to map the state of higher education aatity assurance, to investigate into the rolentérinational
organization (INQAAHE) in the expansion of QA arafrobe the questions: What are south Asian camitri
doing for quality enhancement and assurance? Hiaveipanding? What are the national needs?
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Introduction

South Asia entered into the 2¢entury with high knowledge poverty, fragile eoaric condition, gigantic pool
of under-developed human capital, poor qualiteaidication and low productive institutions. Noweaftwelve
years many positive changes and new developmentbacgeen in this region but there is still a lovay to go
because the process of transformation and transi¢siovery slow and uneven. Education particularghbr
education, being an engine of change, has poteotislipport and speed up the process of socio-eucno
change. Higher education, in south Asia, is edpanat an unprecedented rate. During the pastdseades
five times increase has been seen in student eantlat tertiary level as the enrolment jumped f@m million

in 1988 to 17.5 in 2008 and 26 million in 2011 (UBEO 2012). The age structure of the south Asian
population and the high rate of economic develogrrethe area show that the enrolment will furthaultiply

in the time to come and likely to increase up tondilion by 2025 according to the World Bank estiesa At
present more than 152 million south Asians or 13%he population are of tertiary school age and tukw
participation rate only 12% of them are enrolledartiary education. The higher education in tieigion is still
facing great challenges that include, increase é@mahd, economic constrains, quality assurance,citgpa
building, growth of new ICTs, policy reforms, irtstional autonomy, multiple provider and internatdization.
Presently, in this region, higher education insitius (HEIs), like many other countries, are faeéth two fold
pressure: need to expand and demand to enhanqgeadlity of higher education. Globally the proce§stmnge
was so rapid that perhaps no country in this regias well prepared to face this new developmenh ete
present many countries are still struggling hardfgoe the diverse and complex challenges. Educition
institutions in the south Asia have been struggtingtinuously to respond to the economic, socidl pwlitical
scenario, at regional and international levelshinitwhich education takes place (Rizvi, Engel, Naia,
Rutkowski, & Sparks, 2005). Higher education secain to other sectors, is facing a strong contipetiat all
levels and in all sub-sectors, this competitiométing as a catalyst in defining the charactegstit programs
and in shaping the structure of the policies relatehigher education (Ali, 2011).

Achieving quality in higher education is becomingu@iversal agenda bcause efficient use of resouands
productivity of the education depends upon quadisgurance and other factors as well. Quality assar&n
higher education is instrumental in the developnm@Enhuman capital in many ways; enables to compéte
global level, promotes equity and increases adodigi that ultimately lead to the construction efuitable
knowledge societies (Bubtana, 2005). Many instingiand organizations have been created to develpage
and promote quality culture in higher educationtetdnational Network for Quality Assurance Agencias
Higher Education (INQAAHE) is an umbrella organieat It is helping member countries in quality assice
process in higher education by assisting in palefgrms and developing their capacities. Sinceatieent of
21% century many universities, in the developing cdest have been following their counterparts in the
developed countries by adopting the path of qua#gurance to improve the quality of their actati (Lim,
2001). Still less developed countries (LDCs) arefally benefiting from international quality netwis: only 5
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out of 41 low income countries (12%) and 17 out56f lower middle income countries (30%) show their
presence at the platform of International Netwodk Quality Assurance Agencies in Higher Education
(INQAAHE) and are benefiting from the internatiomaiperiences.
Like many other LDCs in this region also, the megia of quality assurance is in very nascent stagkfaced
with problems of resources limitations as the ecainoresources are insufficient and human resouaces
under-developed. Consequently there is a posyililat many higher education institutions, in thesantries,
would be providing sub-standard education whicla iwaste of tangible and intangible resources devtie
higher education (Materu, 2007) and this is on¢hef major causes of under-developed human capithlaa
main obstacle in the way of quality development asgurance in higher education. As the provisiohigier
education without an assurance of quality is n@uarantee of success for students and institutismshe
implementation of a quality assurance mechanisrhowit taking into account institutional prioritiescanational
needs is not a guarantee of excellence and acdiptdb south Asia, like many other parts of therld, the
need and nature of quality mechanism is being @ebat all forums; from ministerial level to studemtion
level and from education policies deliberationsriedia debates. In the high time of global financidgsis the
questions of quality and its nature in the natiaral international context have regained momentum.
Methodology
This study explores the higher education systemaaradity assurance mechanism in south Asia. Ityaeal the
aggregate country-level data which has been aatdesm multiple resources: national bodies whicblude
ministries of education, commissions, committees ahd international organizations which have dagab
repositories. This scientific study also benefitef previous quantitative studies, surveys and datapilations
which come from different resources. Special aitb@nhas been paid to cross-country comparison amerav
necessary comparison with other regions or grogssaiso been presented. Likewise time series dmtalso
been used to gauge the change and impact durirgecifis period of time. The study has the following
objectives:

= To map the state of higher education and the quadisurance mechanism

= To investigate into questions: what these countdes doing for quality enhancement and
assurance? How is it expanding? And what is the mfl international organization in this
expansion?

= To estimate the national needs regarding qualgyrasnce mechanism and to examine the pushing
and pulling forces i.e. expansion, market compatigtc.

This study has been divided in to three partshénfirst part a general picture of the south Asigion has been
presented. Here state of economy and educatiohd@asdiscussed and demography of south Asia habedn
presented. In the second part, in order to estithatéevel of development and expansion, an engin@pping
of higher education and quality assurance mechahasrbeen undertaken by using datasets from inienah
organization, information available with the miniss of education and other sources. While in ki part the
role of international organizations, particulalNQAAHE, in the development and expansion of QA nagitm
has been discussed by making inter-countries cdagrawith a special focus on the structural changasonal
needs and global trust.
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South Asia at a glance

Numerical picture of South Asia

Indicators 2000 | 2008
Surface area (sq. km) in million 5.14 5.14
Population, total (billion) 1.35 151
Population growth (annual %) 1.9 15
Life expectancy at birth, total (years) 62 65
Primary completion rate, total 67 79
School enrolment, primary (% gross) 89 107
School enrolment, secondary (% gross) 44 50
School enrolment, tertiary (% gross) 8 10
Ratio of female to male secondary enrolment 75 85
Literacy rate, adult total 58 63.8
GNI per capita, Atlas method (current US$) 443 772
GDP growth (annual %) 4 6.9
Agriculture, value added (% of GDP) 24 19
Services, etc., value added (% of GDP) 50 52

Source: The World Bank Group

South Asia or Indian sub-continent does not hadéstinct geographical demarcation so in the absefeeell
defined boundaries one cannot say exactly what dwd® South Asia. South Asian Association for Regio
Cooperation (SAARC) considers seven countries sésth; Bangladesh, Bhutan, India, the Maldives, &lep

Pakistan and Sri Lanka (SAARC Charter) and thesentties are also the founding members SAARC

organization. But the World Bank places eight caestin South Asia by including Afghanistan alsdeneas
the United Nations Statistics Division (UNSTATE)nsiders nine countries in south Asia, by includbagh
Afghanistan and Iran in this region. To avoid anybéguity, here in this study, we will consider sevfeunding

countries of SAARC as south Asia.

Regions World’'s Poor

South Asia 43.5%

Sub Saharan Africa 24.3%

East Asia and Pacific 23.2%

Latin America & the

Carib. 6.5%

Europe & Central Asig 2.0%

Middle East and N

) 0,
Africa 0.5%

The region of south Asia presents a great diversitterms of geographical, geological, environmknta

ecological, economic, cultural, political, sociileological and demographic variations. Historic&buth Asia
had been home of great civilizations which datesklthousands of years. The period froni" 1@ first half of
20" century is marked with the period of European wiglism in major part of South Asia: Bangladesttian
Pakistan and Sri Lanka were under direct rule efaBBritain while Nepal and Bhutan were up to s@xtent
protectorate of the British Empire. France and lyat also showed their presence by occupying saamegh
this region. South Asian countries got independeafter the World War Il except Bhutan and Nepattese

countries were not occupied.
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South Asia, with a population of 1.56 billion and area of 5.14 million km?, is the most densely wated
geographical region of the world. It homes 20% fud total world population and 40% of Asian populati
whereas the surface area of south Asia is only B#feoearth’s land area and 10% of the Asian centinThe
population growth rate, in south Asia, is 1.5% dinel life expectancy is 65 years. In this region 76Pthe
population lives in rural areas and 75% of thisakyropulation is under poverty line. Likewise 43.%f6the
world poor population is living in this area.

During the 1990s an average increase of 5.9 % a@sded in the GDP. In this region, the increass 4% in
2000, 9% in 2007 and 6.9% in 2008 and 5.8% in A@bfaskaran, 2010) whereas in 2009 the world GD®/ gre
by 0.5% only. Despite of a good economic develogmienSouth Asia, during last two decades this dsea
remain a low income area and all south Asian ceemtire classed as less developed countries wilvenage
per capita GDP (PPP) of $2718 which is far lowemtlthe world average of $10,400 (2009 est.). Wisctiea
combined GDP of the seven south Asian countrieslig 6% of the world’s total GDP (PPP) of seventl§ion
US dollar. According to the World Bank data Bangisid and Nepal has the lowest per capita GDP of%&848
$1104 respectively so both are classified as lavenme countries while Bhutan, India, Maldives, Peisand
Sri Lanka are lower middle income countries. Acaagdto the World Bank annual report 2008, the bggge
share of the world poor population is concentratedouth Asia as more than one-third of the pojputalives
on less than $1 a day in this region.

Country information

Country Conception Population GDP(PPP) $ Classification
per capita

Bangladesh 1971 162.2 1465 LIC

Bhutan Early 17th century 0.69 5212 LMIC

India 1947 1148.8 2941 LMIC

Maldives 165 0.39 4894 LMIC

Nepal 1768 unification 29,3 1205 LIC

Pakistan 1947 170.3 2713 LMIC

Sri Lanka 1948 20.2 5026 LMIC

Table is base on the World Bank Data 2010

LIC=Low income countries, LMIC= Lower middle incomseuntries (the World Bank classification 2009)
Similarly, the mean age has increased from 62 yiea2600 to 65 years in 2008 andthe populatiomtjicate
has decreased from 1.9% to 1.5% during the samedpddue to the lake of basic health facilitatesl dow
female literacy (65% only) one-third of the worldisaternal deaths are recorded in this part, nezalf of
children under five years of age are malnourished.

In Asian continent, South Asia is the least devetbgub-region in terms literacy rate, Gross enrotnmatio
(GER) at secondary and tertiary levels, transitadr, school life expectancy and per capita economy
Indicators on education show an improvement dutagj decade as the youth and adult literacy rate ha
improved, participation rate at secondary andagytievel has augmented considerably. But thisoregtill has
the highest adult and youth illiteracy rate in therld. According to UNESCO statistics 26 millionilchen,
mostly from poor and disadvantaged backgroundsstiteout of schools. UNESCO report 2008, statest
77.9 million of the world citizens are illiterat&é majority of them are living in east and southiaddn other
words this region has the most uneven distributbnvealth and people living here are with the |eaasic
facilities. This area has the world’s lowest aditéiracy rate 58,9% only, while sub-Saharan Afrighich is
considered as the most under-developed part ofvthidd, it has 63,5% adult literacy rate. Similarty south
Asia youth literacy rate is also very low, whiclarsils at 81.8%, followed by sub-Saharan Africa wher8%
youth are literate.

The quality of education that is being providedsafically in public schools, is questionable. Ada proportion
of children lack basic numeric and literacy skilisthe time they complete primary education. A sienspudy in
India found that 44 percent of children in grades éuld not read a simple paragraph and close té 6vere
unable to read a short story (UNA-China, 2009)the rest of the south Asia the quality of educaiorery
poor (Education_Encyclopedia, 2009) at all levels.

The poverty prevails in this region due to threémmaasons; low level of human capital developnaem huge
imbalance between population and resources as agelpopulation growth and resources development.
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Environmental degradation, inadequate infrastregtand social exclusion are also among the manaclbs to
growth and poverty reduction. Only 4.1% of SoutliahsGDP (PPP) is spent on education.

Higher education in south Asia

Before the advent of modern education system inttSésia, theindigenous education system was already
functional for last many centuries. Under this eysteducation was provided at all levels includirighlr
education. The institutions, in those times, warm®aomous and community based. State was nothidg teith
these centers of learning.

Region Total School  Enrolme Participati  Adult Youth GDP
populati age nt at onratio at literac literac per
on populatio  Tertiary Tertiary yrate yrate capit
n. level Level (%). (%). a
Tertiary.  (Million) Total Total (PPP
Total )
uss$
North America and Western 749 48.7 34.0 69.8 95.0 99.5 3516
Europe 4
Central and Eastern Europe 399 334 20.7 62.1 98.4 99.1 1242
5
Latin America and the 566 51.9 17.7 34.2 92.2 96.6 8967
Caribbean
East Asia and the Pacific 2001 166.4 46.4 27.9 87.9 96.8 4363
Central Asia 78 8.2 1.9 24.3 99.2 99.2 4199
Arab States 321 32.4 7.1 22.0 80.6 92.3 1553
0
South Asia 1638 149.4 17.5 12.3 58.9 81.8 2821
Sub-Saharan Africa 764 73.8 4.1 5.6 63.5 74.3 1782

Source : UNESCO 2009

The era of colonization where changed other aspafcthe Indian sub-continent culture it also chahgee
education system; since the mid of nineteenth cgmtaigenous education system has been replacétbllern
education system where state is responsible fopritnésion, management and funding of the education
South Asian countries started expanding highercatilbn lately because basic or compulsory education
remained the state priority for decades. At presgaiies are relatively motivated to devote moreuess to
higher education. Participation rate in higher edion is on the rise in all entities of the regemmd the gender
gap is diminishing. According to the World Bankde disparities persist in South Asian region asafafemale
education is concerned at primary and secondamsl lewt at higher education level and tertiary leveérall
gender parity is satisfactory and in some counfeewles have outnumbered (The World Bank, 2009).
Though modern education system was introduced uthsAsia at the end of nineteenth century but etioica
started expanding during the last quarter df 2entury. Student enrolment, at all levels, is lom tise but still
the combined participation rate is very low at Isv&ri Lanka and Maldives are the only countriethe region
where adult and youth literacy rates are more 8@ but the combined gross enrolment (CGE) ratienén
these countries, is merely 70%, and in the regt@Bouth Asian countries literacy rate and CGIb i@t lower
than these two countries. Pakistan has the lo@&d ratio after Bangladesh.. According to UNESCQ&0
data, in south Asia gross enrolment ratio at prymawrel is107 percent and completion rate is 7%cqer
whereas enrolment rate is 50 percent. Similarly pheticipation rate at tertiary level, in all souffsian
countries, is in single digit except that of Indidere it is 13.5 percent. This decrease is ateithud high
dropout rate, low transition rate and low completrate. Here one thing is worth mentioning thathese all
countries tertiary education as compared to prinaa secondary education is getting higher alloaatin term
of per student expenditure.

The expansion and massification of higher educas@recent phenomenon in this region which cdiediwith
the modernization, industrialization and technatagidevelopment. Tertiary education, in this regiisnalso
expanding on high rate. During past years, a recamgtase has been witnessed in student enrolfieobrding
to the IAU & UNESCO data 2008, in south Asia thare nearly six hundred universities and more thamty
one thousand tertiary colleges or HEIs where muomea 1.7.5 million students are enrolled and neanby million
teachers are attached with the process of tea@mdgresearch. This region has witnessed one offiffeest
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increases in the student enrolment at tertiaryllevéhe world during past few years; since 1988 #tudent
enrolment at tertiary level has increased by sixtismes in Bhutan, five times in Sri Lanka and Nepaore
than three times in Pakistan and India and it lmagkid in Bangladesh. Though the participation eatertiary
level is augmenting in these countries but at theestime the resources allocated to higher educatie
decreasing. The table shows that the per pupilipelpenditure as percent of per capita GDP has loeeered
up to 250% in Bhutan, 76% in Nepal, 35% in India 41% in Bangladesh since 2000 whereas duringaime s
period the student enrolment has increased signifig. The universities and higher education instins are
facing economic resources shortage which is agtrayaevery year (UNESCO, 2006) as the economic
resources, allocated to universities, are not bigiageased in proportion to the increase in thdesttienrolment.
Although, since 2000, per capita GDP (PPP) of tlresmtries has increased, on the average, by 70&tooe
but the per capita budget allocation for highercadion has seen a downward movement. Besides hkat t
factors of inflation and devaluation have furthatensified the situation. As a result this insufficy of
economic resources is leading to the scarcity ofidruresources and ultimately low efficiency andstjoeable
quality of higher education institutions.

Pupil-teacher ratio 2008

Primary Secondary Tertiary
2008 2008 2008
Bangladesh 43,7 25,2 18,8
Bhutan 29,9 23,7 13,5
India 40,2 32,7 27,6
Maldives 13,3 13,7 1,9
Nepal 37,8 40,9 25,7
Pakistan 40,7 41,9 18,3
Sri Lanka 23,5 19,5 24,2

If we have a look at past 20 years data then iaksvthat student enrolment in south Asian unitiesshas
increased up to 224% but during the same perioch&rapopulation saw an increase of 99% only, this h
brought pupil teacher ratio from 15.9 in 1988 to®itn 2008 which is much higher than the world agervalue
of 15:1. In many poor countries of Africa, as theESCO data shows, the situation is far better #arth Asia
if compared in terms of per student budget allocatind student teacher ratio. In south Asian usities extra
load on the teachers, due to increased studertteeaatio, is leading to low output, questionablmlgy and
ultimately sub-standard education.

Quality Assurance mechanism in higher education

The rising demand for education reflects the grgwiecognition of its economic and social benefitsth for
individuals and societies (UNESCO/OECD, 2005) thigher education in south Asia has just starteceding
due to increasing market worth of graduates. Insihe@ety and in the job market those who have vahlded
education from quality institutions always havet&eplace and returns. There are many other smgmoomic
factors and forces also which play a crucial rolgpushing forward and pulling upward the higher cadion
institutions (HEIs), in south Asia, to take praati@nd feasible steps to assure and to enhancegutliy of
services and facilities provided by them.

Push and pull forces

Like many other regions, in south Asia also theeeseveral driving forces behind QA drive. Theseds are of
varied in nature: on the one hand increasing denwdrtgher education, in terms of capacity, acdBlty,
equity, new disciplines and facilities, is pushbh public and private sectors to go for assuraricpiality in
order to maximize the utility of limited availableesources. Likewise a huge expansion and elevated
competition, in the field of higher education, gngshing higher education institutions and all stalkgers to
regulate the “quality” by meeting the set standardrder to ensure the excellence in the produdtsavices.
While on the other hand the enhanced public admiigsito information, through media, is making HEand
quality assurance agencies (QAA) more open. Thisnoess of institutions and awareness of society has
resulted in the emergence of movements and orgémsato protect consumers’ right (Bleakley, 2001 has
made HEIs more careful and cautious in all mafpendaining to students, teachers and programsmelély
these strides are adding to the quality of thetirn&ins.

Today the process of quality assurance has becorimgegyral part of higher education in many cow#riSo we
see that quality assurance mechanism:
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= Enhances the acceptability and credibility of thstitutions by increasing the worth and value of
degrees and credentials. This brings repute amcesor institutions at national and international
level and ultimately reduces the monopoly of foneigedentials holders

= Helps to make higher education and HEIs transpaeatrustworthy for all (EU, 2009)

= Develops a congenial environment where institutidmese an enhanced interaction with
stakeholders and other institutions this promoteslture of competition/ collaboration among the
educational institutions.

= Promotes an environment which is, both, producervise provider) and consumer friendly,
consequently this builds the consumer confidengestitutions and programs

= Helps in protecting consumer rights by ensuringdievision of what had been promised

= Encourages adopting better approaches towards roesonanagement which reduces or even
eliminates the under-utilization, misuse and wastmngible and intangible resources.

= Enhances the value and recognition of the quatifioa inside and outside of the country.

= Prepare local higher education institutions, bathhe public and private sector, to compete with
the cross border higher education providers whighestablishing institutions/ campuses in the
developing countries (Materu, 2007)

= Eliminates or reduces the substandard educatidrigteeing delivered to students in LDCs where
the process of QA is not so mature.

Special importance of higher education for south Aa
South Asia is among the lowest ranked regions énvibrld on the basis of per capita economic pradint
combined participation rate in education, sharth@world economy and the provision of basic hefatilities.
All natural resources and factors which can playnaportant role in the economic development of giae are
found in south Asia except that of developed hupmmner and motivation to utilize in a proper way eTWorld
Bank 2009 K4D indices, for knowledge (KI) and kneddgle economy (KEI), show that the conditions intlsou
Asia is worst than Africa as far as education, iratmn and the use of ICT are concerned (table ...)

Ranking of south Asian countries on Knowledge Index

Knowledge Economy Index Knowledge Index
Change in Change in
Country Rank Rarzﬂ(; (;s(i)nce Rank Raglgos(i)nce Kl Value
Sri Lanka 88 2 92 6 4.04
India 109 -2 110 1 2.95
Pakistan 118 15 115 10 2.48
Nepal 131 -6 131 -4 1.62
Bangladesh 138 1 132 -1 1.55

Table based on K4D Data

This region lack quality trained brain which is mguisite to find innovative solution of local ptetns through

the use of modern technologies. Consequently sAsih is faced with dual problem; firstly the sagroof

developed human capital and secondly what humaitatépobeing produced is of low quality; whichleading

to low productivity and waste of resources atelels and all fields. This is not the end but amafathe plight

for this region because a vicious cycle of “low kifygoroduces low quality” is going on for last hal century.
Ranking of regions on the basis of KEI and KI

Rank Change in Rank since 2000 Regions KEI Kl

1 2 Europe and Central Asia 6.45 6.69
2 -1 East Asia and the Pacific 6.41 6.71

3 0 Middle East and North Africa 5.47 5.68
4 0 Latin America 521 5.37

5 0 Africa 2.71 2.72

6 0 South Asia 258 255

Table based on K4D Data
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This region can come out of its socio-economic [mois if a fast track policy of “quality human cagit
development” is implemented. As south Asia hasgapisiol of human population so it can only be transid
into quality human capital through quality educattbat will result into better utilization of avablle resources
and the provision of competent man power for logatjonal, regional and international economic dgwaent.

In future this region can also become an economaiatdjke the neighboring country China.

Trends in quality assurance mechanism

The quality assurance mechanism comprises on twwponents; Internal Quality Control (IQC) and Extdrn
Quality Assessment (EQA). The first component, I@&oncurrent and localized in nature and its npairpose
is to check the conformity of action with the séfjextives. 1QC is responsibility of the staff memdbehe
institutions. It is advantageous because of miexell assessment, reliability and continuity. Wheyexternal
quality assessment or EQA is retrospective in eatund its objective is to evaluate 1QC. EQA is perfed by
independent QA agency and it is repeated aftereaifsp time period. EQA enables us to make comparis
between and among similar programs and institutions

The emerging importance of Quality assurance incation can be gauged from the growth of Quality
Assurance (QA) agencies worldwide. In the developedntries the concept of general and professional
accreditation, in the industrial sector, existslémst one century. However the idea of QA agenicieducation
sector is not too old, as a world-wide phenomemraternal quality assurance in higher education heégahe
1980s (Woodhouse, 2004), during mid eighties chamgé\ational Policy for Education in U.K. and Argta
led to mass education and increased transnatidnigbéion, and during late eighties Malaysia anchdapvited
educational providers to augment higher educatistesns. Later on in the early nineties the Inteomat
Network for Quality Assurance Agencies in HigheruEation (INQAAHE) and theCenter for Quality
Assurance in International Education (CQAIE) (1991) were established. In 1995 the @Ga&nAgreement on
Trade in Services (GATS) paved the way for intdomatlization and smooth functioning of organizatimd
enterprises related to services sector. All thesesldpments led to major regional training program@A at
national, regional and international level. In thtenario the World Bank, UNESCO, the European kaiod
other IGOs played an active role by extending teirand financial cooperation to make the provisaf
education with assurance of quality at all leveithw& focus on the higher education (Lenn, 2009).

Quality assurance mechanism in south Asia

With the increasing importance of quality assuratheetrend and culture of quality assurance agsrnsialso on
the rise in south Asia. A review of education piekcof the south Asian countries shows that a winchange is
blowing everywhere as quality of higher educationl @uality assurance mechanisms have been strassed
education policies of all countries. According e tWorld Bank “nearly half of all countries, worlidie, have
created quality assurance mechanisms, of one typeather, during the last decade or two” (IIEPQ20and in
the majority of developing countries quality assweis supported by the state to control, superdisect and
promote the conformity with the set standards.

India

In India the quality of higher education is assutedugh the process of accreditation agenciestwhinctions
autonomously but falls under the ministry of edigat Usually institutes and programs are accrediteda
period of five years. National Assessment and Aditadon Council (NAAC) is the principal agency whi
accredits Universities and Colleges in general atioig. It was established in 1994 by the Universisant
Commission (UGC), now it functions as an autonommssitution of UGC. NAAC is also full member of
International Network for Quality Assurance Agerscie HigherEducation (NQAAHE).

Until August 2010, NAAC has accredited 143 univigesi which make 39% of the total number of univézsi
and it has accredited 3492 colleges, which is 20%etotal colleges providing higher educationcéiding to
NAAC report, 24% of the accredited colleges ardowf quality. The condition of universities is aleot much
different, according to the sample study of 11lversities, by UGC, only 31% of them are of high lgyand
others are of medium or low quality. As 60% of théversities and 80% of the colleges have not lesatuated
or they do not come under the jurisdiction of UGCNAAC so the state of quality in these instituticn
unknown.

In India there are other accrediting agencies gaallel to NAAC, which are responsible for quakitssurance
in specialized or professional education institusioThe technical education is accredited by thioNal Board
of Accreditation (NBA), it was founded in 1994; aidyricultural education is accredited by Accredaat
Board (AB) established in 1996. Similar NAAC theogress of NBA is also in accrediting programs and
institutions is still very slow. As NBA has accrati merely 2371 programs from 325 institutions gairsst a
total of 18526 programs being taught in 5197 tewdninstitutions which mean NBA has accredited %2.7
programs in 6% of institutions only since its inttep. Due to very short capacity of accrediting rges the
process and mechanism of quality assurance couldedunctionalized and majority of the institutioare
running without quality monitoring. According to Becom-Mackinsey Report (2005) there are only 15% of
graduates of general education and 25-30% of Teahriducation who are fit for employment. Similarly

62



Journal of Education and Practice www.iiste.org
ISSN 2222-1735 (Paper) ISSN 2222-288X (Online) l'—,i,!
\ol.5, No.4, 2013 IIS E

Dukkipati concluded that majority of the higher edtion institutions in India are providing low qitl
education as two-thirds of India’s colleges andvarsities below standard (Dukkipati, 2010).

Pakistan

In Pakistan the government replaced the Univergignts commission (UGC) with the Higher Education
Commission of Pakistan (HEC) in 2002. HEC has beoadandate and more autonomy as compared to UGC
which was resource dispersing and approving body. ¢fEC works under the ministry of education and i
performs multiple functions in the field of higheducation as it is responsible for developing, suipmg,
approving, improving, facilitating and assessinghleir education at university and tertiary educatiollege or
degree college level. All of the state funding &indncial support to public and private universtjgass through
HEC.

The mechanism of internal quality is not new in kiigher education as it exists since the inceptibHEIs in
the country but the process and mechanism of eadtgrrality assurance on the scientific footinggdsy nascent
and in the developing stage in Pakistan. Highercation Commission (HEC), in 2005, established Qyali
assurance agency (QAA) which is responsible foritii@ementation and enhancement of the qualityigiidr
education in Pakistan. The quality in, HEIs, isigeachieved and assured through three means;

Accreditation councils

There are 11 accreditation councils for differeelds of education. These councils have accreditég 22% or
245 out of 1135 tertiary colleges. While all 127venmsities are HEC recognized universities but *ramtcredited
as recognition is taken for accreditation.

Quality enhancement cells

In order to augment the efficiency and to improlie tuality of higher education institutions, QAAshiaeen
establishing Quality enhancement cells (QEC) inuhizersities since 2006. By August 2010 in 49%62rout

of 127universities, QECs have been establishedhwaie managed by Quality assurance committeesabf ea
university. These QECs monitor the process of tegchnd report to QAA on regular basis. Neitheradet!
data nor evaluative report on the performance o£QE available with HEC.

Ph.D. Review committees

With objectives to assess M.Phil / Ph.D. program@&aegular basis in order to ensure the qualitgroframs
and to accelerate the review process of higheregegrograms of both public and private sector usities the
Higher Education Commission in 2005 constituted FRe&view Committees. Each Committee covers specific
geographical region. No detailed information oradatvailable on the progress and achievement ofethes
committees.

Sri Lanka

In Sri Lanka University grants commission (UGC) vessablished in 1978 with a mandate to plan, coatdi
regulate and allocate resources to HEIs. In 208&parate Ministry of Higher Education (MoHE) wasated to
achieve excellence in Higher education and sinea tHGC functions under MoHE. Although the procefs o
quality assurance had been introduced five yeack léhen Internal QA Units in public universities nge
introduced in February 2005 and the Quality assigasnd accreditation (QAA) Council in the UGC was
created in September 2005 (QAA, Sri Lanka). Thisi@il first time formulated a Quality Assurancetsys for

all public Universities.

In order to assure quality in HEIs QAA council hetdrted External Quality Assessments (EQAS) probased
upon peer review of higher education programs atsHUnder EQAs process of, by the June 2010, QA# h
reviewed 51% (228 out of 447) subject/ programaniversities. Likewise 10 out of 15 public univeies
institutional reviews had also been carried out fQS&ri Lanka). The programs and institutions thavénbeen
reviewed, so far, by QAA were from the public seainly as QAA does not deal with private HEIs whB0846

of the students are enrolled. Similarly higher edion institutions (public colleges) have also heén brought
under the quality umbrella. According to the WoBdnk report on Sri Lankan higher education “courtigks
quality assurance mechanisms for the alternatigldnieducation sector, the private higher educagmtor, and
the external degree programs. While within the jgubhiversities, quality assurance mechanisms ahg jast
commencing for postgraduate education programsé (World Bank, 2009) To improve the quality assueanc
mechanism the Quality Assurance (QA) Council hanlestablished in January 2010 by the ministryigiidr
education. This QA council will be fully functionad the near future.

Bangladesh

In Bangladesh University Grants Commission (UGCjnandated by the government to disperse resouoces t
public HEIs and to approve private universitieshaféas National university which works paralleU@C, it is
responsible for supervision and approval of cokegetting up curriculum for all HEIs and studesgesssment.
The mechanism of quality assurance is still pasingugh germination stages in Bangladesh as atatienal
level there is no accrediting body which has thendade of accrediting HEIs and programs. Howeveessgv
localized organization with limited role which aworking as accrediting agencies. The National Unsitg
(NU) has been vested the responsibility to enswiaity in tertiary level colleges but due to lakkEhuman
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capacity in the NU it has been overlooked. On temhand public universities are assuring quatitgrely, by
their own mechanism of internal quality assurarfaeguarantee provision of education with qualitypiivate
universities, the establishment of Accreditatioru@ml for private universities is under process akthwill have
mandate to accredit private universities and pmogralong with many other functions (The World Ba2B06).
Nepal

In Nepal the Ministry of Education (MoE) was estalbéd in 1951 and is the apex body in charge ohtgker
education sector. MoE has further delegated poteetke University grants commission (UGC) whichrtstd
functioning in 1994 and it is responsible for tHlm@ation and disbursement of grants, regulatingyaies of
HEIs and formulating policies and programs (UGC &lgpFew years back UGC, with the help of the World
Bank, formed Quality Assurance and Accreditationm@uottee (QAAC) to develop and implement QAA
activities in higher education under the Qualitysvs@nce and Accreditation (QAA) program (Stéph&@72.
The QAA Division in UGC has been established tdlifate QAAC and to regulate QAA mechanism. In Nepa
there are five universities and 600 higher edunatigtitutions where 0.25 million students are #acb 40% of
the institutions are private in nature. As the gualssurance system is not fully implemented sthinmajority
of the public and private HEIs the quality of ediima is very low (The World Bank, 2008). No dataisilable
on the number of institutes and programs accrediigitl 2010.

Bhutan

Royal university of Bhutan (RUB) is the only unisiy in Bhutan. It was established in 2003 andais 5051
enrolled students where as the participation rateréiary level is only 6.5% in this country. TRUB offers
Bachelor degree (ISCED 4) in different fields andster degree in one field only; Master of educatibdoes
not offer M.Phil or Ph.D. degrees. Non-tertiaryteg education is also offered at eleven institates colleges
which are members of the RUB. According to the siiwi of education, the quality assurance and adetexh
system is not is place except for primary and séapnschool level education with a focus on quatigchers,
quality curriculum and quality management (MinistrfyEducation Bhutan, 2006). The RUB has its owsuitt
quality assurance system which, according to mgréducation policy, based upon periodic criticadlaation of
the programs (Thinley, 2009).

National needs and priorities of higher educationystems

In south Asia despite of common origin and simialucation system and affiliating structure the yal
assurance mechanism is quite different in all coesit Every country has evolved a specific QA medma
dictated by the national need which include; celtusize of higher education, availability of humand
economic resources. The quality assurance modeathvelne followed in this region include: inbuilt internal
quality control, internal-external quality assurarmnd external quality assurance through QA agencie

Now one thing is clear that the process of quaitgurance and introduction of QA agencies is duthéo
expansion of higher education and size of the studmrolment. India has the largest higher edunatio
institutions net work and it also has the highéstisnt enrolment in south Asia, so India has coatpaly more
developed and much mature quality assurance mesthaas the NAAC was established in 1994 and marsroth
QA agencies were established later on. LikewisadRak has the second largest higher educationraystethis
region, in terms of number of HEls and tertiaryeleenrolment so QA mechanism in this country alssl w
developed it also has a well established QA systlinh has evolved after the formation of HEC in 200

Accredited universities and tertiary colleges in Sgth Asia

country Total Accredited Total Tertiary Accredited
Universities colleges
Bangladesh 77 N/A 1500 N/A
Bhutan 1 N/A 13 N/A
India 364 40% 17625 20%
Nepal 6 N/A 570 N/A
Pakistan 127 N/A 1135 22%
Sri Lanka 17 N/A 447 N/A
Total 592 21290

Table based on MoEs Data

Bangladesh, Sri Lanka and Nepal has comparatiesly tieveloped mechanism of QA and QA agencies as in
these countries enrolled population at tertiarglés much smaller and the higher education is eigmanding at
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slow pace. Whereas, Bhutan and Maldives have veslls/olume of higher education in terms of studand
HEIs population so the phenomenon quality assurageecies is emerging out.

The statistics on student and HEIs population shitnatin south Asia since the advent of new cenéurgpid
expansion has been seen in higher education bujuhkty assurance mechanism has not expandedtheth
same speed. As a result there is no south Asiantigowhere whole higher education has been brougter
the cover of QA mechanism. Due to this slow expamsf QA mechanism majority of the institutions are
running without any external quality assurance hotlpublic and private sector. Consequently theliuaf
these institutions and programs is dependent omtamal quality assurance mechanism, which furttepends
upon the honesty and capacity of human resourct®sé institutions.

International Network for Quality Assurance Agencies in Higher Education INQAAHE) and other QA
agencies

Size of the QA agencies
number of members

200
150
100

50

0
APQN ENQA CEEN ECA EAQAN
INAQAAHE  CANQATE RIACES EQAR ANQAHE NOQA

International Network for Quality Assurance Agerscia HigherEducation (NQAAHE), or simply Network,
was established in 1991. It is an association ofentban 200 organizations from 130 countries alad the
world. The Network members include HEIs, QA and accreditation agsnarel organization linked with higher
education. All members are categorized into foaugs; full, associate, institutional members ariiaes. It is

an international forum of quality assurance, guaissessment and accreditation. It works for theldpment

of standards for reliable quality assessment agsr{®roeijenstijn, 2009).

There are other QA agencies also but the INQAAHEherNetwork has highest member population where as
Asia pacific quality network (APQN) has 60 membars26 countries, Caribbean Area Network for Quality
Assurance in Tertiary Education (CANQATE) has 53mhbers 8 countries, the European Association for
Quality Assurance in Higher Education (ENQA) 39 nhbems in 25 countries, the Arab Network for Quality
Assurance in Higher Education (ANQAHE) has onlyn¢éignembers in eight countries.

Figure

INQAAHE in the world

INQAAHE members according to income level

Upper Middle 19%
' Lower Middle 18%

High Income 60%

In order to estimate how LDCs are benefiting franteinational experiences here we have used datktomrk
members. The INQAAHE member data explai@A“readiness’ of the member countries, to certain degree, as
they are in better position to use this platformifoplementing and improving the quality of highedtucation
through capacity building in their countries.

The Network member data shows that in April 201€r¢hwere 216 member organizations; 3% of them were
from low income countries, 18% from lower middleuotries, 19% from upper middle economies, and 66% o
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the Network members were from high income counti@sly five® low income countries and seventéwer
middle income countries, in the world, were usihg Network platform. In the other words among 9sle
developed countries only 21 are benefiting fronerinational experiences for the development of guat
higher education.

This low presence of LDCs at INQAAHE platform derstrates the state, level and activeness of thetgual
assurance agencies in these countries whereasdmadbped countries have already established vesigded
mechanisms for monitoring and evaluating the qualit education (Ross, 2002) at national level amgse
countries are fully benefiting from the internaexperiences also.

Role of INQAAHE in QA development in south Asia

INQAAHE Members countries according to
Income group

707

601

501 17 40
401 - 21

30+

20+

101

0 ; ; y

Low income  Lower Upper  Highincome

Middle Middle
M Non member countries Members countries

Like other less developed countries in south Atsa $QAAHEE is rooting itself. Presently three aftseven
south Asian countries are not member of INQAAHE. dkim the member countries Pakistan has the highest
number of member institution while India has higheember full member organization. From this region
seventeen organizations are directly benefitinghfttlQAAHE experiences, ten of these organizatiamesfiom
Pakistan.

INQAAHE is active in developing quality culture in soutki&n higher education by promoting good practices,
facilitating research, giving advice and providiexpertise (INQAAHE, 2010). It also collects andsgisiinates
information in order to provide an opportunity te members to learn from knowledge sharing. Aparnfthis
INQAAHE also working for the capacity building dsimember organisation through conferences, wogsho
publication of a research journal titled “Quality hiigher education” thrice a year, electronic hidlguarterly,
guidelines of good practices, development fundstoference travel and visits to other agencies. Nétwork

is providing different services, as well, to itd mlembers this include: database of Go od PraciiteQA
(GPQA); the Clearinghouse of policies, proceduras practices from all over the world; a rapid-ans@eery
Service; and a Register of Reviewers and Conssl@NQAAHE, 2010)

South Asian countries and INQAAHE membership type

Countries Full Institution ~ Associate Affiliate Total
members members members
Bangladesh 0 0 0 0 0
Bhutan 0 0 0 0 0
India 3 1 0 1 5
Maldives 1 0 0 0 1
Nepal 0 0 0 0 0
Pakistan 1 6 2 1 10
Sri Lanka 1 0 0 0 1
Total 6 7 2 2 17

3 Ethiopia , Ghana , Kenya , Rwanda, Vietnam
4 Albania , Azerbaijan, China, Ecuador, Egypt, Indi@onesia, Jordan, Maldives, Mongolia, NigeRakistan, Philippines, Samoa, Sri Lanka, Thailand,
Timor-Leste
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Global standards to enhance global trust (how to aapt)

As international ranking organization rank the wouniversities on the basis of research output]itguaf
education and quality of faculty so universitieskiag can be used to estimate the state of thatgwelhigher
education in any country. Presently there are tamkings are world renowned: Academic ranking of ldor
universities (ARWU) and the times higher educatiamking. According to the ARWU ranking 2010, amaaog
500 universities in the world 106 are in Asia wherén south Asia, where 40% of Asian populatioedivthere
are only two world ranked universities, both areaked in India and no other country of this regi@s any
world ranked university.

Number of top 500 universities in south Asia ARWUWRanking

Region/ country 2004 2007 2010
Asia 89 100 106
South Asia (total) 3 2 2
Bangladesh 0 0 0
Bhutan 0 0 0
India 3 2 2
Maldives 0 0 0
Nepal 0 0 0
Pakistan 0 0 0
Sri Lanka 0 0 0

Whereas in China alone there are thirty two woddked universities (ARWU 2010). Israel which isoaén
Asian country, it has a population of 7.9 milliomieh is equivalent to one fourth population of Niepad Israel
has an area of twenty thousand square kilometalistchthe Bhutan, there are 34 universities iad¢$iand seven

of them are among the top 500 universities in theldv Similarly South Korea also has seven worldkead
universities (ARWU). According to the Times HighEBducation (THE) ranking also very few world class
universities are from south Asian region. Let usvé distribute the world ranked universities, bysidering
population a criterion, then among top 500 unit&rsiat least 100 universities should be foundintls Asia as
20% of the world population lives in this region.

The very low presence of world ranked institutigmsnts towards many possibilities and reasonsHhés in
south Asia are short of economic and human ressuifeeed with under-developed human capital, lake o
motivation, ineffective or inefficient quality agsmce mechanism, curriculum at school and HEIs|lbas
shortcomings or HEIs do not follow world standards.

National need and Cultural issues

The expansion, promotion and implementation of Q&chanism can help to overcome many of these prablem
because QA is a well designed methodology to assapsove and guarantee the desired outcomes oicesgs,
program or service. So this is high time for sofiian countries to expand and implement QA mecinamn

all levels of education so that “desired outcomasild be achieved. In this regard Quality can bdeeaed and
assured in the higher education institution byofelhg the approach of “think local and go globachuse each
country has a unique context for quality assuradoe to multiple factors; geography, population size
demography, economic level, human capacity, edutatystem and quality assurance needs. So souém Asi
countries must at first step know their local needsecond step learn from the international agpees and at
third and final stage create and carve their own $98tem. Similarly Lim (1999) has also proposed tha
approaches followed in the developing countriesddrteemodify according to the conditions and natlameeds

of these countries, by designing QA simple modeloading to national requirements and expectatidhe
idea that thevhole is greater than sum of parts is usually not caught because an attempt to aerded assure
quality in parts and pieces is the most commonakestommitted by most of the countries. To ensusdity of

an institution it is necessary to consider a sys@a whole along with all its parts, sub-parts and
complementary elements. Possibly missing qualityref component may render whole system inadequate.
Conclusions

Education in south Asia is expanding very rapidly the process of transformation and transitioveiy slow.
Consequently south Asian countries are standintp@fowest rung of different world indices and riaugls. The
expansion in quality assurance mechanism in sowfanAhigher education does not coincide with a huge
expansion of higher education in terms of numbeinsfitutions and student enrolment. In all soutbiaf
countries the process of quality assurance is masztent stage and the establishment of Quality rAsse
Agencies is a very recent phenomenon. Furthern®Q#e,agencies are not fully able to meet the national
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demands due to their low capacity and scant ressuiihese countries are also not properly bengfitom the
international experiences. On the INQAAHE platforRakistan has the highest visibility as there @ t
member organizations from this country followedlbglia which has with five member organization. Medcs
and Sri Lanka each have one member while BangladeghBhutan have no INQAAHE member. Therefore
India, Nepal, Pakistan and Maldives are getting M¥BIE assistance in order to develop the human,
institutional and resource capacity for the progresd propagation of QA assurance mechanism im thei
respective higher education system. In this reqauwdlity can be achieved and assured in the higthecagion
institution by following the approach of “act locahd go global” because each country has a unigoiext for
quality assurance due to country differences sbrsit these countries know their local needs andilable
resources, in a second step learn from the interatexperiences, like INQAAHE, and at a third diml
stage create and carve their own QA systems tHal fiational as well as regional demands.

The expansion, promotion and implementation of QA&chanism can help to improve the quality of higher
education, better utilization of resources, enhaheecacceptability and credibility of both publiocaprivate
institutions at home and abroad this will bringpute and respect for higher education system otthetry
because QA is a well designed methodology to assepsove and guarantee the desired outcomes of@esgs,
program or service. So this is high time for sofifian countries to expand and implement QA mechara

all levels of education so that “desired outconmsild be achieved.
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