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Abstract:

E-learning is becoming the world’s most effectiway of sharing knowledge. Consequently, many
universities in Nigeria are seriously planning tmmence e-learning service delivery. The extentheir
readiness in terms of students’ access to e-legrfanilities becomes imperative. This study inwgested
education students’ access to e-learning faciliesiniversities South-East of Nigeria. Using a afiggion
survey research design and a multistage samplipgpaph, a sample of 376 final year education stisdieam
five universities were selected for the study. Austured questionnaire and interview were used data
collection. Four research questions and two nufidtiyeses guided the study. Frequency counts, pgagss)
means and t-test statistics were used for datgsisalResults show that; only 42.9% of the stuslbatve access
to e-learning facilities; students have accessnly @-mail accounts; factors hindering access teaening
facilities include irregular electric power supglsnong others. There were no significant differencegnder &
federal and state universities with regards toesttel access to e-learning facilities. It was coded that the
universities were not yet ready for e-learning mendelivery. Recommendations include stepping doinen
take-off of e-learning in the universities.
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1. Introduction:

The past few decades have witnessed lots of alewednts globally, in computer applications thatehav
contributed largely in transforming ways informatiis currently gathered, stored, organized, acdesstieved
and consumed. This has ushered in several prodnctsservices in communication especially in classro
interactions. The internet and web are constamtfiuencing developments in new modes of learning an
classroom instructions while their potentials fervice delivery in universities are quiet vast. €aquently, it
becomes imperatives for Nigerian universities tiwoiduce e-learning service delivery, since it iarfd to be
good in many ramifications, provided that studearid lecturers have adequate access to the fagilifinyira,
2011) remarked that, to students and lecturers wetly large and or distant class of learners, arniag is
inevitable.

E-learning, often referred to as web-Hase online learning, is currently a fast growindueational
paradigm in higher institutions in Nigeria. It ifves all teaching and assessment approaches Heat u
technology such as Wikis, Blogs, Podcasts and ileginmanagement systems such as computers, intandet
web connectivity to enhance learning experiencerasdarch works (Mahahusudhan, 2008; Nadiu, 200863.
new teaching and learning approach offers potenéihles to traditional teaching and learning apgihodue to
its flexibility and accessibility of information ta great number of students at a time (Naqvi, 20B4garning
also provides easy access to any type of informatguired for academic purpose through the usatefnet
facilities such as World Wide Web (www) based tealbgies and other softwares. Nkanga (2007) indittiat
e-learning is a computer supported collaboratieeneg process that deploys the technology of cderms its
main platform for Information and Communication figology (ICT) and enables both students and teadbe
generate, advance and share knowledge in a mormonrform. Apparently, e-learning is the only proimis
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option for effective dissemination and collectiohimformation which can successfully accommodate dher-
growing need for access to knowledge, equity aradityun higher education in Nigeria.

The demand for university education in édig has been on the increase for many years nowofthe
large number of candidates seeking for admissitm umiversities in Nigerian over 80% of them fail gain
entrance due to limited access to the universitication. (Onwurah & Chiaha, 2007). It is therefoxeyrisome
to Educationists, Planners, Guidance CounselorsPaydhologists that Nigeria may not after all alizeathe
targeted Millennium Development Goals (MDGs) andi€tion for All (EFA) by the year 2015 or becomezon
of the expected 20 leading world economics by & Y020. The reason being that teacher educdtmnther
programmes in Nigerian universities, is affectedldigk of access to university education due tolitméting
impact of the prevailing traditional face-to-faceode of teaching and learning currently predominiant
Nigerian universities with its inherent disadvamtagf not accommodating very large numbers of stisdana
time. Although e-learning seems to be a novel aggran service delivery, interestingly its conciespgradually
becoming eminent in Nigerian universities. Thibézause it appears to be more flexible and moreeffestive
to both teachers and students due to the posgibilinccessing unlimited information in all areddearning.
Learners at different places can access informatidividually and at their own pace by asynchrontaasning
or learn the same thing at the same time from miffe places by synchronous learning (Naidu, 2006).
Synchronous learning allows working with other &g in a distant class which takes place whenamwoore
people are communicating in real time, sitting irtlassroom, talking on the telephone, chatting ingant
messaging in a classroom a world away from wheeetéfacher is speaking via teleconferencing (Paterso
2009). With virtual classroom, students can havmerearning without the teacher engaging therthausual
conventional face to face contacts. In fact, Gu(f0) noted that with e-learning both teachers laadhers
are eased off the stress of traveling distanceseamd in school for hours just to either teaclatbend lecturers.
E-learning is a fast gaining ground in Nigerianhaginstitutions but not without their normal clesiges which
above all includes access to the facilities.

Access simply connotes a way of entedngeaching something. Hence, access in this study
operationalized as ways and means of learningrelgctlly through the use of computers, internet @orld
Wide Web connectivity. This implies that an e-leagnuser will be Information and Communication
Technology (ICT) compliant; have access to compiméernet connectivity and adequate power supplgrag
others.

1.2 Literature Review:

Studies show that accessibility to eé@sg facilities form the bases of success of ursigmprogrammes.
In Jamia Millia Isilomia Central University, (Naq@007) found that access to e- learning facilitiestivates
students to search for information for researclppses and for effective learning. It was also tbtimat the
provision of many computer terminals enhance actesslearning at Guru Wanak Development University
(Kaur, 2006). However, Chetan’s (2009) study edee that 80% of teachers and 86.67% of researtiaemes
access to e-learning opportunities in Guru Gbinglsl Indraprastha University, India. This madertihesearch
works faster, easier and better. Also, Lazenger;ilBa, Peritz (1997) study indicated that only ery poor
percentage (12.5 %,) of the university studentelsocess to internet facility with 83% relying deit personal
laptops while 91.7% relied on cyber cafés. Thesp dbund that only 4.1% have access to e-leartingugh
university internet connectivity. Similarly, EzeO2) observed that teachers have poor accessdarmifig
facilities in Enugu state, Nigeria. Eze’s studyeaaled that only 14.5% of secondary school teadneEugu
State, Nigeria, had personal computers (PC) oofaptvhile only 21.2% of them have e-mail accounts.

Inadequate access to e-learning facilities hatieedeen observed by Adika (2003) who remarked

that efforts should be made to salvage staff amdestts in African Universities from the problemaafcess to e-
learning facilities. One wonders if the situatiertihe same in the universities under study. Thikésessence of
this study. E-learning literatures also reveal thetess to e-learning can be challenged by margrdmes.
These include issues such as perennial epileatradity supply, high cost of hardware like perabcomputers
(PC) and laptops (which students find astronomjdal)hnophobia systems in the country and poadudéiof
students towards ICT, among others (Salawudeen )208@di, lbrahim & Femi, 2008; Achebe 2012).
Salawudeen (2008) also observed that some higkgtutions in Nigeria have started building ICT tas but
the remoteness of these centers and their non-ctivibe to necessary internet facilities hinder ess to e-
learning. These findings leave no doubts that tlagechindrances to students’ access to e-learsicifities in
universities SE Nigeria, which this study also istigated.
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1.3. Statement of the problem:

The relevance of e-learning in facilitatitigg ever growing need for equity in knowledge asitjon and
quality assurance in education in Nigerian unitersihas been a topical issue among Educatiori@sticy
Makers, Administrators and school Guidance Coumselrobably, this may be the driving force behihe
efforts of many universities in Nigeria towards theeparation towards introduction of e-learning maaf
service delivery in their institutions. The Unisily of Nigeria Nsukka, for instance had trainedealearning
squad made up of lecturers from all faculties,dns#tize students to e-learning service delivergwelver, the
preparation cannot be completed without ascertgiifithere is adequate access to the facilitiebédh teachers
and learners. This is most crucial for educatimalehts (novice teachers) that need access tomrgdacilities
not only for their academic success, but also teldeep knowledge of the technicalities of e-lesgnas they
will use same to teach secondary school studetgstakir graduation.

Universities in South-East unlike otheiversities in Nigeria have suffered the crunchhaf three-year
civil war which made them lag behind developmewgtatonomically and academically especially in #risa of
technology and globalization. As many universitiedNigeria gear towards world class standard thnogigbal
competitions enabled by e-learning service delivéngse in South —East are still struggling to mgetwith
other universities. As such, most universities dGut-East Nigeria are seriously planning to intrmele-learning
service delivery for their undergraduates and gostiuate students in readiness for the world dtssis race.
The big question is: How ready they are these usities? Are the facilities available and have stid enough
access to the facilities? The answers to thesdatrguestions that should be settled during thermtag stage
before the take -off of the programme, are what ghudy sought for to ensure that failures and agest are
avoided and to promote Total Quality Managemeuiéuniversities.

1.4. Purpose of the study:
The main purpose of this study is to investigatecation students’ access to e-learning facilittesniversities
in South-East of Nigeria. Specifically the studyestigated;

1. Types of e-learning facilities that student haveeas to.

2. The percentage of students that have access torgrg facilities in the universities.

3. The extent of students’ access to e-learning fasli

4. Hindering factors to students’ access to e-learfacdities in the universities SE of Nigeria.

1.5 Research Questions:

The following research questions guided the study.
1. What types of e-learning facilities do Edtion students in universities SE Nigeria haweecess to?
2.  What percentages of Education students have atz&asious e-learning facilities in the univers#?
3. To what extent do the students have access tamidgdacilities in the universities?
4. What factors hinder Education students’ accessléaming in the universities?

1.6 Null Hypothesis:

The following null hypotheses guided the study amde tested at 0.05 level of probability.

Ho, There is no significant difference between the mesdings of male and female students with regaydke
hindering factors to students’ access to e-learfanities.

Ho, There is no significant differences between themeatings of federal and state universities onetxtent
education students have access to e-learningtfesiin the universities SE of Nigeria.

2. Research method:
2.1 Design of the study:

A descriptive survey design was adopted which kedbthe researchers to collect and analyze data fro
a sample of the entire population without any malaifions.

2.2 Area of Study:

The study was carried out in South-East of Nigevldch comprises of five states namely, Abia,
Anambra, Ebonyi, Enugu and Imo state, each witaderfal and a state university. This area is dontliyimo
speaking. The people are very hard working androhéted to meet up with the developments in othatest
despite the adverse effects of the civil war. They highly interested in education and all theestatxcept one
belong to the educationally advantaged statesgenii. This implies that they are highly interesreeéducation
and matters leading to educational developments.
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2.3 Population:

The study population was made up of all the tervamities (five states and five federal) in SE of
Nigeria. The choice of these universities (state fleral) is governed by the fact that all hawrilar sources
of funding by either the state of federal governtmand are also under same supervision of the Nigeri
University Commission (NUC). It is therefore exptthat all of them will have the same level okarhing
facilities.

The participants involved are the final year ediocastudents of 2011/2012 session.

2.4 Sample and sampling technique:
A multistage sampling approach was employed;lyirst deliberate sampling method was used to select

all the seven universities that offer educationrses from the ten universities in SE Nigeria. Sebgrusing a
simple random sampling method by balloting, fivé.G26) (Two federal and three state) universitielsaiihe
above seven, were selected for this study. Thifdbm the five selected universities, a convensahple of 76
final year students, (40 males students and 3@l&sh were selected from each of the five unitiessgiving a
total of 380 (200 male and 180 female) studengsl der the study. Convenient sampling technique leyel

was to enable the use of students on site duria@dministration of the instruments as suggeste(I tiychim
2004).

2.5 Instrument for Data Collection:

Two instruments were used for the study comprigsih@ researchers’ designed structured intervievedale
titted E-learning Access Facilities Interview Schled(EAFIS) and a structured questionnaire tit@aidents’ E-
learning Accessibility Inventory (SEAI). The EAFiIfas designed to elicit information on students’emscto e-
learning facilities. It focused on access to nemgsfacilities needed for e-learning with a resgopsttern of
Yes and No.

The SEAI comprised of sections A and Bctiea A focused on demographic data of the respotsge
Section B has 22 items with two clusters, desigtwedollect data for answering research questioasc 4.
Cluster 1 focused on extent of students’ access-lgarning facilities, while cluster 2 focused oindering
factors to students’ access to e-learning. Thestancluster 1 were on a four-point rating scalé/efy Large
Extent (VLE); Large Extent (LE), Small Extent (S&)d Very Small Extent (VSE), while Cluster 2 itemeare
placed on a four-point rating scale of Strongly @g{SA), Agree (A), Disagree (D) and Strongly Digag(SD)
respectively.

2.6 Validation and Reliability of Instrument

The research instruments were subjected to faligatian by three test experts in the University of
Nigeria, Nsukka, one in Measurement and Evaluatiowe, in Educational Administration and Planning &mel
other in Guidance and Counseling. After that, thstruments were trial tested on 15 final year etioca
students, each in two universities (one Federa# State) in South-South of Nigeria. Data collecteste
subjected to Cronbach Alpha statistic to deternmihmr internal consistencies. The analysis gaveAkna
coefficient value of 0.77 for the interview schezlytluster one) 0.64 and 0.74 for clusters two Hmde
respectively. These moderate values revealedtibahstruments were reliable for use in the study.

2.7 Method of Data collection:

The researchers assisted by four relsesssistants administered the instruments on tBer&$ondents
that were equally interviewed during the procesataDcollection lasted for two weeks. On the wh@@é6
(98.96%) inventories were retrieved, 150 from fetlemd 226 from state universities made up of 1®mf
males and 179 from females.

2.8 Method of Data Analysis:

For research questionsl and 2, frequeoagts and percentages were used for data andiyséns and t-
test statistics were used also in analyzing tha dallected for answering research questions 3aid arrive
at decisions for research question 3, limits of neanbers were used as follows;

Mean Range Decision
3.50-4.00 Very Large Extent
2.50-3.49 Large Extent
1.50-2.49 Small Extent
0.00-1.49 Very Small Extent
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For research question 1, the use of and 50% wafogeatpin determining the items accepted and thegeted
as types of facilities students have access to. B’ column with a percentage score of 50% andvabwas
accepted as a type of facility students had adceard the items below 50% were rejected as tgpéacilities
students had access to. ‘No’ items 50% and abare wejected as facilities students had accesaddtems
below 50% were accepted as facilities student didhave access to. For research question 4 thefud&0
criterion mean was employed in determining the #eracepted and those rejectesdhindering factors. Scores
below the criterion mean of 2.50 were rejected adofs that hinder students’ access and those sb&@e
criterion mean were accepted as the hindering fa¢tostudents’ access to e- learning.

3. Results:The results of this study are presented in fouetatvith the adjoining explanations.
The answers to research questions 1 and 2 arenpgdda table 1.

3.1 Research Question 1.

What types of e-learning facilities do the Educatin students have access to?

3.2 Research Question 2,

What percentages of Education students have accdssvarious e-learning facilities in?

Table 1:
Frequencies counts and percentages of students thatve access to various e-learning facilities in
universities
S/No Types of / Respondents n =376
Access to e-learning facilities Yes No
Freq. % Dec Freq. % Dec.
1. Possession of persona (laptops,palmtop,desktof49 (36.6) 227 (60.5) Reject
Reject
2. Regular electricity supply in the universities 160 (42.6) 216 (57.4) Reject
Reject
3. Regular electricity supply in the hostel/resicen 144 (38.4) 232 (61.6) Reject
Reject
4, Possession of e-mail account 297 (79.0) 79 (21.0) Accept
Accept
5. Internet connectivity in institution 117 (47.0) 212 (56.4) Reject
Reject
Average 159 (42.9)Rej 217 (57.1) Reject

Table 1 shows the result of research questionsiR4the structured interview schedule) on types-déarning
facilities students had access to and the percembgtudents that have access to e- learningtfesil The table
shows that 60.48% of the students did not haveopatsomputers, 59.5% did not have electricity sypphile

56.4% did not have internet connectivity in theistitutions. However, 79% had e-mail accounts. fidsilt
indicates that the only facility students had asdeswas only e-mail accounts and that on the aegré2.95%
of the students had access to e-learning faciltigite 57.1% did not.

3.3 Research Question 3.
To what extent do the students have access to e+igiag facilities in universities SE of Nigeria?
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Table 2:
Mean and standard deviation of the extent of studdr’ access to e-learning facilities.
S/No Iltem Male &Female &
Extent of access to e-learning facilities n=376 Decision
Freq. X
1. Learning through off-line computer connectivity 134 2.81 LE
2. Have access to web-based internet connectivity 145 2.59 LE
3. Have online access to e-learning materials 121  3.10 LE
4, Exposed to synchronous mode of learning 156 124 SE
5. Engage in asynchronous mode learning 202 1.86 SE
6. Access materials using soft-wares like CD. ROM 96 1 1.92 SE
7. Learn through combined use of conventional face
to face classroom approach and on-line (Blended 214 1.85 SE
learning).
8. Have online chatting activities 121 3.11 LE
9. Engage in virtual classroom meetings 102 1.86 SE
10 Have forum discussions 196 1.92 SE
Overall Mean 169 2.23 SE

n= 376; x= Mean; LE=Large Extent; SE=SmalExtent.

Table 2 shows an overall mean score of 2.23 omegfestudents’ access to e-learning facilitiesisTasult
indicates that students’ access to e-learningifia@silwas to &mall Extent (SE).

3.4 Research Question 4:

What factors hinder Education students’ access to-kearning in universities SE of Nigeria?
Table 3:

Mean ratings of hindering factors to Education stu@nts’ access to learning facilities.

S/N Items E-learning hindering factors Male n=179Female n =179 Male & Female = Remark
376
X  Dec. X Dec. X
1. Poor students’ knowledge of ICT 356 A 3.40 A 48. A
2. No accessibility to computers 334 A 3.41 A 3.37 A
3. Irregularity of electricity supply 3.78 A 3.42 A 3.34 A
4. Lack of ICT skills on the part of students B3 A 3.35 A 3.32 A
5.  Absence of web connectivity in my institution .92 A 2.86 A 291 A
6. Poor availabilty of e-learning software3.25 A 3.18 A 3.22 A
materials.
7. Unwillingness of lecturers to incorporate e2.02 R 2.24 R 2.13 R
learning

Criterion Mean = 2.50; A=Agreed, Dec= Decision

Table 3 reveal that items 1 to 7 are the hindeféimgors to student’s access to e-learning with mmragings of
respondents (male and female students) falling ettlo& criterion mean of 2.50 except item 7 with @amof
2.13 that is below the criterion mean. The deaisishows that items 1 to 6 are accepted as hirgléaictors
while item 7, ‘Unwillingness of lecturers to ingarate e-learning’ was rejected as a hinderagjof to
student’s access to e-learning facilities.
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3.5 Hypothesis 1:
There is no significant difference between the meascores of male and female students with regards t
the hindering factors to students’ access to e-leaing facilities

Table 4:
t-test analysis of hindering factors to studentsaccess to e-learning facilities.
Variable N X SD DF t-cal Sig (2tailed) Deci
Male 197 3.26 0.55 374 0.08 093 NS
Female 179 3.26 0.49 Ho

Accer

Table 4 reveals that the calculated t-value -008ignificant at 0.93. Since the t-calculated ghhki than the
set probability level of 0.05, the null hypothe#iat there is no significant different between thean ratings
of male and female students on hindering factostudents’ access to e-learning faciliiesiccepted

3.6 Hypothesis 2:
There is no significant difference between the meascores offederal and state universities on extent
students have access to e-leaning facilities.

Tableb:
t-test analysis of the difference between federahd state universities on extent students have acee® e-
leaning facilities.

Groups N X SD DF t-cal. Sig (2 tailed) Dec.
Fed. 150 2.40 1.11 374 70.0 NS
226 1.70 1.01 0.75 HoAcceg

Table 5 reveals that the calculated t-value of2@sGsignificant at 0.75. Since the t-calculatedigher than the
set probability level of 0.05 the null hypothegiattthere is no significant different between theamratings of
federal and state universities on the extent stisdeve access to e-leaning faciliiesiccepted

3.7 Summary of Findings

The findings of this study are as follows;

1. Education students in universities SE Nigeria hazksas to only e-mail accounts.

2. A good number, 217 and greater percentage, 57df3%e students did not have access to e-learning
facilities.

3. Students’ access to e-learning facilities was $mall Extent (SE).

4. There is no significant different between the meatings of male and female students on hindering
factors to students’ access to e-learning facdlitie

5. There is no significant difference between the mesimgs of federal and state universities on the
extent students have access to e-leaning facilities

4. Discussion:

Findings from the study reveal that a greater peege (57.15%) of education undergraduate students
did not have access to e-learning facilities. Spmdly, the study reveals that 60.48% of studetitsnot have
personal computers, 57.4% and 61.61% did not hegelar electricity supply in consonance with earlie
studies (Lazinger, Bar-llan & Pertz; 1997; AdikaD2QEze, 2012). Lack of these basic e-learnindifes no
doubt limited students’ access to e-learning faediirrespective of the fact that high percenta@®0%) of
them had e-mail accounts through which they coultkss online information. The fact that only 47%thef
students had internet connectivity in their ingiitos will no doubt limit their global informatiosharing,
which in turn will peg quality assurance neededecher preparation in universities. This studysaded that
the extent to which students’ access to e-learoppprtunities such as synchronous, asynchronoublended
learning were all to a small extent. So also waedrtaccess to e-learning facilities such as CD ROMD,
online chatting activities, forum discussions aftiual classroom meetings. This seems to be in Witk the
finding of Wayne, (2013:10) who observed that inskalia, university students indicated that thegdugveb
2.0 tool for general use “but where resistant toeasing it for pedagogical information. He conchlideat the
students did not have “admittance” (access) “toraate to use such for their studies.” This firgliof this
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study is discouraging as it implies that the stusiém SE Nigerian universities may not benefit frtira various
opportunities offered by e-learning as in otheraleping and developed countries of the world. (Batieen,
2006, Ajadi, Ibrahim and Femi, 2008). This will slyr limit their academic performance, internatioaad
national employability opportunities.

The implication of this finding is thafthough e- learning mode of service delivery cffenuch
potential, it may not be employed for use in uréitees SE of Nigeria in the very near future asother
developed and developing countries. This implied the face to face mode of learning will likelyntimue in
SE Nigerian universities, thereby depriving the engladuates of the advantages that e-learningsotfeer
face to face service delivery. Again, it appehlet secondary schools in the area will equallyfiected as the
teachers may not be adequately prepared to useaming mode of service delivery in secondary stshoo

Also revealed in this study is that students’ asc® e-learning was hindered by factors sinclydin
lack of knowledge and possession of ICT skills, aonessibility to computers, irregular electricityd non-
web connectivity in institutions. Others include opoavailability of e-learning software and lectwer
unwillingness to incorporate e-learning approachteaching. Gender analysis on this issue reveals no
significant difference between the male and fensalelents. These findings are not surprising buterain
consonance with earlier studies of Salamudeen &Nd8007); Ajadi, Ibrahim and & Femi; (2008) who
found that students in India lack access to enifepfacilities and Eze (2012), who also found Hagne in
Enugu. The non-gender difference of this findinghig surprising because male and female students we
exposed to same environmental learning conditidhg. findings further show that there was no sigaffit
difference between federal and state universitiéth regards to access to e-learning facilitieasT$ probably
due to the similarities in funding and supervisbodies both types of institutions. The Nigerian gmment
(federal and state) has severally complained ofifadility to continue funding education withoutsastance.
Consequently, she called on all and sundry to ctomeer assistance. (Chiaha and Oboegbulan, 20085. T
poor funding no doubt leaves Nigerian universitiebad shape without adequate facilities includirigarning
facilities. This has resulted in frequent crisierests and strikes among students, academic,caolemic staff
and the various University Staff Unions that comigarharacterize Nigerian universities. No doubthemf
the universities in Nigeria was listed among of Warld-class universities in the 2012 world-classvarsity
assessment. This is evident from the finding thatdnly available facility student had access toplea to be
the one provided by the students themselves, ¢hat mail accounts. Such facilities like regulazctiicity
power supply, internet connectivity which are tlesponsibility of the government were seriously iagk
Also, the finding that students’ access to e- legyracilities was to a small extent supports timelihg that
there was inadequate access to the facilities.ititlp] the probability of education students inivarsities
south-east of Nigeria to acquire knowledge throegbarning as in the globalized world of today sedreak.
Finally, various hindering factors to educationdemts’ access to e-learning facilities suggest ithdigeria,
teacher preparation in universities is likely tontioue being ineffective if efforts are not madeemome the
hindrances.

4.1 Conclusion
The implication of this finding is that SE Nigerianiversities may not attain the much desired world

class standard if this trend of lack of access teaning facilities continues. Without e- leargj Knowledge
Management which is very essential for knowledgarisly will be difficult and without knowledge shag,
world class standard will be impossible to att&rearning is gradually becoming the world’s fastesm of
communicating and a means of disseminating intemnalt and domestic information. It enables bothdenis
and their lecturers to use varied electronicallydiated learning opportunities for generating andrisiy of
knowledge in a more convenient form. The achievearoée-learning benefits is not without challengdsis
hoped that with proper planning universities SetHast of Nigeria would see the need, not only gmrously
pursue the provision of e-learning facilities balso to have their Information Communication Tedbgy
(ICT) centers properly equipped so as to motivaith lstudents and lecturers to develop positiveudttis
towards the use of e-learning in teaching and legrn

In conclusion, since the education undetgate students of universities SE of Nigeria db have
enough access to e-learning facilities, the plartakd-off of e-learning service delivery should saspended
till adequate facilities are provided. Consequgrttie use of e-learning service delivery in ursities SE of
Nigeria and even in secondary schools SE of Nigesigecially in Abia, Anambra, Enugu, Ebonyi , amb|
States of Nigeria stands bleak.

4.2 Recommendations.
In view of the findings the following recomndations were made:
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1. Universities south-east of Nigeria should endeawoestablish ICT centers and provide necessary
facilities like computers, web-connectivity and stant electricity supply in the institutions to
enhance students’ access to e-learning facilities.

2. Universities should think of alternative sourceseakrgy supply like solar energy to help augment
the perennial epileptic power supply

3. Students should be assisted by universities arldnhropic organizations and individuals to possess
Personal Computers through at subsidized ratédwoudgh loans and grants.

4. Capacity building workshops in ICT should be orgadi for lecturers to enhance their ICT skills and
increase their confidence level in the use of edieég modes in service delivery.

5. The universities SE of Nigeria should not start pineposed e-learning service delivery yet till the
necessary facilities are made available. This isoid failure and wastages and promote Total
Quality Management.

6. Universities SE of Nigeria should seek for Exteraall Internal assistance in the provision of e-
learning facilities for education students.
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