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Abstract

The study aimed at investigating EFL teachers’ perceptions, practices, and challenges of speaking skills
instruction. A phenomenological research design was employed. A total of six (6) English language teachers
who were teaching grade 10 students at Tewodros General Secondary School, Debre Tabor were
comprehensively selected. Semi-structured interview and classroom observation were used to collect data. The
data were analyzed qualitatively through thematic analysis. The findings revealed that teachers’ perceptions
towards speaking skills instruction were positive. Hence, most teachers viewed that the purpose of speaking
skills instruction is to enhance students’ speaking performance that incorporates fluency, lexical resources,
grammatical range and accuracy, and pronunciation.The results discovered that the practice of speaking skills
instruction was not adequately accompanied with active learning methods. Hence, most of the teachers were
using the lecture method than various active learning methods such as group works, find the different activities,
role play, information gap activity, brainstorming, storytelling, and picture description. The findings uncovered
that the speaking skills instruction was affected by various challenges including inability to use various active
learning methods, lack of conducive learning environment, lack of students’ learning motivation, and unsuitable
curriculum and textbook. As a result, students’ speaking performance that incorporates fluency, lexical resources,
grammatical range and accuracy, and pronunciation was inadequately developed. It is, therefore, recommended
that teachers, school directors, curriculum and textbook designers, and students should work together in various
regards such as using various active learning methods, increasing students learning motivation, creating
conducive learning environment, and revising the curriculum and the textbook to minimize the challenges that
hinder the effective implementation of speaking skills.
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INTRODUCTION

1.1. Background of the Study

The goal of language teaching and learning is commonly defined in relation to the four language skills: listening,
reading, speaking, and writing. When teachers are deficient in methods of implementing speaking activities,
learners lack opportunities to practice different speaking activities that are presented in the student textbook
because learners can follow directions, perform different activities in the classroom, and overcome challenges if
and only if they were properly instructed and supported by their teachers. Activities in the textbook should be
carefully implemented by EFL teachers, and how these activities are implemented should be investigated over
time (McKay, 2002).

People learn English primarily so that they can communicate with one another, regardless of their first
language. However, most of them lay a big focus on speaking which is one of the four major language skills.
Speaking is the means through which learners can communicate with others to achieve certain goals or to
express their opinions, intentions, hopes, and viewpoints. In addition, people who know a language are referred
to as speakers of that language. Furthermore, in almost any setting, speaking is the most frequently used
language skill. Speaking is used twice as frequently as reading and writing in communication. Speaking and
writing are sometimes compared because they are both "productive skills" as opposed to "receptive skills" like
reading and listening. As two interrelated techniques of conducting communication, speaking is likewise
intimately related to listening (Rivers, 1981).

Every speaker is also a listener, and every listener has the capacity to become a speaker. Even though
speaking is important for language learners, it is difficult to teach and learn, particularly when the language
being studied is a second or foreign language. Because English is not Ethiopia's first language, teaching speaking
is difficult. It is proving to be a challenging subject for students to grasp. Teachers must play a role in
encouraging students to speak up and express themselves in the classroom in order to bring the lesson to life
(Oprandy, 1994 and EL Menoufy, 1997).

According to Brown and Yule (1983), "spoken language production,” i.e., teaching to speak in a foreign
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language, is often regarded as one of the most difficult aspects of language teaching. This concept is also
discussed by Bygate (1987:1) in detail. One of the basic problems in foreign language teaching is preparing
learners to be able to use the language. Since English is a second language for Ethiopians, it is no miracle if
many Ethiopian teachers face great problems in using the language.

With regard to this, Melkamu (2003) observed that many English-language learners have certain problems
in speaking. In addition to this, he further stated that the instructions used by many Ethiopian teachers are not
very clear and effective. Therefore, an investigation into teachers’ perceptions of speaking and teachers’
instruction of speaking is significant. This is because teachers can teach speaking skills effectively and students
can also learn them effectively only if they have a clear and correct perception and practice of speaking skills.

In the classroom, there are two types of EL speaking skills practice activities: "practice activities
concentrating fluency" and "practice activities focused on accuracy." Speaking skills practice exercises
concentrate on fluency, which reflects natural language use, focuses on communication, requires meaningful
language use, and produces unpredictable language. Speaking skills practice activities, on the other hand,
emphasize accuracy, which reflects classroom language use, focuses on the production of proper examples of
language, practice language outside of context, or controls language choice (Richards, 2006).

Furthermore, Richards (2006) also distinguishes between three types of practice in EL speaking skills
instruction: mechanical practice, meaningful practice, and communicative practice. Mechanical practice, on the
other hand, refers to a regulated practice exercise that students can complete well without necessarily knowing
the language they are employing. Meanwhile, meaningful practice is an activity in which students are given
language control but are also required to make meaningful choices when practicing. Furthermore,
communicative practice refers to activities that emphasize language practice in a real-world setting, where
genuine information is exchanged, and where the language employed is unpredictable. Functional
communication activities and social interaction activities are the two most common forms of EL speaking skills
practice activities in communicative language instruction.

Learners comparing sets of pictures and noting similarities and differences; working out a likely sequence
of events in a set of pictures; discovering missing features in a map or picture; one learner communicating
behind a screen to another learner and giving instructions on how to draw a picture or shape, or how to complete
a map; following directions; and solving problems from shared information are all examples of functional
communication activities, according to these authors. Conversation and discussion sessions, dialogues and role
plays, simulations, skits, improvisations, and debates are all examples of social interaction activities (Richards &
Rodgers, 2001).

The teaching and learning of English language in Ethiopia are classroom dependent, and learners do not
have exposure to practice all language skills, and of all skills, students do not have exposure to one of the macro
language skills which is the speaking skill. ,is indicated that there is a gap of knowledge and practice in using
various techniques from different stakeholders, specifically from EFL teachers, on how to apply speaking skill
activities and also on which techniques should be used while implementing speaking activities. Therefore, the
current study investigated teachers’ perceptions, practices and challenges of speaking skills instruction.

1.2. Statement of the Problem

This study aimed at investigating EFL teachers’ perception, practice and challenges of speaking skills instruction.
Learning how to speak is a challenging task for non-native speakers. In this regard, previous studies conducted
on speaking skills instruction revealed that most students are less effective in their English language
communication in general and speaking ability in particular. For instance, Abu-Ghararah (2014) conducted
research on Problems with Speaking Activities in the Saudi EFL Classroom and found that teachers stopped and
corrected students every time they made a mistake while implementing speaking activities in EFL classes.
Mistakes were not tolerated and were considered a serious problem and a source of shame. Likewise, Gudu
(2015) also conducted a study to determine the classroom activities used by teachers to promote learners’ active
participation in speaking lessons in eight secondary schools in Eldoret Municipality, Kenya. The findings
showed that there was a variation in the use of classroom activities. The lecture method was mostly used in
speaking classrooms over other active learning methods like role play, picture description, and gap filling
activities.

In Ethiopia, most of the teachers and learners at secondary and preparatory school levels have problems
with speaking English. Concerning this, the research findings by the MoE stated that it is a widely held belief
that the status of English is low in Ethiopian schools at all levels. Accordingly, the problem is common for all
language skills, and speaking is one of the areas, which needs attention. Local studies showed that most students
in Ethiopia faced problems with communicating in English language orally. In line with this issue, Sisay (2012)
conducted a descriptive survey on learner autonomy in EFL speaking skills class room using the instrument
questionnaire, observation and interview in Addis Ababa. The focus of the study was on methods of teaching
speaking skills. The result revealed that teachers are more responsible regarding decision making in the learning
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process of speaking skills.

Besides, studies found that inappropriate instructional methods and procedures were used in Ethiopian
schools. Hence, teachers used traditional way of teaching speaking, reading model dialogues allowed with
paying little or no time given for modern methods of speaking skill instructions like group and pair discussions,
oral reports, drama, panel discussions and interviews. Amanuel (2015) investigated problems that affect
students’ speaking skills and reported that speaking classes were mostly teacher-centered. Besides, there were
also problems related to teachers, such as negative beliefs about language teaching, lack of training, and
employing inappropriate methods to teach speaking skills. Hoang (2015) conducted a study on factors affecting
speaking skills in Vietnam. The results indicated that students spoke very little or not at all, used their native
language during group and pair work, fear to speak, and lack time to complete speaking activities.

In addition, Negash (2011) also investigated the causes and prevalence of EFL anxiety in the practice of
speaking skills in Tigry Regional State Eastern Zone Irob Wereda in Dawhan Preparatory School and revealed
that the causes of anxiety were fear of negative evaluation, inadvertent topics given for discussion, and poor
background. Genet (2017) conducted on teachers' perception and practices of EFL speaking skills assessment in
the North Wollo Zone at Habru, Kobo, and Woldia Woreda General Secondary and Preparatory Schools, grade
10 in focus. The result revealed that teachers have a highly favorable perception of the principles of EFL
speaking assessment. There was little practice of the EFL speaking skills assessment. The result also revealed
that teachers face several challenges, like time constraints, emphasizing on grammar, large class size, taking
matriculation as a model and a lack of very useful training.

Likewise, Melkamu (2003) found that there were problems with high school students' speaking
performance. Zenebe (2004) discovered the factors that affect students' speaking skills including lack of interest,
lack of motivation, the method of instruction used by the teacher, interference of the mother tongue, fear of
making errors, and shortage of teaching aids. Lakew (2004) also conducted on the extent of teachers’
involvement in improving students’ speaking skills, and found that there was low teacher involvement in
improving learning speaking skills. In addition to this, a survey of teachers’ and students’ challenges in an EFL
speaking classroom was conducted by Jenenew (2006) and reported some challenges like large class sizes and a
lack of teaching aids. Endalew (2011) also investigated teachers’ perception of speaking skills, speaking
instruction, and students’ perception of speaking skills and found that both teachers and students have negative
perceptions towards speaking skills and that speaking instructions were not practiced properly.

The literature, in general, indicated that students’ speaking performance was below the expectation. Besides,
the current researcher’s teaching experience also showed that oral skills have not always been viewed as a
central issue in English language pedagogy in Tewodros General Secondary School. Moreover, it has been found
that majority of learners have troubles with speaking, especially organizing their ideas in an appropriate way,
delivering an oral report in front of audience, accuracy and fluency. Though various studies were conducted on
speaking skills, the present study is different from the aforementioned studies in its focus. In other terms, the
current study has focused on investigating teachers’ perceptions, practices and challenges of speaking skills
instruction while previous studies were focused on the general speaking ability of teachers and students. The
study employed a phenomenological research design to investigate teachers' perceptions, practices and
challenges of speaking skills instruction.

However, as far as the current researcher’s knowledge is concerned, there are no local studies conducted to
investigate teachers’ perceptions, practices and challenges of speaking skills instruction at Tewodros General
Secondary School. Hence, the present researcher has assessed locally available documents and internet sources
and understood that there are no adequate local researches conducted in the study area addressing the issue.
Therefore, the present study investigated teachers’ perceptions, practices and challenges of speaking skills
instruction. Thus, this study was conducted to fill this research gap by investigating teachers’ perceptions,
practices and challenges of speaking skills instruction at Tewodros General Secondary School grade ten in focus.

1.3. Objectives of the Study
1.3.1. General Objective
This study aimed at investigating EFL teachers’ perceptions, practices and challenges of speaking skills
instruction at Tewodros General Secondary School grade ten in focus.
1.3.2. Specific Objectives
Specifically, this study was designed to:
1. find out teachers’ perceptions on speaking skills instruction
2. explore teachers’ practices in speaking skills instruction
3. investigate challenges that affect speaking skills instruction

1.4. Research Questions
Based on the above research objectives the following research questions were formulated.
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1. What are teachers’ perceptions on speaking skills instruction?
2. What are teachers’ practices in speaking skills instruction?
3. What are the challenges that affect speaking skills instruction?

1.5. Significance of the Study

Conducting research on teachers’ perception, practice and challenges of speaking skills instruction is very
important for EL teachers, students, textbook writers, and curriculum designers for several reasons: To begin
with, it collects information on teachers' perception, practice and challenges of speaking skills instruction.
Second, it encourages teachers to put EL speaking skills instruction ideas into practice in their EL classes. Third,
it investigates the elements that influence how EL speaking skills are taught and practiced in EL classes. Fourth,
it discusses the relationship among EL speaking skills instruction, perception, practice and challenge. Finally, it
is used as a resource for other researchers interested in investigating the subject of speaking. All of these help
teachers apply their speaking skills in the classroom, outside of the classroom, and in their future career.

1.6. Scope of the Study

This study was delimited to teachers' perception, practice and challenges of speaking skills instruction in the
English classroom at Tewodros General Secondary School, grade ten in focus. The school is located in Debre
Tabor town, South Gondar Zone, Amhara National Regional State. This school was selected because it was the
researcher’s nearest place and it was accessible to get information. Also, grade ten teachers were selected
because grade ten students were taking the matriculation exam at the end of the academic year.

1.7. Limitation of the Study

Although the researcher tried to control the limitations that he faced and persuaded the teachers by emphasizing
the study's value, the researcher faced some limitations, such as the department's curriculum, the war between
the two regions, and the EL teachers' unwillingness to be interviewed and observed using audio-video recordings.
The audio and video recordings of the six teachers who had been interviewed and observed were to be used by
the researcher. The study only looked at one school. Tewodros general secondary school was located in Debre
Tabor town, in the South Gondar zone. The study's findings were limited to language sessions rather than
addressing other subjects because it focused on real speaking skills practiced during an EL session.

1.8. Operational Definition of Terms

Teacher Perception: The way in which a teacher gains understanding or an impression of information in the
educational setting (Ross& Calhoun, 1995).

Practice: It is to do something again and again in order to become better at it (Ericsson, 2013).

Speaking: It is the action of conveying information or expressing one's thoughts and feelings (Channey, 1998).

Skill: The ability to do something well (Knapp, 1963, p. 4).

Speaking skill: The ability to speak well, accurately and proficiently (Putri, 2014).

Instruction: It is the action or process of teaching (Hunter, 1982).

CHAPTER THREE: RESEARCH METHODOLOGY
In this part of the report, the research design, setting of the study, participants of the study, sampling technique
and sample size, data collection instruments, data collection procedures, and data analysis methods are presented.

2.1. Research Design

This study aimed at investigating EFL teachers’ perception, practice and challenges of speaking skills instruction.
This study employed qualitative approach because it was intended to provide a full account of the experiences of
the participants (Creswell, 2013). A qualitative research approach was suited for this study since it focused on
teachers' perceptions, practices and challenges of speaking skills instruction as a widespread phenomenon.
Besides, the study used the phenomenological research design. Phenomenology is a qualitative research method
that focuses on the shared characteristics of a group's lived experiences. The main purpose of this design is to
come up with a description of the nature of the occurrence in question (Creswell, 2013). Phenomenology is the
study of conscious experience from a subject or first-person perspective.

2.2. Setting of the study

This study was conducted at Tewodros general secondary school grade ten in focus, which is located in the
Ambhara region in the southern part of Ethiopia, conducting research entitled "investigating teachers’ perception,
practice and challenges of EL speaking skills instruction." This school was selected because it was the
researcher’s nearest place and it was accessible to get information.



Journal of Culture, Society and Development wWww.iiste.org
ISSN 2422-8400 An International Peer-reviewed Journal g
Vol.69, 2023 NS'E

2.3. Participants of the study

The participants of this study were grade ten six English language teachers in Debre Tabor Town at Tewodros
general secondary school in 2014 E.C. The reason is that this grade level enables the students to be ready for
preparatory and higher education that needs independent work for using the language. Then, in my teaching
experience students were not given opportunities. Students must be exposed to use the language in the classroom.
It helps them to be beneficial in their education and future carrier as practice makes them efficient user of the
target language.

2.4. Samples and Sampling Techniques

In this study, a total of six teachers who were teaching English language in 2014 E.C in Debre Tabor Town at
Tewodros General Secondary School were selected. While the school was selected using simple random
sampling technique, the teachers were selected through comprehensive sampling technique because different text
books suggest different sized samples for phenomenological research, but in reality, a sample of between 6 and
20 individuals is sufficient (Ellis, 2016).

2.5. Data Gathering Instruments

In order to achieve the objectives of the study, primary data collection instruments including semi-structured
interviews and classroom observation were employed to investigate teachers’ perception, practices and
challenges of speaking skills instruction. These instruments were selected because of their suitability for
gathering important data for the study.

2.5.1 Semi-structured Interview

Semi-structured interview was used to collect adequate data from the participants. According to Creswell (2013)
semi-structured interview is used to gather further information from research participants. Interview is an ideal
method for extracting information, such as personal experiences, in-depth information, and knowledge or beliefs
(Lecompte & Schensul, 2010). The interview, in this study, was conducted with the six English language
teachers in order to get relevant information concerning their perceptions, practices and challenges of speaking
skills instruction. The interview items were focused on teachers’ perceptions, practices and challenges of
speaking skills instruction.

2.5.2. Observation

The researcher employed a non-participant classroom observation where the researcher watch the subjects of the
study with their knowledge, but without taking an active part in the situation under scrutiny. The researcher is
not need to participate actively like practicing as the learners did in class, but takes notes and made other
necessary observation issues as well (Jamali & Heidari, 2014). The researcher used classroom observation to
obtain direct data using checklists in order to see how teachers practice speaking skills instruction. The
researcher adapted this observation questions in 2014 E.C. So, classroom observation had a number of clear
advantages for researcher so as to gather ample data about the physical environment and about human behaviour
that can be recorded directly by the researcher without having to rely on the retrospect or anticipatory accounts
of others. The classroom observation was helped to understand how teachers practice speaking skills instruction
in EFL classrooms. Accordingly, the researcher, in this study, has observed six English language teachers while
they taught speaking skills in classrooms. The researcher observed each participants the twice to gain
comprehensive data on their practice of speaking skills instruction and the researcher observed each participants
within co-observer the name of co-observer is Tewachew Endalew.

2.6. Data collection procedure

Before starting the data collection process, the data gathering instruments including the interview items and the
classroom observation checklist were prepared. Then, the data gathering instruments were shown to the research
advisor and English language teachers for feedback. Based on the feedback, the necessary modifications, like
merging and deleting some redundant items, were made to the data gathering instruments. Afterwards, the data
were collected from the teachers who were teaching English language at Tewodros general secondary school,
Debre Tabor. To collect the pertinent data the researcher met the school principals and introduced the purpose of
the study. Then, the researcher with the school principals arranged the time and place to get the participants.
After that, the researcher created awareness for the participants to the purpose of the study and procedures of
data gathering instruments i.e., interview and observation. Accordingly, to carry out classroom observation, the
researcher asked permission. After getting the teachers’ consent, classroom observations were conducted based
on the check list that was prepared. The classroom observations were supported with a checklist that focused on
teachers’ perception, practices and challenges of speaking skills instruction. Finally, the semi-structure
interviews were conducted in individual base. Conducting the interviews lastly were advantageous both to
prevent contamination of the data and give the researcher a chance of raising question from the preceding
classroom observation.
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2.7. Validity and Reliability

The adapted instruments were given to professionals in the area such as educational researchers and experienced
teachers for comments. Then, they were given to the advisor to get valuable comments. Hence, content validity,
face validity, and clarity of the items were primarily checked. Based on the comments obtained, necessary
modifications were made and were given to the advisor for further comments, criticisms and evaluation.
Following the comments, improvements were made in both the interview items and observation checklist like
analogous questions, unclear instructions, ambiguous items were improved.

2.8. Data Analysis Methods

The data which were gathered through interview and classroom observation were analysed using qualitative data
analysis method. Hence, the data which were obtained through teachers’ interview and classroom observation
were analysed thematically through descriptive method. Finally, based on the results of the study, the
conclusions and recommendations were formulated.

2.9. Ethical Considerations

In the current study, the necessary ethical considerations such as voluntary participation, no harm to participants,
no invasion of privacy, and no deception were addressed. Accordingly, the participants were informed about the
purpose of the study, and they were provided with the opportunity to make autonomous and informed decisions
regarding whether to participate in the study. Hence, based on this information, the participants took part in the
study voluntarily. They were reassured that their responses were treated as confidential and used for this research
purpose only. Accordingly, anonymity and confidentiality of the given information concerning recordings and
data were ensured. Finally, the sources used in this study were acknowledged appropriately, and facts and
opinions were made clear. Therefore, in this study, necessary ethical issues were carefully considered and
addressed at each phase of the study.

RESULTS AND DISCUSSION

In this chapter, the results and discussions of the collected data are presented. The data were gathered through
interview and observation on EFL teachers’ perceptions and practices of speaking skills instruction, and the
challenges that affect speaking skills instruction.

3.1. Results of the Study
In this particular section, the results on the teachers’ perceptions, practices and challenges of speaking skills
instruction which were gained through the interview and classroom observation are presented. The collected data
were categorized in several themes including teachers' perceptions on the essence of speaking skills instruction,
purposes of teaching speaking skills for grade ten students, objectives of teaching speaking skills, teaching
methods used to improve students’ speaking skills, practices of speaking skills instruction, challenges that affect
speaking skills instruction, and solutions for challenges that affect speaking skills instruction.
3.1.1. Teachers’ Perceptions of Speaking Skills Instruction
This sub section presents the teachers’ perceptions on speaking skills instruction that were gathered through the
semi-structured interview.
Teachers’ Perception on the Essence of Speaking SKkills Instruction
The interview data on the teachers’ general perception towards speaking skills instruction revealed that most of
the teachers have positive perceptions towards speaking skills instruction. For instance, Teacher-1 perceived that
while speaking instruction is a teaching-learning procedure that teachers and students perform in the classroom,
it is needed for students to improve their English language speaking skills. In the same manner, Teacher-2 also
reported:
Speaking skills instruction is a plan and delivery of speaking teaching and learning
activities. Speaking skills instruction helps students to enhance their English language
performance in general and speaking skills in particular.

Likewise, Teacher-3 viewed that speaking skills instruction is a systematic process in which teachers,
students, learning materials, and the environment take place for the improvement of students’ speaking skills.
These elements assist students to learn speaking skills better. To achieve students’ speaking performance, the
students need to learn how to rehearse, encode, and process information.

Besides, Teachers-4 also replied that speaking skills instruction is the process of teaching that engage
students with speaking activities. He also said that it is how a teacher organizes tasks, manage the given time and
activities while implementing a certain speaking content. Furthermore, he assured that the purpose of speaking
instruction is to help students learn, and its main goal is to make speaking easier and enjoyable.

In addition, Teacher-5 described his perception of speaking skills instruction as the act of teaching speaking
skills to students in a formal manner. Finally, Teacher-6 voiced that speaking skills instruction is the activity of
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educating students who needs to improve their speaking skills. He, further, elaborated that his experience of
instruction as the creation and implementation of purposefully developed plans for guiding the process by which
learners gain knowledge and understanding and develop skills, attitudes, appreciations, and values. Speaking
skills instruction is associated with the "curriculum" which incorporates the teaching-learning methods and
activities that teachers use to deliver the instruction.

In sum, it can be understood that the teachers perceived as speaking instruction is a teaching-learning
procedure that teachers and students perform in the classroom, it is needed for students to improve their English
language speaking skills. It is a plan and delivery of speaking teaching and learning activities. Speaking skills
instruction is a systematic process in which teachers, students, learning materials, and the environment take place
for the improvement of students’ speaking skills. Speaking skills instruction is about how teachers organize tasks,
manage the given time and activities while implementing a certain speaking content.

Teachers’ view on the Purposes of Teaching Speaking Skills

In line with the purposes of teaching speaking skills, most of the teachers pointed out that the objective of
speaking skills instruction is to enhance students’ speaking skills performance including vocabulary, grammar,
pronunciation, and fluency. For instance, T1 said that English lessons in grade 10 are primarily used for
reinforcement. While he taught speaking skills he paid more attention to vocabulary, grammar, pronunciation,
and fluency which are the elements of speaking skills.

Teacher-2 reported that teaching speaking skills is important to increase students’ vocabulary knowledge.
As he explained, Vocabulary development is where students understand the meanings and pronunciations of
words necessary for communication. Vocabulary knowledge is needed to increase ones word power. Vocabulary
development begins when students are infants, as they learn to describe worlds around them and communicate
with people. It progresses from a single word into sentences. When they understand what a word means, they can
check what the word or sentence means. This is important to keep up in conversations. If they understand what
the other person is saying and they know what vocabulary to use to say it back, they are halfway there to
communicate effectively.

Besides, Teacher-3 also viewed that speaking skills instruction helps to empower the students’ knowledge
of grammar which is essential in spoken language. Grammar helps us to convey information in a way that the
listener will recognize and understand. Likewise, Teacher-4 reported that understanding how to pronounce words
correctly is another important element achieved through speaking skills instruction. Students learn how to
pronounce words and phrases through speaking instruction. This involves understanding the small units that
make up spoken language.

When Teacher-5 and Teacher-6 explained about the purposes of speaking skills instruction they said that
fluency is something that naturally develops as children go through school, as they are using and practicing
speaking skills every day. Reading out loud is a good way to improve fluency as it introduces students with new
vocabulary and reinforces their knowledge of spoken language. It is the ability to hear words and understand
them straight away. The more the students are fluent in English, the more speaking is interesting, exciting, and
insightful.

Generally, it can be deduced that most teachers view as the objective of speaking skills instruction is to
enhance students’ speaking skills performance including vocabulary, grammar, pronunciation, and fluency.
Teachers’ Perception: The Role of Speaking Skills Instruction to Improve Student’ Speaking Performance
In relation to the role of speaking instruction to improve students’ speaking performance, Teacher-1 said: “I
think that the goals of teaching speaking skills focus on pronunciation, fluency, dialect, intonation, stress rhythm,
interaction, practice and communication”. He mentioned that the goal of teaching speaking skills is to
communicative efficiency. Learners should be able to make themselves understandable, using their proficiency
to the fullest. As he stated, the students should try to avoid confusion in the message due to faulty pronunciation,
grammar, or vocabulary, and to observe the social and cultural rules that apply in each communication situation.

In the same manner, Teacher-2 also claimed that the objective of teaching speaking skills is to improve
students’ language ability in terms of grammatical structures like verb tenses, interrogative and negative
statements, pronunciation including sound system, stress, intonation, and conversational strategies turn-taking,
and negotiating meaning.

Similarly, Teacher-3 also confirmed: “I think that the objective of teaching speaking skills is initiating
exchanges and responding appropriately”. Expressing is a range of functions to satisfy social and future needs
that incorporates giving opinions, greeting, and showing anger. Learning speaking skills also helps to practice
presenting and seeking full autobiographical details, telling events in temporal sequence, giving short
presentations on familiar topics, expressing ideas on everyday topics, forming a range of questions, and asking
for and giving information about everyday life situations like giving directions, describing a process, and
describing people.

In the same manner, when Teacher-4 reported his point of view in this regard, he said that the objectives of
teaching speaking skills is to improve the students’ grammatical knowledge, discourse and pragmatic
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competencies sub-skills as well as fluency. As he stressed, learning speaking skills enhances learners’
grammatical competence such as demonstrating intelligible pronunciation.

Besides, Teacher-5 also said that the objective of teaching speaking skills is to develop students linguistic
competence including pronunciation, accurately, using relevant, adequate and appropriate range of vocabulary.
In addition, it increases students’ discourse competence like structuring discourse coherently and cohesively
managing conversation and interacting effectively to keep the conversation going. At the same time, it helps to
empower learners’ pragmatic competence like expressing a range of functions effectively and appropriately
according to the context.

In the same manner, Teacher-6 also reported: “I think that the objective of teaching speaking skills is to
improve students’ fluency, lexical resources, grammatical range and accuracy, and pronunciation”. He also said
that if students learn speaking skills they know the four elements in communicative competence which are
grammatical competence, sociolinguistics competence, discourse competence and strategic competence.

Therefore, from this data we can understand that the goals of teaching speaking skills focus
on pronunciation, fluency, dialect, intonation, stress rhythm, interaction, practice and communication. The
objective of teaching speaking skills is to improve students’ language ability in terms of grammatical structures
like verb tenses, interrogative and negative statements, pronunciation including sound system, stress, intonation,
and conversational strategies turn-taking, and negotiating meaning. It improve the students’ grammatical
knowledge, discourse and pragmatic competencies sub-skills as well as fluency. it helps to empower learners’
pragmatic competence like expressing a range of functions effectively and appropriately according to the context.
Teachers’ Perceived Knowledge on Speaking Skills Instructional Methods
Most of the teacher-participants perceived that communicative language teaching is the main method of speaking
skills instruction. Teacher-1 elaborated his argument that communicative language teaching is based on real-life
situations that require communication. By using this method, students get the opportunity of communicating
with each other with the target language. Hence, English language teachers need to create a classroom
environment where students have real-life communication, authentic activities, and meaningful tasks that
promote oral language. This can occur when students collaborate in groups to complete tasks.

Teacher-1 further explained that various active learning methods including drilling, storytelling, picture
description, and debating can be used in speaking skills instruction. He said: “I used these teaching methods to
develop speaking skills”. He replied that the students aim is to arrive at a conclusion, share ideas about an event,
or find solutions in their discussion groups. For example, students can become involved in agree/disagree
discussions. He elaborated:

“In these methods, I form groups of students, preferably 4 or 5 in each group, and provide
controversial issue, Then, each group works on their topic for a given time period, and
presents their opinions to the class. At the end, the class decides on the winning group who
defended the idea in the best way. Such activity fosters critical thinking and quick decision
making, and students learn how to express and justify themselves in polite ways while
disagreeing with the others. It means, the purposes of the active learning methods, in
speaking skills instruction, are to encourage students ask questions, paraphrase ideas,
express support, and check for clarification”.

In addition, Teacher-2 also reported that he used a responsive task like an oral question and answer
including pair work. However, as he stated most of the time, students are not willing to practice speaking skills
in the classroom. He conformed: “I used the teaching methods to develop speaking skills are picture narrating
and picture describing”. He said that picture narration activity is based on several sequential pictures. Students
are asked to tell the story taking place in the sequential pictures by paying attention to the criteria provided by
the teacher as a rubric. Rubrics can include the vocabulary or structures they need to use while narrating. And he
said picture describing speaking activity is to give students just one picture and having them describe what it is
in the picture. When Teacher-2 expanded his speech, he explained that in such activity, students form groups and
each group is given a different picture. Students discuss the picture with their groups, then a spokesperson for
each group describes the picture to the whole class. This activity fosters the creativity and imagination of the
learners as well as their public speaking skills.

In the same way, Teacher-3 reported:
I assess my students by providing tasks such as describing people, pictures, objects,
debates, and role play. Then, I ask students if speaking is part of our overall instruction,
and I give grades for some speaking activities. I always let for everyone to know when I
am going to give grades for speaking activities and I also occasionally call students by
their names in front of the class, either in pairs or individually, by giving them a short
speaking test.

Similarly, the fourth participant, Teacher-4 also supported this view and confirmed: “I told students to read
and speak out on what they understood from their reading; I also ordered my students to speak orally what they
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saw; I asked questions orally; and I gave a chance for the students to respond orally”. Likewise, Teacher-5
reported that he would like to use group discussion and role play in the instructional process. Lastly, Teacher-6
reported that he used group work in speaking classes.

Based on these data, thus, one can conclude that teachers perceived that communicative language teaching
is the main method of speaking skills instruction. The teachers often need to create a classroom environment
where students have real-life communication, authentic activities, and meaningful tasks that promote oral
language. They claimed that employing drilling, storytelling, picture description, and debating are appropriate
learning methods for speaking skills instruction.

3.1.2. Teachers’ Practices of Speaking SKkills Instruction
The data, in line with the teachers’ practices of speaking skills instruction, showed that most of the teachers often
used the lecture method than various active learning methods. For instance, both Teacher-1 and Teacher-2
reported that even though they tried to use different speaking skills instructional methods, their efforts were not
effective to develop the students speaking performance. As a result, they mostly used the lecture method in
speaking classes for the classroom situation, and the students interest were not convenient to actively teach
speaking skills as to the standard.
In a similar fashion, Teacher-3 replied:
Though I understand that information gap, brainstorming, storytelling, story completion and
reporting speaking activities should be used in speaking classrooms, I did not often use them
due to various reasons.

When Teacher-3 further reason out the factors for not using the active learning methods, he mentioned that
the students were not willing and able to take part in different active learning methods like role play and jigsaw.

Based on the interview results, therefore, it can be deduced that speaking skills instruction was not
adequately practiced by the teachers due to various reasons.

In the same manner, the results gained through the classroom observation also confirmed that the teachers
rarely used active learning methods in their speaking classrooms. For instance, Teacher-1 was mainly using the
lecture method instead of engaging students in more active learning methods. In other terms, the teacher rarely
employed group work, role play, and storytelling learning methods in his speaking classes. Nevertheless, he did
not use other methods active learning methods like finding the difference activities, information gap activity,
brainstorming, and picture description to teach speaking skills. He was trying to make speaking activity
instructions clear for the students. However, the teacher was not about to help the students when they face
difficulties.

In the same manner, Teacher-2 also tried to lead students to brainstorm on a given issue, but the students
were not able to speak out based on the brainstorming activity. Nonetheless, the teacher was not using different
active learning methods such as finding the difference, role play, information gap activity, storytelling, and
picture description while teaching speaking skills. Besides, the data gained through the classroom observation
showed that Teacher-3 and Teacher-6 were using the lecture method most than the other teaching speaking
methods like group works, find the difference activities, role play, information gap activity, brainstorming,
storytelling, and picture description. Likewise, Teacher-4 and Teacher-5 were mainly advising their students to
work together, but the students did not performed the required task rather most of them were talking with their
mother tongue and laughing on some other issues. In addition, they tried to encourage their students to practice
speaking activities. Likewise, they also tried to motivate the students to speak in English. However, the students
were not that much encouraged to take part actively in the speaking activities.

In general, it can be deduced that speaking skills instruction was not adequately practiced with active
learning methods due to various reasons. Most of the teachers were using the lecture method than various active
learning methods such as group works, find the difference activities, role play, information gap activity,
brainstorming, storytelling, and picture description. Besides, most of the teachers tried to encourage their
students to practice speaking activities. They also tried to motivate the students to speak in English. However,
the students were not that much encouraged taking part actively in the speaking activities.

3.1.3. Challenges that Affect Speaking Skills Instruction

The participants in their interview reported that they faced various challenges in speaking skills instruction
which are related to students’ low performance, learning environment, lack of time, resources, technology. This
result is substantiated with Teacher-1’s response. He stated that he is hesitant to teach speaking skills due to the
difficulties he faced in teaching speaking include students' lack of vocabulary, pronunciation, lack of motivation,
and the usage or interference of the mother tongue. As a result, students do not desire to practice their speaking
skills.

Likewise, Teacher-2 also confirmed that among the various challenges that hindered him from effective
practice of speaking skills instruction were the students' low vocabulary knowledge, pronunciation problems,
lack of motivation and mother tongue interference. Teacher-2 underlined that as long as speaking skills do not
given due attention in grade 10" metrical exam, he teach the theoretical aspect of speaking skills rather than to
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led students into practical speaking activities.

Teacher-3 also confirmed that grade 10" students are expected to pass their metrical examnation, so the
teachers often focus on grammar and vocabulary because grammar and vocabulary covered vast portions in the
examination. As a result of this, he said: “speaking is the forgotten skill in English language learning
classrooms”. As a result of this neglect of speaking skills, students have difficulty speaking English outside of
the classroom. Hence, having this misconception about the role of speaking skills, some teachers have continued
to teach speaking skills as the repetition of drills or memorization of dialogues.

In addition to the aforementioned participants, Teacher-4 mentioned that the students’ background has also
negative impacts on the practice of speaking skills instruction. In line with this perspective, Teacher-5 also
claimed that students' background influenced their desire to use various active learning methods in the teaching
learning process.

In the same manner, Teacher 6 also forwarded that the curriculum was a hindrance since it inadequately
addressed the speaking portion. He is also dissatisfied with the way the textbook was designed, claiming that it
did not place adequate emphasis to real-world speaking practice and instead focused on teaching grammar. As a
result, the majority of activities do not advocate for learner-centred approaches.

Having these data one can conclude that the teachers faced various challenges in speaking skills instruction
which are related to students’ low performance, learning environment, lack of time, resources, technology.
Hence, students' lack of vocabulary, pronunciation, lack of motivation, mother tongue interference, and
inadequate emphasis given to speaking in the curriculum and the textbook.

Similarly, the data gained through the classroom observation also confirmed that there were various
challenges that affect the implementation of speaking skills instruction. Hence, based on the classroom
observation, it was understood that the students’ were inadequately participated in speaking activities. They also
lack confidence to speak out in English language in front of their friends. Similarly, the students were not
motivated to involve in speaking activities. Besides, time constriction was also a challenge for the teachers and
students to complete speaking activities. For instance, though Teacher-1 led his students to discuss in groups, he
stopped the discussion soon by saying “time is up; it is enough”, and that was due to lack of time. The other
challenge that negatively affects the implementation of speaking skills instruction was large class size. The
number of students in each section was unmanageable to involve them in various active learning methods such
as role play activities.

Finally, the students were in difficulty to make speech in the target language. Hence, their fluency, lexical
resources, grammatical range and accuracy, and pronunciation was in question. Since they were in difficulty to
speak out in English, they were mostly using their mother tongue, Amharic, in the classrooms.

In sum, lack of active participation, confidence, time constriction, and motivation, large class size, and the
interference of mother tongue were the very challenges that hinder the effective implementation of speaking
skills instruction. As a result, the students, speaking performance that incorporates fluency, lexical resources,
grammatical range and accuracy, and pronunciation was inadequately developed.

These challenges, however, should be alleviated with appropriate solutions. Hence, the teachers have
forwarded the solutions that they perceived to be implemented to minimize the speaking instruction challenges.
For example, Teacher 2 and Teacher-3 reported that teacher's strategy to overcome speaking problems should be
creating a good atmosphere for the students in order to make them active in learning speaking process. So, the
students can involve in teaching and learning speaking process in the classroom. The teacher has the authority to
manage teaching and learning process. Teacher is also the facilitator that should help the students in learning
speaking English by giving practice and giving correction.

Furthermore, Teacher-4 and Teacher-5 also claimed that teachers should employ a variety of learning
methods to help students overcome their problems with speaking at Tewodros General Secondary school,
through using role play activities as a way for pupils to develop their own thoughts. Using discussions as a
method for increasing students' English proficiency is as a strategy for increasing students' comprehension of the
subject at hand, and games as a strategy for increasing students' English vocabulary. Teacher-6 also reported that
language teachers ought to use cooperative learning, creative tasks, role play, and encourage students to speak,
increase their motivation to speak, watching videos, use storytelling, and games. The teacher faced several
barriers in teaching speaking in the classroom, such as reluctant students, missing pronunciation, and lack of
vocabulary, but the teacher could overcome those barriers through using various techniques.

Therefore, it can be deduced that using various active learning methods, increasing students learning
motivation, creating conducive learning environment, revising the curriculum and the textbook are expected to
minimize the challenges faced by teachers when teaching speaking skills.

3.2. Discussions

The findings of the study revealed that teachers’ perceptions towards speaking skills instruction were positive.
Hence, most teachers viewed that the purpose of speaking skills instruction is to enhance students’ speaking
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performance that incorporates fluency, lexical resources, grammatical range and accuracy, and pronunciation. In
line with this research finding Sisay (2012), Semagne (2006), Birhanu (1999) and Alemu (2004) reported that
the main factors of students’ poor speaking performance were teachers' perception and practice of speaking skills
instruction. Similarly, Genet (2017) also conducted a study on teachers' perception and practices of EFL
speaking skills assessment in the North Wollo Zone at Habru, Kobo, and Woldia Woreda General Secondary and
Preparatory Schools, grade 10 in focus, and found that teachers had favorable perceptions of the principles of
EFL speaking assessment.

However, the present findings were not congruent with Endalew (2011) who investigated teachers’
perception of speaking skills, speaking instruction, and students’ perception of speaking skills and found that
both teachers and students have negative perceptions towards speaking skills.

The results of the current study also discovered that the practice of speaking skills instruction was not
adequately accompanied with active learning methods. Hence, most of the teachers were using the lecture
method than various active learning methods such as group works, find the difference activities, role play,
information gap activity, brainstorming, storytelling, and picture description. This finding was in line with Gudu
(2015), Amanuel (2015), Genet (2017), and Lakew (2004). For example, Gudu (2015) conducted a study to
determine the classroom activities used by teachers to promote learners’ active participation in speaking lessons
in eight secondary schools in Eldoret Municipality, Kenya. The findings showed that there was a variation in the
use of classroom activities. The lecture method was mostly used in speaking classrooms over the other active
learning methods like role play, picture description, and gap filling activities. Besides, Amanuel (2015)
investigated problems that affect students’ speaking skills and reported that speaking classes were mostly
teacher-centered. Hence, teachers used traditional way of teaching speaking, reading model dialogues allowed
with paying little or no time given for modern methods of speaking skill instructions like group and pair
discussions, oral reports, drama, panel discussions and interviews. In the same vein, Genet (2017) also
uncovered that there was little practice of the EFL speaking skills assessment. Finally, Lakew (2004) also
conducted on the extent of teachers’ involvement in improving students’ speaking skills, and found that there
was low teacher involvement in improving learning speaking skills.

The current study uncovered that the speaking skills instruction was affected by various challenges
including unable to use various active learning methods, lack of conducive learning environment, lack of
students’ learning motivation, and unsuitable curriculum and textbook. As a result, students’ speaking
performance that incorporates fluency, lexical resources, grammatical range and accuracy, and pronunciation
was inadequately developed. This research finding was similar with Hoang (2015), Genet (2017), Zenebe (2004),
Jenenew (2006). For instance, Hoang (2015) conducted a study on factors affecting speaking skills in Vietnam.
The results indicated that students spoke very little or not at all, used their native language during group and pair
work, fear to speak, and lack time for to complete speaking activities. Likewise, Genet (2017) also discovered
that teachers faced several challenges, like time constraints, emphasizing on grammar, large class size, taking
matriculation as a model and a lack of very useful training. Zenebe (2004) found the factors that affect students'
speaking skills which includes lack of interest, lack of motivation, poor method of instruction, mother tongue
interference, fear of making errors, and shortage of teaching aids. Finally, Jenenew (2006) reported that large
class sizes and a lack of teaching aids were the challenges that hindered the effective implementation of speaking
skills instruction.

It is, therefore, recommended that teachers, school directors, curriculum and textbook designers, and
students should work together in various regards such as using various active learning methods, increasing
students learning motivation, creating conducive learning environment, and revising the curriculum and the
textbook to minimize the challenges that hinder the effective implementation of speaking skills.

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This chapter presents the summary, conclusion and recommendation of the study drawn from the major findings.

4.1. Summary
The study aimed at investigating EFL teachers’ perceptions, practices, and challenges of speaking skills
instruction. Specifically, the study found teachers’ perceptions on speaking skills instruction, explored teachers’
practices in speaking skills instruction, and investigated challenges that affect speaking skills instruction. A
phenomenological research design was employed. A total of six English language teachers who were teaching
grade 10 students at Tewodros General Secondary School, Debre Tabor were selected through comprehensive
sampling technique. Semi-structured interview and classroom observation were used to collect data. The data
were analyzed qualitatively through thematic analysis.

The findings showed that the teachers’ perceptions towards speaking skills instruction were positive. Most
teachers viewed that the purpose of speaking skills instruction is to enhance students’ speaking skills
performance including vocabulary, grammar, pronunciation, and fluency. The findings of the study revealed that
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the practice of speaking skills instruction was not adequately accompanied with active learning methods due to
various reasons. The results showed that the speaking skills instruction was affected by various challenges that
hindered from its effective implementation. However, possible solutions were forwarded to the challenges that
hindered the effective implementation of speaking skills instruction.

4.2. Conclusion

The study aimed at investigating EFL teachers’ perceptions, practices, and challenges of speaking skills
instruction. The study questions were first, what are teachers’ perceptions on speaking skills instruction? Second,
what are teachers’ practices in speaking skills instruction? And third, what are the challenges that affect speaking
skills instruction?

The study focused to find out teachers’ perceptions on speaking skills instruction, explore teachers’
practices in speaking skills instruction, and investigate challenges that affect speaking skills instruction. The data
on teachers’ perceptions towards speaking skills instruction were collected through semi-structured interview
and analyzed qualitatively using thematic data analysis method. The findings showed that the teachers’
perceptions towards speaking skills instruction were positive. Accordingly, the teachers perceived that speaking
skills instruction is a teaching-learning procedure that speaking teachers and students perform in the classroom.
It is needed for students to improve their English language speaking skills. It is a plan and delivery of speaking
teaching and learning activities. They viewed that speaking skills instruction is a systematic process in which
teachers, students, learning materials, and the environment take place for the improvement of students’ speaking
skills. The teachers claimed that speaking skills instruction is about how teachers organize tasks, manage the
given time and activities while implementing a certain speaking content.

Most teachers viewed that the purpose of speaking skills instruction is to enhance students’ speaking skills
performance including vocabulary, grammar, pronunciation, and fluency. In their view point, the goals of
teaching speaking skills focus on pronunciation, fluency, dialect, intonation, stress rhythm, interaction, practice
and communication. The teachers understood that the objective of teaching speaking skills is to improve
students’ language ability in terms of grammatical structures like verb tenses, interrogative and negative
statements, pronunciation including sound system, stress, intonation, and conversational strategies turn-taking,
and negotiating meaning.

Teachers perceived that speaking skills instruction improve students’ grammatical knowledge, discourse
and pragmatic competencies sub-skills as well as fluency. It helps to empower learners’ pragmatic competence
like eexpressing a range of functions effectively and appropriately according to the context. Teachers sensed that
communicative language teaching is the main method of speaking skills instruction. The teachers believed that
speaking teachers need to create conducive classroom environment where students have real-life communication,
authentic activities, and meaningful tasks that promote oral language. They claimed that employing drilling,
storytelling, picture description, and debating are appropriate learning methods for speaking skills instruction.

On the other hand, the data on teachers’ practices in speaking skills instruction were collected through semi-
structured interview and classroom observation, and analyzed qualitatively using thematic data analysis method.
The findings of the study revealed that the practice of speaking skills instruction was not adequately
accompanied with active learning methods due to various reasons. Hence, most of the teachers were using the
lecture method than various active learning methods such as group works, find the difference activities, role play,
information gap activity, brainstorming, storytelling, and picture description. Besides, the teachers tried to
encourage their students to practice speaking activities. They also tried to motivate the students to speak in
English. However, the students were not that much encouraged to take part actively in the speaking activities.

Besides, the data on the challenges that affect speaking skills instruction were collected through semi-
structured interview and classroom observation, and analyzed qualitatively using thematic data analysis method.
The results discovered that the speaking skills instruction was affected by various challenges that hindered from
its effective implementation. Hence, the teachers faced various challenges in speaking skills instruction which
are related to students’ low performance, lack of conducive learning environment, and lack of time, resources,
and technology. Besides, students' lack of vocabulary knowledge, pronunciation, lack of motivation and
confidence, large class size, time constriction, mother tongue interference, and inadequate emphasis given to
speaking in the curriculum and the textbook were also the challenges that hinder the effective implementation of
speaking skills instruction. As a result, the students, speaking performance that incorporates fluency, lexical
resources, grammatical range and accuracy, and pronunciation was inadequately developed.

Finally, the findings uncovered that using various active learning methods, increasing students learning
motivation, creating conducive learning environment, revising the curriculum and the textbook are forwarded to
minimize the challenges that hindered the effective implementation of speaking skills instruction.

4.3. Recommendations
Based on the findings and conclusions, the following recommendations are forwarded.
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® The findings revealed that teachers’ perceptions towards speaking skills instruction were positive. Hence,
most teachers viewed that the objective of speaking skills instruction is to enhance students’ speaking
performance that incorporates fluency, lexical resources, grammatical range and accuracy, and
pronunciation. Accordingly, it is recommended that teachers should keep their positive perception towards
speaking skills instruction and make it happen in their English language classrooms.

® The findings of the study revealed that the practice of speaking skills instruction was not adequately
accompanied with active learning methods. Hence, most of the teachers were using the lecture method than
various active learning methods. It is, thus, recommended that teachers should employ different active
learning methods such as group works, find the difference activities, role play, information gap activity,
brainstorming, storytelling, and picture description.

® The results discovered that the speaking skills instruction was affected by various challenges including
unable to use various active learning methods, lack of conducive learning environment, lack of students’
learning motivation, and unsuitable curriculum and textbook. As a result, students’ speaking performance
that incorporates fluency, lexical resources, grammatical range and accuracy, and pronunciation was
inadequately developed. Therefore, it is recommended that teachers, school directors, curriculum and
textbook designers, and students should work together in various regards such as using various active
learning methods, increasing students learning motivation, creating conducive learning environment, and
revising the curriculum and the textbook to minimize the challenges that hinder the effective
implementation of speaking skills.

References

Abu-ghararah, B. A. (2014). Problems with Speaking Activities in the Saudi EFL Classroom. Arab World
English Journal, 5(4).

Amanuel, “A study on the problems that affect students’ English speaking skill: homecho secondary school in
focus, SNNPR,” Unpublished MA ,esis, Addis Ababa University,Addis Ababa, Ethiopia, 2015.

Anderson, S. R. (1998). Why Talk about Different Ways to Grade? The shift from traditional assessment to
alternative assessment. New Directions for Teaching and Learning. doi: 10.1002/t1.7401

Beare, K. (1998). Speaking Skill. http://www.sil.org/lingualinks/ language learn. (date accessed, October, 23,
2010).

Broughton, G. et al. (1980). Teaching English as Foreign Language. London: Rutledge.

Brown, G. and G. Yule (1983). Teaching the Spoken Language.

Brown, H. D. (2004). Language Assessment: Principles and Classroom Practices. University press.

Brown, G. D. (2007). Mathematics vocabulary instruction for current non-proficient students with and without
IEPs: A study of three methods of instruction. West Virginia University.

Brown, H.D. (2007). Principles of Language learning and Teaching. Unites States of America 5th edition.

Burkart, G. S. (1998). Modules for the Professional Preparation of Teaching Assistants in Foreign Languages.
Washington DC: Center for Applied Linguistics.

Burns, R. (2000). Introduction to Research Methods. SAGE publications Ohio State University.

Bygate, M. (1987). Speaking. Oxford: Oxford University Press.

Buyukduman, 1. & Sirin, S. (2010). Telling ELT Tales out of School Learning Portfolio (LP) to enhance
constructivism and student autonomy. Science Direct, (3), 55-61

Castillo, A. (2007). The effect of computer-based authentic assignments on learners' foreign language abilities
and intrinsic motivation. West Virginia University.

Chenney, C. H. (1998). 4 precision receiver for CDMA communication using neural-based array processors.
University of Southern California.

Creswell, J. (2002). Educational research: Planning, conducting, and evaluating quantitative and qualitative
research. Upper Saddle River, NJ: Merrill Prentice Hall.

Creswell, J. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative
Research (4th ed.). Boston, MA: Pearson Education.

Creswell, J. (2013). Qualitative inquiry & research design: Choosing among five approaches (3rd ed.) Thousand
Oaks, CA: Sage Publications, Inc.

Creswell, J. (2014). Research design: qualitative, quantitative, and mixed methods approaches. Los Angeles:
SAGE Publications.

El Menoufy, A. 1997. “Speaking. The Neglected Skill”. New Directions in Speaking. Proceedings of the Fourth
EFL Skills Conference. Under the auspices of the Center of Adult and Continuing education the American
University in Cairo.

Ellis, H. (2016). Marconi, masculinity and the heroic age of science: wireless telegraphy at the British
Association meeting at Dover in 1899. History and Technology, 32(2), 120-136.

Endalew, M. (2011). Teachers’ Perception Of Speaking Skill, Speaking Instruction And Students’ Perception Of

13



Journal of Culture, Society and Development wWww.iiste.org
ISSN 2422-8400 An International Peer-reviewed Journal g
Vol.69, 2023 NS'E

Speaking Skill. Descriptive Study On Grade 9 Students Of Two Secondary Schools In Addis Ababa, 1-86.

Ericsson, K. A. (2013). Training history, deliberate practice and elite sports performance: an analysis in response
to Tucker and Collins review—what makes champions?. British journal of sports medicine, 47(9), 533-535.

Essberger, J. (2007) Speaking to Yourself Can be Dangerous! (The importance of speaking Practice for ESL
learners) http://eslplayground.com/home/the-importance-of- Speaking-practice/

Farrell, T. S., & Bennis, K. (2013). Reflecting on ESL teacher beliefs and classroom practices: A case
study. RELC journal, 44(2), 163-176.

Florez, M. A. C. (1999). Improving Adult English Language Learners’ Speaking Skills. ERIC Digest.
http://www.ericfadulty.net/ databases/ERIC-Digests/ed435204. (Date Accessed, October 5, 2010).

Freeman, L.D. (2000).Techniques and Principles in Language Teaching. Oxford: Oxford university press.

Fulcher, G. (2003). Testing Second Language Speaking. London: Longman.

Gall, M. D., Gall, J. P., & Borg, W. R. (2007). Educational research (8th ed.). Boston, MA: Pearson Publishing.

Gasparro, L. and Judith E.(1983). Teaching and Testing Oral Skills.

Genet, Z. (2017). Teachers’ Perception and Practice of EFL Speaking Skills Assessment. Dspace Institution
Dspace Repository, 24-41.

Gerard, M., & Sidnell, J. (2000). Reaching out to the core: on the interactional work of the MC in drum & bass
performance. Popular Music & Society, 24(3), 21-39.

Golombek, P. (2009). Personal practical knowledge in L2 teacher education. The Cambridge guide to second
language teacher education, 155-162.

Gray, D. (2004). Doing Research in the Real World. Great Britain.

Gudu, O. B. (2015). Teaching Speaking Skills in English Language Using Classroom Activities in Secondary
School Level in Elderet Municipality, Kenya. Journal of Education and Practice, 6, 55-63.

Hamachek, D. (1999). Effective teachers: What they do, how they do it, and the importance of self-
knowledge. The role of self in teacher development, 189.

Harmer, J. (2002). The Practice of English Language Teaching (3rd ed). London: Longman.

Harmer, J. (2007). The practice of English language teaching. Pearson Longman.

Heaton, B. J . (1975) . Writing English Language Test. New York: Longman inc. https://www.merriam
webster.com/dictionary/perception

Hoang, H.N.(2015). Factors Affecting Students’ Speaking Performance at Le Thanh Hien High School.

Hornby, A. S. (1995). Vocabulary.

Hunter, M. (1982). Mastery teaching. El Sequndo, CA: TIP Publications.

Inayati, D., & Emaliana, 1. (2017). The relationship among pre-service EFL teachers’ beliefs about language
learning, pedagogical beliefs, and beliefs about ICT integration. Dinamika ilmu, 83-99.

Incegay, G. (2011). Pre-service teachers’ language learning beliefs and effects of these beliefs on their practice
teaching. Procedia-Social and Behavioral Sciences, 15, 128-133.

Itkonen, T. (2010). Spoken Language Proficiency Assessment: Assessing Speaking or Evaluating acting?
http://blogs.helsinki.fi/hy- talk/files/2010/06/Itkonen-progradu. Pdf

Jamali Nesari, A., & Heidari, M. (2014). The important role of lesson plan on educational achievement of
Iranian EFL teachers' attitudes. International Journal of Foreign Language Teaching and Research, 2(5),
27-34.

Jenenew Bekele (2006). A Survey of Teachers’ and Students’ Challenges in EFL Speaking Classroom. MA
Thesis. Addis Ababa University.

Johnson, K. E. (1994). The emerging beliefs and instructional practices of preservice English as a second
language teachers. Teaching and teacher education, 10(4), 439-452.

Jondeya, R. S. F. (2011). The effectiveness of using information gap on developing speaking skills for the eighth
graders in Gaza Governorate schools.

Kingen, S. (2000). Teaching Language Arts in Middle Schools. Connecting and Communicating. New Jersey:
Lawrence Erlbaum Associates, Publishers.

Kllipel, F. (1992). Keep Talking: Communicative Fluency Activities for Language Teaching (10th ed).
Cambridge: Cambridge University Press.

Knapp, B. (1963). Skill in sport: the attainment of proficiency. Routledge.

Krashen, S. D. (1982). Principles and practice in second language acquisition. Retrieved from
www.sdkrashen.com/content/books/principles_and practice.pdf

Kridel, C. (Ed.). (2010). Encyclopedia of curriculum studies (Vol. 1). Sage.

Lahey, (2009). Mental Health Professionals’ Perception of the Utility of Children,Mothers, and

Teachers as Informants on Childhood Psychopathology. Journal of Clinical Child Psychology, 136- 143.

Lakew Kebede (2004). The Extent of Teachers’ Involvement in Improving Students Speaking Skill in English.
MA Thesis. Addis Ababa University.

Lan, L. (1994). Fluency and Accuracy in Spoken English - implications for classroom practice in a bilingual

14



Journal of Culture, Society and Development wWww.iiste.org

ISSN 2422-8400 An International Peer-reviewed Journal JLLELE
Vol.69, 2023 NS'E
context. The English teacher, 23. Retrieved November 9th/2012,

fromhttp://www.melta.org.my/ET/1994/main4.html

LeCompte, M. D., & Schensul, J. J. (2010). Designing and conducting ethnographic research: An
introduction (Vol. 1). Rowman Altamira.

Lee, S.(2010). Current practice of Classroom Speaking Assessment in Secondary Schools in South Korea. The
University of Queensland.

Leech, G., Deuchar, M., & Hoogenraad, R. (1982). Grammar and problems of usage. In English Grammar for
Today (pp. 171-183). Palgrave Macmillan, London

Lewis, M. and Hill, J. (1985). Practical Technique for Language Teaching: Practice and Theory. London:
Commercial Color Press.

Lincoln, Y. & Guba, E. (1985). Naturalistic inquiry. Newbury Park, CA: Sage.

Lockhart, A. (2007, August). Cognitive implications of musical perception. In International Symposium on
Computer Music Modeling and Retrieval (pp. 172-180). Springer, Berlin, Heidelberg.

Louma, S. (2004). Assessing Speaking (Cambridge Language Assessment). Cambridge: Cambridge University
Press. https://www.scribd.com/read/338017596/Speakingand- Instructed-Foreign-Language-Acquisition

McKay S. Teaching English as an International Language: Rethinking Goals and Perspectives. New York:
Oxford University Press, 2002. Print.

McLeod-Kilmurray, H. (2007). Hoffman v. Monsanto: Courts, class actions, and perceptions of the problem of
GM drift. Bulletin of Science, Technology & Society, 27(3), 188-201.

Mehr, A. R., Kazemi, S. A., & Omidvari, A. (1977). The Effect of Teachers’ Beliefs on Their Instructional
Practices: Regarding Teaching Reading Strategies. Indian Journal of Fundamental and Applied Life
Sciences, 5,3614-3631.

Melkamu Yazachew (2003). Perceived awareness, usefulness, and frequency of use of speaking strategies
among students of Microlink information Technology College, and Teachers views. Master Thesis. Addis
Ababa University press.

Merriam, S. B. (2007). Qualitative research and case study applications in education (2nd ed.). San Francisco,
CA: Jossey-Bass

MOE.(2002). English Language Syllabus for grade 9 and 10.

Negash Desta (2011).Investigating the Causes For and Prevalence Of Anxiety on the practice of speaking skills
in Dawhan Preparatory School. Bahir Dar University, Ethiopia

Nanay, B. (2013). Between perception and action. Oxford University Press.

Nation, P. (June 1991). "Managing Group Discussion: Problem-Solving Tasks". Guidelines. V13, n.1, Pp: 1-10.

Nunan, D. (1991). Language teaching Methodology. Prentice Hall International.

Nunan, D. (2003). Speaking. Practical English teaching.

Oprandy, R. (1994). "Listening/ Speaking in Second and Foreign Language Teaching". System: V. 22, n. 2, 153-
175.

Patton, M. (2002). Qualitative research & evaluation methods (3rd ed.). Thousand Oaks, CA: Sage.

Piaget, J. (1959). The language and thought of the child (3"%d ). Readings on the development of children New
York: Scientific American Books. pp 3440.

Putri, A. Y. (2014). Using information gap activities to improve the speaking skills of grade viii students at
SMPN 7 Yogyakarta. Unpublished thesis]., Yogyakarta State University, Yogyakarta.

Richards, C. J.(1990).The Language Teaching Matrix, Cambridge University Press. Interactional.

Richards, J. C. (2001). Curriculum development in language teaching. Cambridge university press.

Richards, C.J and Rennadra, A.W. (2002). Methodology in Language Teaching. An anthology of current practice.

Richards, C.J and Rogers, S.T. (2002). Approaches and Methods in Language Teaching.

Richards, J. C. (2006). Developing classroom speaking activities: From theory to practice. GUIDELINES-
SINGAPORE-PERIODICAL FOR CLASSROOM LANGUAGE TEACHERS THEN MAGAZINE FOR
LANGUAGE TEACHERS-, 28(2), 3.

Richards, E. J. (2006). Inherited epigenetic variation—revisiting soft inheritance. Nature Reviews Genetics, 7(5),
395-401.

Richards, J. C. (2008). Teaching listening and speaking (Vol. 35, No. 4). Cambridge: Cambridge university press.

Richards, J. C., Platt, J. and Platt, H. (1985). Dictionary of Language Teaching and Applied Linguistics. United
Kingdom: Longman.

Richards, J. C. and Rogers, T. S. (1986). Approaches and Methods in Language Teaching: A Description and
Analysis. Cambridge: Cambridge University Press.

Rivers, W. 1981. Teaching Foreign Language Skills (2nd ed.). Chicago: University of Chicago Press.

Robbins. (2003). Effects of Vitamin D Supplementation on Strength Physical Function and Health Perception in
Older Community Dewlling Men. Wiley Online Library, 20-45.

Rodgers, T. S. (2001). Language Teaching Methodology. ERIC Issue Paper.

15



Journal of Culture, Society and Development wWww.iiste.org
ISSN 2422-8400 An International Peer-reviewed Journal g
Vol.69, 2023 NS'E

Ross and Calhoun (1995). An International Journal for the Advancement of Psychological Theory. Psychological
Inquiry, 93-102.

Sanjari, M., Bahramnezhad, F., Fomani, F. K., Shoghi, M., & Cheraghi, M. A. (2014). Ethical challenges of
researchers in qualitative studies: The necessity to develop a specific guideline. Journal of Medical Ethics
and History of Medicine, 7, 14.

Santrock, (2005). Adolescents’ Psychological Well-Being and Perceived Parental Involvement: Implications for
Parental Involvement in Middle Schools RMLE Online, 33.

Schraw, G., & Olafson, L. (2015). Assessing teachers’ beliefs. International handbook of research on teachers’
beliefs, 87-105.

Schunk, H.D (2012). Learning Theories An Educational Perspective .Sixth Edition .The University of North
Carolina at Greensboro Boston school English teachers.

Sisay, G. T. (2012). Perceptions and experiences of people in Gambella region of Ethiopia on Guinea worm
disease eradication interventions (Doctoral dissertation, University of South Africa).

Skott, J. (2015). Beliefs and Brownies: in search for a new identity for" belief" research. In The MAVI-20
Conference September 29—October 1, 2014, Falun, Sweden (pp. 33-45). International Conference on
Mathematical Views (MAVI).

Smith, J., Jarman, M., & Osborn, M. (1999). Doing interpretative phenomenological analysis. In M. Murray & K.
Chamberlain (Eds.), Qualitative health psychology: Theories and methods (pp. 218-240). London: SAGE.
doi: 10.4135/9781446217870.n14

Thomas, J., Nelson, J., & Silvermann, S. (2001). Research methods in physical activity. Champaign, IL:
Humanics Kinetics.

Torky, A.F. (2006). The Effectiveness of a Task- Based Instruction Program In Developing The English
Language Speaking Skills of Secondary Stage Students. The Importance Of Speaking Skills For EFL
Learners mrslshrat Aamer Qureshi student Of Diploma TEFL Roll No :Ap504192department Of English,
Alama Igbal Open University, PakistanIshrataamer@Hotmail. Comuage and Training

Ur, P. (1996). A Course in Language Teaching: Practice and Theory. Cambridge: Cambridge University Press.

Ur, P. (1999). 4 Course In Language Teaching. Cambridge: Cambridge University Press.

Viljoen, J. (2003). Epistaxis in children: approach and management: main topic. CME: Your SA Journal of
CPD, 21(11), 664-669.

Vygotsky, L. (1978). Mind in society: the development of higher psychological processes. Cambridge, MA:
Harvard University Press

Waters, J. (2017). Phenomenological research guidelines. Retrieved on January 9, 2018 from
https://www.capilanou.ca/psychology/student-resources/researchguidelines/

Phenomenological-Research-Guidelines/

Woods, E. (1996). Associations of nonverbal decoding ability with indices of person-centered communicative
ability. Communication Reports, 9(1), 13-22.

Zenebe Alemayehu (2004). An Investigation of Factors That Affect Students Speaking Skill in Addis Ketema
Kifle Ketema. MA Thesis. Addis Ababa University.

16



