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Abstract

It is evident that the global village is highly cheterized with scientific innovations such as ktkeoughs in
automobile, space travels, medicine, nuclear weggater-ballistic missiles, television, ipads, digp palm tops,
proliferation of the Social Media network (Facebpdkwitter, etc) and a host of others. Arguably,sthi
innovativeness seems not to have direct intercdadaess with history. To put it more aptly, thesierstific
products are invariably not the products of thectitianers of history. Consequently, in Nigeriajstthad
affected the way the generality of the people vigstory as a discipline. Not surprisingly, admissiato the
departments of history had been nose-diving, desmihcerted efforts to make the discipline moreetive to
proposed undergraduates. Evidently, calculatedhgpand inferior complex have been built around the
discipline. Thus, the fortune of history as a gioe is declining and its survival is being endaregl.
Reportedly, some educational policy makers in N#&gérave suggested scraping history as a subjetiten
Nigerian secondary schools and subsequently, Hdswatered down historical scholarship at theagytievel.
The argument is that, Nigeria as a developing natitust embrace technical and technological couf#esust
attain development. Plausibly, this argument istanable.

Fundamentally, this paper attempts a censoriousiltto the interconnectedness between History asienge.
The position of this paper is that history is stifemin nature; hence it contributes to scientiknowledge.
Therefore, history, as well as other courses indmities must not be neglected. In fact, if Nigedad other
African countries want to trace their paths to tembgical breakthroughs and innovation, historpie of the
disciplines that must be taken critically both hg people and the governments.

Introduction:
“To those who pose the question, what is the udeisbbry? The crispest and most
enlightening reply is to suggest that they tryr@agine what everyday life would be
in a society in which no one knew history. Imagovaboggles, because it is through
knowledge of its history that a society can havewkedge of itself’- Arthur
Marwick"

While receiving my training in history as an undadyate at the prestigious department of history of
Obafemi Awolowo University, lle Ife; | have beerthar directly or indirectly asked fundamental qims such
as: What can you do with history? What is the ratfr history? What can history do, and cannot do2he
ordinary common-sense mortal, the most strikinfedénce between history and natural science isi¢igeee to
which proof can be established of the various auiaas made by the scientist and the historianaetiyely?

It is evident that the global village is highly cheterized with scientific innovations such as
breakthroughs in automobile, space travels, meglicinclear weapons, inter-ballistic missiles, tisiewn, ipads,
ipods, palm tops, proliferation of the Social Mediatwork (Facebook, Twitter, etc) and a host ofecth
Arguably, this innovativeness seems not to havectiinterconnectedness with history. To put it more
appositely, these scientific products are invayiatdt the products of the practitioners of histd@pnsequently,
in Nigeria, this had affected the way the generalitthe people view history as a discipline. Notpsisingly,
admission into the departments of history had emmeting, despite concerted effdrts make the discipline
more attractive to proposed undergraduates.

Evidently, calculated apathy and inferior complewé been built around the discipline. According to
Adesoji, until recently, various actions and inant of government and people, whether at the lef/gblicy
formulation or implementation, have had the cuniwaieffects of discouraging the study of historythe
nation’s educational institutiorfs Reportedly, some educational policy makers in Nigéave suggested
scraping history as a subject in the Nigerian sdapn schools and subsequently, this had waterednhdow
historical scholarship at the tertiary level. Tiigeflected in the ratio of admission between Sméebased and
Humanities-based courses into higher institutionsligeria. According to Adesina, the ratio of adsios into
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the science and non-science based courses in Aligehiversities was put at 60:4@he argument is that,
Nigeria as a developing nation, must embrace teahaind technological courses if it must attainadepment.
Plausibly, this argument is not tenable. Adesinaratmrates this position that the Nigerian governima
aligning the country’s educational curriculum whier development needs have always been informeanby
uneducated notion that certain courses, Historygine are irrelevant to the country’s neéds.

Without mincing words, there is no doubt about Wketthe pure sciences (Physics, Biology, Chemistry,
etc) contribute to scientific knowledge. Hencestpiaper shall do a critique of this assertion titistory
contributes little or nothing to scientific knowlgel In an attempt to do this, this paper shalt imnsiders what
is scientific knowledge in order to assert thattblig as a discipline contributes to scientific kiiedge and
thereafter see to the extent at which History dbutes to scientific or rational knowledge.

Conceptual Definitions
“... natural science as a form of thought existddras existed in a context of history, and
depends on historical thought for its existenceorirthis it can be inferred that no one can
understand natural science unless he understandwriii and no one can answer the
question of what nature is unless he knows whabryiss.”*
“To advocate that studies in sciences and technobigpuld be pursued to the relative neglect
of the humanities and social sciences is to expaggsetite for the materialism which
technology creates rapidly...”

Knowledge can be referred to as information in mgeheral awareness or possession of information,
facts, ideas, truths, or princip/2Rationality deals with the condition in which vasyeeliefs, and techniques
are believed to be based on logical and understdmdarinciples® Oxford dictionary defines sciencas a
systematically organized body of knowledge abopadicular subject. For a thing to be scientifiacls a thing
must be71 systematic, methodical, well organizedewd, meticulous, rigorous, exact, precise, aceurand
rational.

Thus, scientific knowledge could be described #&srination based on knowledge and understanding
that is highly systematic, well thought-out, stured, logical, intelligent, far-sighted, a matté+fact and
sensible. Hence, for the purpose of this papereriific or Rational Knowledge shall be construedb®
information and understanding that is systematiganized, logical, intelligent, sound, prudent, anagmatic.

Binary Representations: The Burden of History as @iscipline

Evidently, there is no contestation that historp t@® categorized as an arts course/subject. However
the binary challenge facing history as a discipls¢éhe contested categorization of history asrésaourse, as
well as a science course, particularly among psidesl historians. In fact, this had created a kghbip
dichotomy among professional historians. Arguatitgt history is scientific or not is a terminologliquestion.
Paradoxically, this terminological question is aentricity of the English language. In every otBerropean
language, the equivalent word to ‘science’ inclulissory without hesitatiof.

Whereas, history is not scientific as the physisakences like Physics, Chemistry, Biology, etc.
Arguably; predictability, certitude and other ditries obtainable in the physical sciences are bairable in
history, notwithstanding; it has been argued tha historian is also involved in the use of sciamti
methodologies such as hypothesis, collection of,dgeneralization, etc. Thus, the argument is thase
distinct characterizations (hypothesis, collectidrata, generalization, etc) which are also inhiene historical
methodologies are the basis of science. This wayitw J.S. Bury evidently had in mind when, in thesing
words of his inaugural lecture of January 1903, whe described history as ‘a science, no more anéss’’
Hence, history can be considered to be scientifitature.

Thus, historians such as W. H. Walsh had arguetchiktory should be considered as a sci€hatile
others such as E.H. Carr had argued that hissomyriot a science, or a perfect scieh@specially since history
cannot attain predictability as achievable in theygical sciences. This had spurred great debatengsho
historians and indeed this debate will range orfatn, some scholars had declared that historyik bcience
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and arts. Fundamentally, the status of the hypethesed by the historian in the process of his igngeems
remarkably similar to that of the hypotheses usedhk scientist. In other words, the aims and néghaf the
historian and the scientist are not essentiallsidiigar." Therefore, considering historical processes and
methodologies of history, it is the considered apirof this paper that history is scientific in ni.

History versus Scientific Knowledge

Science does not only refer to practical mattensR.G. Collingwood in hisThe Idea of Natureuses
the term to refer to ‘a body of systematic or olgl¢hinking about a determinate subject-matter’or lim
science education thus has to be ‘predominatelyeshad for inducing habits of orderly and systematic
thinking’.? Significantly, this refers not only to the natusalence, but also to human sciences such as gérygrap
sociology, English and history.

Collingwood is at pains to point out that almodttake disciplines including the pure sciences are
dependent upon history. In addition to this, henfea out that: “... natural science as a form outht exists
and has existed in a context of history, and depemdhistorical thought for its existence. Fronsthican be
inferred that no one can understand natural scientess he understands history: and no one camearibe
question of what nature is unless he knows whabtisis.” No wonder, Hughes-Warrington agrees with
Collingwood that “given that civilization presuppss rational consciousness, there can be no civliza
without history”?

Studying history as an academic subject/courseeaoming a professional historian, one will be
endowed with a robust knowledge about wide rangemts cutting across almost every field of entegand
there will also be incorporation of writing prowesgat is highly characterized with fecundity of wmhiand
profundity of critical thinking with in-depth anadis, dexterousness, balanced story, succinct iston and
premeditated articulation & logical reasoning.

Thus, ‘historical knowledge is no luxury, or mermawsement of a mind at leisure from more pressing
obligations, but a prime duty, whose dischargesgeatial to the maintenance, not only of any palgrcform or
type of reason, but of reason itsélHistory develops in us; critical thinking, ability assess situations, a sense
of judgment; human understanding tolerance and amisdtraining for citizenship and it also stimulate
imagination: imagination is considered as the motiienvention. No wonder, R.E. Crookal iHandbook for
History Teachers in Africaargues that “history tends to justify its contineistence in the school curriculum
on the ground that it develops pupil’s criticalntking.”® History contributes to the development of educatid
individuals in the society and history providé® tlink between subjects and the curriculum as alavh
History is the synthesizer of our knowledge of tigtory of mankind'.

Generally, history is about everything past anduraly, scientific past is part of history. As we
evolved, the scientific perceptions and technolalgicventions too evolved along signifying a pregmnpast of
ideas to build upon by the subsequent generat8eience has always been influenced by the culandlsocio-
economic and political milieu of the times whicte ambedded in history.

Many are of the opinion that history is about therys of the rise and fall of ancient empires and
kingdom. Thus, they query why the discipline must taken serious. They browse the cosmos for any
meaningful products of historians; they seem td fiwthing except for the avalanche of historic wgs. This
indifference to history as a discipline is not gigipg at all because evident are the phenomena of
industrialization, modernization, and globalizati@@oupled with this, is the fact that this genenatis a tech-
generation — a generation whose fabric is daily @minually bombarded with the so-called scieatfroducts
such as iphones, ipads, tele-medicine, etc. Tmespbthe fundamental questions being asked unecaunsly is
‘can courses in humanity trigger scientific anchtemlogical innovation?

Conclusion

Fundamentally, this paper calls for an expeditiod axploration into the works of the historians in
subfields such as Environmental History, Social Méddistory, Agricultural History, History of Techiagy, etc.
It would be found that amidst the cacophony of &daad innovations ushering in modernity and ciatiian —
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courses in humanities and history in particular teen the fulcrum of scientific breakthroughs. ke
scientific revolution, industrial revolution, inforation revolution and other technological revoloscall had
their foundation roots in the ‘Enlightenment’ whiitkelf is deeply rooted in history. History senassa base for
all other disciplines, in that we talk about diffat histories: the history of law, history of mede; history of
science and technologies, history of ideas, histbipternational Relations, etc.

Ludmilla in ‘History in Practice’ opines thatin a sense what we call anthropology is a very old
intellectual concern that has long been allied whilktory.” In the same vein, according to him modernization
theory employs in sociology remains deeply entredch historical practice and the analysis of modés
production and their implications, class oppressi@volution, ideology and imperialism were all t@d in
history. Debating about the import of history, Ludanfurther argues that ‘the kinship between Stogy and
History can be understood as having three dimessibe shared content of history and anthropologgmmon
methods and overlapping accounts of practiceleed, toeing the line of Ludmilla’s argument,nyacholars
had showed how the importance of history transweafialisciplines.

Significantly, history is a way to acquire knowledgdistory gives the opportunity to find out thetkr.
Every human being has a natural tendency to knain@aseek after knowledge and history makes thssipte.
Historians are critical to construction of knowleddf is important to point here that knowledgerisical to the
society. Indeed, the society runs on structuredu@age. In other words, cultures, civilizationsstitutions,
beliefs, religions, dynasties, etc are all confeglon knowledge. Calculatedly, the elite, politigaand leaders
of all sorts from the ancient past have utilised fiervices of historians (local & professional)ctmnstruct,
reconstruct and deconstruct structured knowledptofly) of their society. Generally, history is aib@a research
of truth, that is, looking at what has happeneth@past and why they happened.

Historical research has attained an improbableotigitness on account of scientific tools, though;
history remains a classical resource model. Witlhigtory, humanity would not have and might losistrical
conscience’ (which the likes of R.G. Collingwoodmenize about) that has been guiding mankind alglits
civilizing regeneration. History is about everythipast. Naturally, scientific past is part of histoAs we
evolved, the scientific perceptions and technolalgicventions too evolved along signifying a pregpast of
ideas to build upon by the subsequent generatience has always been influenced by the culaumdlsocio-
economic and political milieu of the timéThough for academic purpose and easy understandiachave
compartmentalized our pursuits, in reality our etioin is constantly and continually being influedchy
History.

Observably, more free scholarship awards are affeyeboth state and federal governments of Nigeria
to students who want to pursue science or techgddaged courses both at the undergraduate andyazhiate
levels locally and internationally. What is wornise is the fact that this is done to the detrimdrgtodents of
humanities/arts. Curriculum planners of the migistf education in Nigeria should consider the reeiduction
of history into the school curriculum at least fréime secondary school level.

Without gainsaying, history is pivotal to scientifknowledge. It is the foundation for all sciemtifi
inventions, innovations, and technological advare®mCoupled with this is the fact that all intesadplinary
contributions to rational knowledge are rooted istdry. History according to Marwick is a major ustry in
contemporary society. Human society according to heeds history despite the level of sophisticatibour
day; because not only is history being constaralfed upon, historical judgments are constantiyngenade’
Significantly, ‘multidisciplinarity’ and ‘interdisiplinarity’ are now imbedded in the works of Niggni
professional historians. Therefore, history, asl aelother humanity courses must not be negledtethct, if
Nigeria, and other African countries want to trabeir paths to technological breakthroughs and vation,
history is one of the disciplines that must be ta&estically both by the people and the governments
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