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Abstract

Entrepreneurship and private sector development emsential ingredients for achieving the Millennium
Development Goal of reducing poverty. Most tertiggtitutions in Ghana spend a lot of time and veses
equipping their students with the right skills tort ambitions into successful ventures. Howevanesgraduates
still seek employment in already established firamsl those who are unable to acquire their interjdbd
remain unemployed despite all attempts made to raakepreneurship attractive.

It is in line with this that this research was uridken to determine the factors that influence ldigNational
Diploma (HND) students’ preference for self-emplamh relative to wage and salary employment of Ho
Polytechnic. The study also analysed the factaas dhe important to the entrepreneurial intentibistadents.
The study employed the descriptive research deBigta was collected using structured questionnaires

The study revealed that respondents have higheetey of going into public employment. Also thedstu
revealed that the entrepreneurship education wareeiated by students and actually informed theaision for
self-employment. It was recommended that attert@myiven to generating interests of students as dbenot
have interests in creating own businesses. To eelfgs, lecturers must change their approachaochieag and
have regular interaction with students by receiviemgdback from them. Teaching should move away ftioen
traditional methods where students are lecturedrtere practical oriented teaching.

Keywords: Entrepreneurship educatigprivate sector development, employment

1. Introduction

Ghana as a developing country is endowed with ressu favorable working environments and conditions
which enable citizens to work comfortably at thedrious work places (Mhango, 2010). Government @ther
established institutions offer job opportunities jodo seekers especially tertiary graduates becatisheir
educational backgrounds and abilities. Howevergaent times these institutions and organizatioasiaable to
employ or recruit graduates due to the increasedimber of qualified applicants each year (Akpd20i08).

In Ghana, the huge and ever-increasing gap bettieesupply of, and demand for jobs has been widegdtie
influx of private tertiary institutions which coitiutes in no small way to the fresh graduate chdirmgt each
year. Unfortunately, while job opportunities frolmetgovernment or public sector have virtually stadewn,
the private sector growth has not been able to watety absorb the increased number of graduateah{Ba
Boateng, 2013). According to Owusu-Ansah, (201@nes of the reasons often cited for the high uneymént
rates among the youth include unskilled gradudtes, mismatch between skills demand and supply, poor
technical skills, constrained SME’s sector, slovpansion and growth of the private sector etc. bwwof the
dwindling job prospects from the public sector dhe slow rate of job creation within the privatetse, the
only viable option for graduate youth lies in ciegttheir own jobs. Indeed, for a developing coytitte Ghana
Small and Medium-Sized Enterprises (SMEs) playtal vole for new venture creation and account faerd30-
90% of all job openings (Mohan-Neill, 2001).

This therefore calls for the need to train studémtghe various schools to think entrepreneuriaihyg become
their own bosses thereby creating more jobs ircthumtry (Owusu-Ansah, 2012). And for many youngpteat
the tertiary level, entrepreneurship education #mathing can fundamentally enhance their entrepreake
capacities and skills, and thus enhance their jelatmn opportunities. Entrepreneurial educatioll wad to
increased employment, reduce poverty level, anagbabout entrepreneurs working together for themmon
good (Owusu-Ansah, 2012). Entrepreneurs can tdkarsage of the nation’s state to grow their busses,
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create jobs and employment for required skill Heds they will find within their societies (Bad#oateng, 2013).

Education and entrepreneurship training in the tgismpolytechnics have been touted as one of tlostm
effective means to enhancing entrepreneurial cipa@nd therefore self-employment and job creatforsah,
2012 and economic development (Napiers, 1972nsah, (2012)asserts that Polytechnic education has the
capacity to provide some insights into the challen@f entrepreneurship and therefore encouragés skil
development and self-reliance. Education is ciitioathe development of our economy. However, theent
curricula Ghana'’s education system only preparesatierage graduate to seek for employment. These teen
numerals calls and emphasizes on the quality ofathn administered. Many tertiary institutions amaking

the efforts to enhance their curricula to make gaaels entrepreneurially inclined.

2. Entrepreneurship Education and Self Employment htention

Many studies have shown that entrepreneurship &idachas a positive impact on students. Owusu-Ansah
(2004) in his work on the entrepreneurship intentid selected students of University of Ghana &edkdwame
Nkrumah University of Science and Technology obsédra positive impact of entrepreneurship education
students’ intentions. Studies have similarly shawat entrepreneurship education has a positive émpa
students’ views about entrepreneurship, entreprenand self-employment. Mohan-Neil (2001) opinleat t
students exposed to entrepreneurship education imave favourable views about small business. Aeroth
study conducted by Waldman (1977) and cited by @9€012) indicated that entrepreneurship education
the high school level has a great impact on stedetio seriously consider starting business sometifter
graduation. In Hong Kong, Cheung (2008) affirms impact of entrepreneurship education in teachimngjls
about many facets of work.

The fundamental assumption behind the awakenedresttein entrepreneurship and consequently
entrepreneurship education in particular, is thplied assumption that such education can help ftoeince a
Sodety’s intention towards entrepreneurship (Fayolle 2005; Kuratko, 2005). The Theory of Planned Behaviour
helps in explaining the interplay between the eftdentrepreneurship education and entreprenquisténtion
formation. Ajzen’s (1991) theory maintains thateimtion predicts behaviour, and that the developnuént
intention is influenced by (1) one’s attitude todsithe behaviour, (2) the subjective norms of #rs@n and (3)
the perceived behavioural control of the person.
This means that for antention to develop, one should,;
a) have a favourable mental disposition towards theatieur. That is he or she should feel that itkayoto
embark upon such a behaviour (attitude towardgéhaviour)
b) also feel that the society, relatives, family amegrfds are also favourably inclined towards such a
behaviour (subjective norms); and
c) that he or she is capable or possesses the dbiléyecute the behaviour. This is normally refetieds
the self-efficacy of the person in question (peredibehavioural control)
If all these three components are strong, all thibging equal, the intention to embark on behaviweilr
develop. Krueger and Carsrud (1993) cited by Fayetl al. (2006) are of the opinion that entreprestgp
education impacts on the various antecedents @fifian. For example, they maintain that perceivelblvioural
control or self-efficacy, that is, a person’s péred ability to undertake a given task can be igrficed by the
acquisition of management tools and exposure teeprgneurial situations which entrepreneurship atioc
affords the participant.

Wilson, Kickul and Marlino (2007) likewise believéhat entrepreneurship education positively affects
entrepreneurial competencies like marketing, acttiognmanagement, risk-taking and innovation. Which
turn help to raise the self-efficacy of particigantSimilarly commenting on entrepreneurship intemti
promotion, Jackson and Rodney (1994) also belitag tultural and social norms have an impact on an
individual. They agree that external factors indahg exposure to entrepreneurial culture can hastecmg role

in an individual's intention, impacts one’s attijutbwards cultivating entrepreneurial intentiorigae (1997) is

of the view that by providing entrepreneurial kneddge and skills, entrepreneurship education may lzav
positive impact on entrepreneurial intention. Samil, Audet (2000) believes that entrepreneursiipcation is
likely to enhance perceptions of desirability aeddibility towards entrepreneurship.

3. Entrepreneurial Career Training

Nelson (1993) states that if training for self-eayphent is to become an important objective for tiocal
programmes, it must deign to provide additionaintrey and entrepreneurship, as well as providingirnmss
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experiences for those persons contemplating seifeament as potential career. Nelson noted thdirieal
ability, managerial ability and entrepreneuriallié§piare three components essential for succesgfatation of
an enterprise. According to Nelson (1993), tecHnénal managerial abilities which are skills cantheght
through vocational and managerial training courbesthermore, entrepreneurial ability is a behaviand can
be developed in those individuals who want to tisér entrepreneurial characteristics and traitsusiness.

A factor which influences self - employment is ttype of training received while someone was employe
somewhere. This is referred to as enterprise — basging. Grierson (1993) argues that enterpriskased
training is the key to successful preparation felf-semployment. He was solely concerned with infal
training and his arguments are more relevant féorinal training and his arguments are more releant
informal sector based training. He further expldirieat enterprise — based training provides thekampe of
technical and other skills that the worker will vég in the world of work.

4. Factors Influencing Polytechnic Students’ Choiceof Career

Oxemham (1981) reported that majority of graduattsviewed during his house-to —house visits iatien to
why people prefer to be unemployed indicated that twere waiting indefinitely until “something salite”
turned up. “Something suitable” here, accordingdt®nham, refers to any job that paid a wage omsatde
considered to be commensurable with their quatiica Oxenham observed that in a country whereatiezage
salary/wage is three or four times higher than meayenerated from self-employment, specific prefeseis
given to wage-employment and very little attentiddevoted to self — employment.

In the light of Oxenham’s observation, people woptdfer salary/wage employment to self —employnsnt
long as the remuneration for the former is gre#ttan that of self-employment. However, Nickels, MicjH

(2002) pointed that one income is not the only aeitleant for one’s choice of employment. They intkchthat
other considerations include goodwill or reputatairthe owner/manager, continuity of employmentsibess
prospects, and cordial human relations among athers

In considering why people prefer to go into wagepkryment, Grierson (1993) argued that economicidasr
prevent people to go into self-employment. Econobairriers largely refer to the difficulty in raigjrsufficient
initial capital to establish oneself in viable sethployment ventures. Grierson pointed out thapibtential self-
employment worker can raise capital during a pedbavage-employment. Such employment may be in the
formal sector. Grierson further noted that aftgreaiod of five or so years, the individual will hmaccumulated
sufficient capital, contracts, contacts (networkimond experience to enter into self-employment. dlead
Kunjoku (1993) also lend the support to the findired Grierson (1993) by noting that the most susftgself-
employed artisans are those with significant wagg@ployment experience. Mescon, Bovee and Thill 9199
have also observed that many entrepreneurs sttrtrelatively small sums of money and operate imlty
from their homes, at least for a while. These pe@glcording to Mescon et al have diverse backgmimterms
of education and business experience. Some come doampanies unlike the ones they start. Othersthesie
prior knowledge and skills such as editing, teldmting, public relations, or selling to start thbinsinesses.
Many have experience though, but an innovative wea better way of doing something that other camigs
are already doing.

Mescon et al. (1999) have also indicated that studhow that entrepreneurs often possess many aommo
qualities. They prefer excitement, are highly giioed, like to control their destiny, listen toeth intuitive
sense, relate well to others, are eager to leaatenvkr skills are necessary to reach their goainlérom their
mistakes, stay abreast of market changes anavillieg to exploit new opportunities. Other entrepreneurial-
related factors include human resource managenasatlyzing prices of products or goods and services,
analyzing competition, innovation, profitability gfroducts or services, persistence in working tghou
difficulties, successful managing the financialexp of business and developing a business ideppmrtunity

that will earn customers and preparation of businpdan.

However, factors influencing job creation and emplent cannot be overlooked. In selecting a job or
employment or vocation, certain factors are considlieincluding independence, financial rewardsrospects,
prestige, education, risk taking, ability to raite initial capital, uncertainties associated wathy type of
business, ability to identify or recognize businepportunities among others (Rosenberg, 1957). Alicg to
Kuratko and Hodgetts (1998), the desire for indelpece is a driving force behind contemporary emnémrgurs.
Their frustration with vivid bureaucratic systenwupled with a sincere commitment to make a diffeecadds

up to an independent personality to accomplishstdiék or her own way. This is not to say entrepuenenust
make all the decisions; however, they want the authority to make important ones. Hisrich and Peters (1992) have
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also observed that one concern people have whesidesing employment opportunities is the need for
independence. In their view, people engage inesmifioyment because they have difficult time workfog
someone else.

Napiers (1972) asserted that people engage inljebause of financial prospects involved in the gold the
prestige the job occupies in the society. He oleskithat individuals engage in jobs not becausdefiriterest
they have for such jobs but because of the prestigehed to the job or the economic incentives ¢ha be
gained from such jobs. Murro (as cited in Egyir 9pthdicated that: “One factor to consider in séfer a
vocation is the financial reward”. Hammond (as c¢tite Egyir, 1999) repeated that 240 male and 18iafe
high students who were asked to indicate the nmygbitant personal reasons for working. Both thealesiand
males responded that money for current expenseisigsaccounts and money for future education agentlost
important reasons for working.

5. Methodology

The study is a descriptive one because it deals thié assessment of entrepreneurship educatiorhawd
students make career choices. Yin, (1994) writasdRscriptive design affords the researcher tipopnity of
getting the opinion of the population concerningnedssues of relevance to the study.

5.1 Study Population and Sampling

In the context of this study the target populatcamsisted of all final year Higher National Diplor{lAND)
Students of Ho Polytechnic for the 2014/2015 acaclgrear. Available figures from the Admissions and
Records Office of the Polytechnic put the targgiyation at 850. This consisted of 614 males &8&lf@males
across all departments.

Stratified random sampling is a method of samplitich involves the division of a population intabsgroups
known as strata. A random sample from each stravasitaken in a number proportional to each stratsime
when compared to the population. This method waseh because students are reading different progeam
under four main faculties.

5.2 Data Collection and Analysis

Data was collected using structured questionndine. questionnaire consisted of 35 items responoldyy the
study group which comprised of final year HND stuideof 2014/2015-year group. The questionnairesewer
based on the entrepreneurship education and selisgment intentions informed by the emerging theffnes
the literature review.

The questionnaire that was adapted from Nasr & &bajpe, (2014) consisted of four parts, namelysqueal
details; students’ employment preference, questions relating to the models/mentors’ influence on students
becoming entrepreneurs; questions relating to students’ abilities to become entrepreneurs based on their acquired
skills and knowledge, which is termed perceived avatural control, and questions relating to thesif-s
employment intentions. The questionnaire was madef both close and open ended questionnaires.

The results of the study from the analysis of datd results are presented using tables, and clixta. was
processed and presented in charts and tables.

5.3 Students’ preference for self-employment re¢ato wage and salary employment

This section evaluates the employment preferenacesgfondents and some characteristics respondiest$og

which case they would want to enter into self-emplent. “What will you want to do after school?” Ehi
question was asked to solicit data on students’leynment intentions after school. The table belowegi
students’ responses on employment preferencedsdtails of completion.
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Table 1: Employment preference after completion

Responses

N Percent Percent of Cases
Look for a job here in Ghar
(Government) 46 46.5% 47.9%
Look for a job here in Ghana (Privat 14 14.1% 14.6%
Family Business 1 1.0% 1.0%
Look for job outside Ghana 15 15.2% 15.6%
set up my own business 23 23.2% 24.0%
Total 99 100.0% 103.1%

The table shows that respondents have higher tegdagrgoing into public employment. Approximately% of
respondents will prefer to be employed in the pubéctor (Government sector). Twenty-three (23%qud of
respondents will want to engage themselves in esaffloyment. From the table, it shows that 23% of
respondents were interested in setting up their jolva as against a 77% willing to be employed ia form of
employment or the other. “What will you prefer do after school?” This question was asked to finel t
employment preference in the various faculties. Tdiele below gives a cross tabulation of employment
preference against each faculty.

5.3 Employment preference of students by faculty

Table 2: Employment preference of students by fscul

Faculty
Applied

Business science Engineering Total

Look for a job here in Ghar Count 21 11 14 46
(Government) % within Q1 56.8% 35.5% 50.0%

Look for a job here in Ghar Count 6 3 5 14
(Private) % within Q1 16.2% 9.7% 17.9%

Family Business Count 0 0 1 1
% within Q1 0.0% 0.0% 3.6%

Look for job outside Ghana  Count 4 9 2 15
% within Q1 10.8% 29.0% 7.1%

Set up my own business Count 7 9 7 23
% within Q1 18.9% 29.0% 25.0%

Total Count 37 31 28 96

Among the category of respondents who would wargngage in self-business after school, 29% are fram
faculty of applied science representing a majdiatiowed by the faculty of engineering. The indioatis that

respondents from the faculty of applied science andineering have higher tendencies of going irlid- s
employment than the business faculty responderts dould be due to the nature of their programschvh
provide them easy access to self-employment thafattulty of business.

The table below gives a cross tabulation of emplynpreference using the age of respondents.
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Table 4: Employment preference of students accgritirage of respondents

Employment preference of students according to agef respondents.

Age at last birthday

10-20 21-30 31-40 Total

Look for a job here in Ghar Count 1 a4 1 46

(Government)
% within Q3 50.0% 48.9% 25.0%

Look for a job here in Ghana (Private) Count 0 14 0 14
% within Q3 0.0% 15.6% 0.0%

Family Business Count 0 1 0 1
% within Q3 0.0% 1.1% 0.0%

Look for job outside Ghana Count 1 14 0 15
% within Q3 50.0% 15.6% 0.0%

Set up my own business Count 0 20 3 23
% within Q3 0.0% 22.2% 75.0%

Total Count 5 90 4 96

By age, it is observed that respondents of thercdde bracket (31-40) clearly prefer self-employmafter
school than the respondents of the younger agedisacThis could be that they were already engageieir
self-business and needed academic knowledge toleorapt their entrepreneurial competencies or thay t
have obtained enough real life experience to wastdrt their own businesses.

5.4 Student’s Perception of the Entrepreneurship Carse
Respondents were also asked about what they thioktdhe entrepreneurship course undertaken dthnigig
studies. The table below gives the descriptivasties of perception factors of entrepreneurship.
Table 5: Student’s perception of factors of enteepurship
Student’s perception of factors of entrepreneursip

A D
Perception factors SD D N A SA % %
F1. The entrepreneurship course has
made me aware of the potentials | have
for going into business on my own 2 5 8 35 43 91.8% 8.2%

F2. The course has made me aware of
the process of starting my own business 0 4 7 3843 95.3% 4.7%

F3. The course has made me aware of
the types of business | can go into after
leaving school 3 6 9 36 35 88.8% 11.2%

F4. The course has motivated me into
going into self-employment 0 4 26 29 35 94.1% 5.9%

F5. The course has discouraged me from
thinking about self-employment 38 20 9 20 5 30.1% 69.9%

F6. The course did not make any
difference in preparing me for self-
employment 32 16 22 14 9 32.4% 67.6%

F7. The course was a big disappointment 47 14 16 11 4 19.7% 80.3%

F8. The course was the most useful
courses | took 4 6 23 32 28 85.7% 14.3%
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Eight perception factors were examined and thelteslisplayed in table above. All the factors exasci
indicated positive impact/effect on the entrepreglip characteristic of the respondents. The resgoin the
table revealed a general agreement with the pes#iatements and for statements made in the negétiere
was general disagreement indicating that the oppasfi those statements hold. For instance, respiside
disagreed with the factor “the course was a bigmhsintment”. This means that the course was not a
disappointment to them at all. Again, a study @& thsponses revealed a generally very strong agreenith
almost all the factors except factor 5 and 6 (“Tdmurse has discouraged me from thinking about self-
employment” and “The course did not make any diffiee in preparing me for self-employment”). Witlegh
two factors, the responses were a bit more disgersm the rest of the responses to the otherrfactbhis is an
indication of unequal level of agreement with etadtor. The implication is that some of the factbase higher
mean ranking than the others as is evidenced grfafive and six.

Table 6: Classification of the perception factors

Rating

Mean
Perception factors Ranks
The entrepreneurship course has made me awgre of
the potentials | have for going into business on |my 1.93
own
The course has made me aware of the process of 1.95
starting my own business «

1

The course has made me aware of the types ofBusiness related 1.98
business | can go into after leaving school factors
The course has motivated me into going into self- 1.93
employment

1.86
The course was the most useful courses | took
The course has discouraged me from thinking albout ond 1.31
self-employment Personality
The course did not make any difference | ifnhancementfactors 4 o,
preparing me for self-employment

3rd
Program success

The course was a big disappointment 1.26

The table above displays the rating of the factmsording to their mean ranks. Three differentngativere
obtained. These were named Business related fagiersonality enhancement factors and program sacce
factor. Business related factors were rated higasging the followed by the personality enhancenfetbrs
and the program success factors.

5.5Entrepreneurial intention of students

Respondents also answered questions concernirepegttieurship inclination factors. The table givesdetails
of the entrepreneurship enhancement factors ranked.
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Table 7:Entrepreneurship enhancement factors

Mean/St.
SD D N A SA Dev
F1. | have resources and
opportunities that will enable me
enter into my own business
3.06/1.343
14 23 18 23 17
F2. | know all about necessary
practical details 3 15 20 38 19 3.58/1.078
F3. Being an entrepreneur would
give me great satisfaction 4.18/1.031
5 3 4 41 42
F4. The best way to earn a living is
to start my own business 3.61/1.282
11 7 16 35 26
Facilitating conditions 34.2
8.24 12 145 5 26 3.61/1.184
S1. My friends would approve of
my decision to start a business 3.63/1.030
2 13 21 38 19
S2. My immediate family would
approve of my decision 3.69/1.112
5 10 17 40 23
S3. Family and friends are ready to
support my start up business 3.22/1.232
13 12 21 36 11
Social influence 6.67 11.67 19.67 38 17.67 3.51/1.125
P1. | will make more money by
going into business 3.78/1.248
7 9 17 27 35
P2. 1 will have high chances of
success if | attempt personal 3.77/1.134
business 7 5 17 40 26
P3. | will go into business of my
own if | cannot find a job 4.09/0.957
2 6 9 42 36
P4. If | go into business of my own,
I can make enough money to 2.80/1.510
survive 12 14 11 11 46
Perceived behavioural control
7 8.5 13.5 30 35.75 3.49/1.212

Generally, respondents have accepted/agreed wdtHfattilitating conditions, social influence and qaved
behavioral control as existing. However, some @& Wariables need to be carefully watched as thdyndt
perform too well on the measurement scale. Foants, F1 (I have resources and opportunities thiaemable
me enter into my own business) under the facifitationditions factor was kind of poorly rated as tbsponses
were scattered through the likert scale. Concludinghis particular variable was difficult becauke modal
values were two and the mean score recorded isvatyoclose to 3 (uncertain). Again, variable F4 @o into
business of my own, | can make enough money toa)reven though has its mode on strongly agreeldvou
also need to be watched as its mean is 2.80 whickose to 3 (uncertain) with the largest standirdation
value. This means the deviation across responskesgis. Under social influence, the weakest vagidbl S3
(Family and friends are ready to support my stprbusiness).

Respondents also answered questions based oemiwpreneurial characteristics. The table belalicates the
entrepreneurial characteristics of students.
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Table 8: Entrepreneurial characteristics of stuslent

F. Y,
Poor Good Good Good Excel

Ability to raise the necessary capital 12 16 28 35 6
Face uncertainties and possibilities of failure 13 23 31 24 5
Develop a business idea that will win customers 3 3 20 47 25
Ability to market a product or service 4 4 28 39 23
Successfully manage the financial aspect of the

business 2 2 21 46 26
Ability to identify business opportunities 1 4 19 48 24
Ability to make business contacts 1 10 24 38 24
persistence in the working through difficulties 3 5 23 46 21
Task Risk 2 10 31 37 18
High sense of creativity and innovation 2 4 18 46 27

Again, students have acquired very important charestics that will enable them confidently setthgir own
businesses and run it successfully in the facengfdifficulty. They are of the view that should thenter into
selfemployment; they pose the above listed characteristics in the tabledean be able to manage their own
businesses.

6.0 Summary and Key Findings

The study was conducted to assess the relevaremtrefpreneurial education and its effect on sellegyment
intentions of Ho Polytechnic students. The popatatfor the study was final year HND students foe th
2014/2015 academic year. The study is a descrigiewhich deals with the assessment of entreprsimigu
education and its effects on self-employment int@st of students of Ho Polytechnic, through questare
administration.

Questionnaires were administered to 100 HND stuwiarthe three selected faculties, namely, Busjnisglied
Sciences and Engineering. Data collected from thieey were coded into SPSS statistical softwareagge
version 21 and analysed using percentages, meanslasd deviations and frequencies. Tables andscheare
used for the analysis
The following are the main findings of the research;
1. 46.5% of the respondents have higher tendency iofjgato public employment, i.e. they prefer to be
employed in the public sector (Government sector).
2. It is also found that respondents from the facwfyapplied science and engineering have higher
tendencies of going into self-employment than thsifess faculty respondents.
3. Another key finding is that the older age bracK8tL-40) clearly prefer self-employment after school
than the respondents of the younger age brackets.
4. Also it was realized that students had positiveggtions of the entrepreneurship course. An indinat
that the course created a great awareness onteétbalerived from self- employment.
5. Again students have acquired very important charistics that will enable them confidently set up
their own businesses and run them successfullyarace of any difficulty.

7.0 Conclusions

The research question one was posed to determinextent to which the Ho Polytechnic Higher Natlona
Diploma (HND) students prefer self-employment riglatto wage and salary employment. The resultshef t
study however show that students prefer wage aladysamployment to self-employment. It is surprisito
note that students from the Faculty of Businesserahave low interest in setting up their own basges as
compared to the Faculties of Applied Science angirgering.

The research also delved into the perception albeutntrepreneurship courses as to how this araniszest of
students in the industries of their disciplineggtEiperception factors were examined and the esilall the
factors examined indicated positive impact/effattioe entrepreneurship characteristic of the redgats. This
shows that the entrepreneurial course has positemhtributed to create a positive entrepreneungdntion
among the students who took the program.
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The third objective had to do with the factors timluence the entrepreneurial intention of studeAt number
of factors influence one’s entrepreneurial intemsio But from this research the respondents have
accepted/agreed with the facilitating conditiongial influence and perceived behavioral contradssting.

8.0 Recommendations

Based on the above findings and conclusions réégemmended that attention be given to generatitegasts of
students as they do not have interests in creatimgbusinesses. It is further recommended thathdege this,

lecturers must change their approach to teachird) lmmve regular interaction with students by recgjvi
feedback from students.

Furthermore, teaching should move away from thditicmal methods where students are lectured toemor
practical business scenarios where successful éasimen are invited to the Polytechnic to sharé the
experiences.

Generally, students expressed positive attitudesitathe Entrepreneurship Courses, which means theat
organization and delivery was satisfactory andefoge the course needs to be strengthened/ susbtaimkthe
content be reviewed when necessary to include nesduml teaching methodologies that will rekindledsiuts’
interests in self-employment after completion.

9.0 Directions for Future Research

We suggest that a similar study that will compédre éntrepreneurial inclination of business and Ibasiness
students be carried out. The study can also fastdeveloping an entrepreneurship education mdusl will
serve as a guide for entrepreneurship educati@hana.
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