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Abstract

Poor performance in comprehension has been an issue attracting the attention of researchers and language
educators. Several factors have been adduced to be responsible for this trend. Chief among these are the students
attitude and gender. A total sample of one hundred and twenty participants were randomly selected and assigned
to attitudinal groups. Questionnaires that contained attitude and Listening Comprehension tests were used to
collect data which were tested at 0.05 level of significance. Results showed that Attitude to listening and gender
significantly predicted listening comprehension as female performed better than male participants.
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Introduction

The major thing that distinguishes human beings from animals is basically our way to communicate with each
other by using language. We have words for specific things, emotions, expressions and it appears as though we
have words for everything when thinking about it. In each language; words are constructed in a certain way.
When working with language, it is quite possible to determine whether a word belongs to one stem or another
just by looking at it even if the person has no clue of the word’s meaning which is quite fascinating. Through
time, society has gone through great changes which have influenced our languages.

Despite the importance of English Language to students’ academic advancement and success in the other
school subjects, students’ performance in the subject, especially in external examinations, has been very poor.
Alaneme (2005) lamented the mass failure recorded annually by students in the subject and concluded that the
poor performance of students in English examinations conducted by the West African Examinations Council and
National Examinations Council is actually a true reflection of the low standard of education in Nigeria .The poor
performance of students in English language was reaffirmed by West African Examinations Council (WAEC)
Chief Examiners’ Reports as evident in the analysis of West African Senior School Certificate Examination
results 2000-2012.

Many factors have been identified as variables that may affect students’ performance in the cognitive
process of English comprehension; students’ attitude and gender were the two factors this research seeks to
investigate. Attitude has a scale of negative, moderate and positive. The negative attitude has been tagged
ineffective attitude to listening. This is usually exhibited by the following behavior, in attention, which occurs
usually by lack of ability to sustain attention while, lack of interest in listening to someone, lack of giving a close
attention to details, forgetting things easily, inability to observe quietness, blurting out answer when a question
has not been completed excessive talking, interrupting conversations, wandering thought, believing that you
know it all, and wandering thoughts. The other side of the continuum is the positive attitude. This is usually
signaled by attentiveness, sustained attention, selective, quietness, and avoidance of mental wandering
(Colorado ,2012). A positive listening attitude, along with listening knowledge, is a critical ingredient of
effective listening. Positive attitude is said to give the listener, a willingness to listen. Positive attitude is said to
facilitate effective listening (Amuseghan, 2007). Very frequently, the listener sometimes tunes out with the
excuse that the topic of interlocution is not interesting. A high level of attitude with an active listening are
regarded as a responsible approach to listening (Carter and Nunan, 2001).

Gender factor is very strong in Learning and thus a determining factor of students’ interest and
achievement. There is the need to investigate if there will be difference in performance based on gender factor.
The research on human cognitive abilities or intelligence many years ago showed the assumption of female
intellectual inferiority (Dykstra, 2006) but some investigations produced scientific evidence that within the limits
of experimental accuracy, gender did not significantly influence the level of science achievement while
Osokoya (2006) found that in the Nigerian Primary and Secondary schools, girls were given less time to tasks
than boys which no doubt hinders the performances of the female and girl-child and Chamber (2009) concluded
in his research that gender based education can affect standardized test score for both positive and negative
outcomes

Many studies have been carried out through the years. During the 1970’s, vast sociolinguistic investigations
were made and one focused mainly on syntactic, phonology and morphology variations. At first, gender was
regarded as a sociolinguistic variable, just like social class, age, ethnicity and social status. It was not until the
midst 70°s when Robin Lakoff’s essay Language and Woman’s Place was released, science about gender and
language was established (Nordenstam, 2003). The reason for the change according Heaton and Lawson can be
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attributed to the changing attitude of boys and girls towards education, work or career, with boys falling behind
in achievement and social policies aiding female achievement. The following provincial, national and
international assessments have produced results that echo these assertions.

The Manitoba Standard Tests indicate that boys typically score lower than girls in standardized tests in the
language arts. The results of the Senior English Language Arts Standards Test administered in January 2004 and
June 2004 showed that boys do not perform as well as girls in reading and writing.

Again, the assessment report of the progress in International Reading Literacy Study (IRLS) conducted in
2001 revealed that girls performed better than boys in all thirty four (34) countries where the assessment was
administered including Canada, where two Canadian provinces Ontario and Quebec, participated in the study
(UK Department for Education and Skills).

In addition, the results of the Programme for International Students Assessment (PISA) conducted in 2000
showed that girls performed better than boys on the reading test in all countries. Result show that there are
considerable gender differences among 15 years olds. In particular, female students were more interested in
reading and perform better in reading and literacy across countries while males perform better in mathematics
(PISA website).

The evidence of weaker reading and writing skills among boys by these and other assessments has been an
issue of major concern, since poor literacy skills can have a profound effect on performance in other school
subjects as well as on students’, success throughout their lives. In addressing the needs of boys, it was suggested
that the use of dialogue and the provision of class experiences that respond to the interests, needs and learning
styles of all students should be explore(Smith and Wilheim2002). All the work cited above have demonstrated
that gender can be a significant variable. However, few studies compared male and female learners’ listening
comprehension and attitude to listening.

Phillips, Lowe, Lurito, Dzemidzic, and Mathews (2001) demonstrate that men and women bring some very
real differences in attention styles and cognitive processing styles to the communicative interaction. As
researchers explore more deeply the biological influence of the male and female genetic makeup, however, the
social influence model continues to dominate our understanding of gender variables. Research reveals that men
and women listen for different purposes and have different listening goals. The primary contrast appears in task
versus interpersonal understanding: Males are said to pay much attention to facts while females are said to
devote more attention to the mood of the communication (Booth-Butterfield, 2004). Dykstra (2006) also
examines the role of gender in pragmatic listening. It is observed that gender differences occur in listening as
female had a higher score than male in listening exercises.

There have been numerous attempts to describe listening comprehension in terms of taxonomies of sub-
skills. This approach is based on the notion that these skills underlie the process and the act of listening, which
consists of the application of various separate skills.

One of the first taxonomies is the division of listening into a two-stage process: the extraction of the basic
linguistic information as the first step and the utilization of that information for the communicative purpose. This
two-stage division occurs again and again in the literature with various modifications and under various terms:
‘the recognition level’ and ‘the level of selection’, ‘construction process’ and ‘utilization process’, ‘micro-
comprehension’ and ‘macro-comprehension’. Buck (2001, p.52) gives high credit to the two stage view of
listening since scholars have worked out similar concepts and the different terminology suggests that they have
arrived at these concepts more or less independently.

Buck (2001) warns, however, that the results should be treated with caution as the analysis is based on item
characteristics, not abilities and there was no inter coder reliability study.Besides the assumption that there are
identifiable listening skills, there seems to be agreement in the language testing literature that these skills can be
arranged in a hierarchy from lower order (e.g. understanding utterances at the literal level) to higher order (e.g.
inferencing and critical evaluation) (Buck, 2001). Some of the numerous graded taxonomies have been applied
as a basis for identifying the comprehension operations to be sampled in the listening tests, such as
understanding main ideas, listening for specific information, inferring meaning, etc.

However, scholars treat the skills-based approach of comprehension with caution Alderson (2000) states
that the existence of such skills is in some doubt, at least as far as it is possible separately to identify and test
them. Buck (2001) goes even further by stressing that the empirical support for these taxonomies is usually
lacking. Alderson (2000) disapproves that too many lists of skills have been theorized or speculated upon and
argues that the key thing is not how many skills we can dream up, but how many can be shown to exist on tests.
This suggests appropriate handling rather than discarding the sub-skills approach. This is underpinned by
referring to valuable studies that investigate how many empirically separable skills are there; whether it can be
distinguished which skills the items are testing, which skills contribute most to the performance, which skills are
the easiest to test, which skills are the most important to test, etc. Buck (2001) declares that, although there is no
evidence that these lists of sub-skills constitute a complete unified description of the listening process, there is no
doubt that many of the components are of crucial importance in listening. He adds that collectively they are
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useful because they tell us what scholars in the field have come to think is important in listening comprehension.

In addition to the physiological influences on listening, listeners may bring psychological variables to
comprehension. The listener's attitudinal state may well be one of the most significant psychological influences
on the listener’s behaviour. Attitudes have three components which are the cognitive which has to do with the
ways which a listener thinks about himself or herself, the listening environment and the context of listening. The
second component is the way the listener feels about himself or herself, the purpose of listening, the speaker, and
the goal of listening and so on. The way the listener thinks or feels conditions the way he or she behaves. The
behavioral attitude of the listener is one of the components that constitute the attitude to listening. The research
studied the influence of attitude and gender on students’ listening comprehension in English language .

Hypotheses

The following hypotheses were generated to guide the study:

Ho,: Attitudes will not significantly influence students’ performance in listening comprehension.
Ho2: Gender will not significantly influence performance in listening comprehension.

METHOD

The population of the study included all public Senior Secondary School students in Ondo State. The target
population was  Senior Secondary School II students in Ofedepe High School, Okitipupa, Jubilee Grammar
School, Ondo, and St. Patrick Grammar School, Oka- Akoko. The schools were chosen based on the following
criteria: a second-generation public secondary school, having same year of establishment, offering similar
curriculum, being a mixed school, being in a semi-urban environment and each being representative of the three
zones of the state .The sample was 120 (one hundred and twenty) participants selected through multi-stage
sampling techniques, which comprised purposive and simple random sampling techniques. Purposive sampling
was used to select three schools based on the criteria of school location, type and grade. Purposive sampling was
equally used to select an intact class each per school and 120 participants who were regular throughout the six
week training. The participants had similar exposure to English Language learning. They all use their native
dialects of Yoruba as media of communication in homes and in schools, while they reserve English for learning
in the classroom.

The research instruments were listening attitude questionnaire (LAQ) and Listening comprehension test
(LCT). The questionnaire covered attributes of inefficient listener, such as un-teachable attitude, in-attention,
wandering thought, decay or forgetfulness, inability to transit from perceptual skill to cognitive skill, inability to
activate previous knowledge, inability to discriminate speech sounds, inability to transcode auditory perception
and inability to comprehend. The scale consisted 30 items rated on a modified 4-point likert scale (1 = strongly
agree; 2= agree, 3 = disagree and 4 = strongly disagree). The total score obtainable was 103. The scores within
the range of 46-59 was regarded as low, 60- 80 was regarded as average and 81-94 was regarded as high attitude
at the pre-test; while the scores within the range of 49-66 was low, 67-93 was regarded as average and 94-103
was regarded as high attitude at the post-test. This instrument was subjected to face and content validity by
giving copies to experts in educational evaluation and language education with bias in English language
education. These experts were asked to determine its suitability in terms of clarity, breadth and language. Only
the 30 items that were found suitable were used. The test was administered on sampled 50 SSII students in a
school outside the ones to be used for the study using Cronbach Alpha and the reliability coefficient determined
was 0.75.

The instrument was made up of two sections, namely sections A and B. Section A consists of the personal
data of the subjects, including their gender, name of school and class. Section B comprises 20 multiple test items
on listening comprehension. Students will be required to pick the option in line with their views on each item.
All questions are in objective form with alternatives A to D. Students are to pick the correct answer out of the
alternatives provided in each item. Each of the objective questions carried 2 marks, making a total of 40 marks.
A score within the range of 1 - 13 was regarded as low listening comprehension; 14-26 was regarded as average
listening comprehension, while scores within the range of 27 — 40 was regarded as high listening comprehension.

The instrument was subjected to face and content validity by giving copies to experts in educational
evaluation and language education with bias in English language education. These experts were asked to
determine its suitability in terms of clarity, breadth and language. Only the 20 items that were found suitable
were used. The test was administered on sampled 50 SSII students in a school outside the ones to be used for the
study using KR-20 and the reliability coefficient determined was 0.86.

The study was divided into two phases: Phase one — Pre-test, Phase two-- post-test stages. Intact class was
chosen per school for the training. After the class had been selected, a questionnaire on attitude to listening was
administered on the class. This was followed immediately by a listening comprehension test. Phase Two was the
post treatment stage. All the participants were asked to respond to the same instruments which they had earlier
responded to in phase one, which were listening attitude questionnaire and listening comprehension tests.
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Data collected were analysed using descriptive statistics of frequency counts,mean and standard deviation
Inferential statistics of Analysis of Covariance (ANOVA) and simple Regression analysis were used to test all
the hypotheses.. All hypotheses would be tested at 0.05 level of significance.

RESULTS

Hypothesis 1: Students’ Attitude will not significantly predict performance in listening comprehension

The simple Regression analysis was used to treat the data collected for the study. The results of the Regression
analysis are presented in the table 1 below.
Table 1: Simple Regression Analysis of Listening Comprehension and Attitude to Listening.

Variables

B

T

P

R

R2

Df

F

P

Attitude to listening

.601

8.170

<.05

.601

361

(1, 118)

66.744

<.05

The data in table above show that there is a positive relationship between attitude to listening and listening
comprehension. The coefficient of correlation is 0.61, while the coefficient of determination is .361. In other
words, about 36% of the variance in listening performance is accounted for by attitude to listening. The

relationship is statistically significant [F(1, 118)= 66.74, p < 0.05]. Therefore, hypothesis 1 was rejected.
Hypothesis 2: Gender will not be a significant factor in listening comprehension.
The mean and standard deviation scores on Gender and listening comprehension were used to derive the table

below:
Table 2: Mean and Standard Deviation Scores on Gender and Listening Comprehension.
Gender
X SD
Attitude to Listening. Female 93.48 7.89
Male 92.00 8.23
Listening Comprehension Female 33.35 3.01
Male 32.06 4.01

The results indicated that female students had a better performance in listening comprehension with a mean
score of 33.35 compared to their male counterparts with a mean score of 32.06.
Table 3: Mean and Standard Deviation Listening Comprehension Scores of Male and Female Subjects
with Different Attitudes to Listening.

Listening Comprehension
Gender Low Attitude Average Attitude High Attitude
X SD X SD X SD
Female 23.80 6.140 25.84 5.951 33.13 3.482
Male 20.94 2.623 24.00 5.952 30.67 5.831
The data show that female students with high attitude to listening performed best in listening

comprehension with a mean score of 33.13. This was followed by their male counterparts who had a mean score
of 30.67. Next on the rank in performance in listening comprehension are female students with average attitude
to listening had a mean score of 25.84 whose was performed better than male students with average attitude to
listening who had a mean score of 24.0. The least group in terms of performance in listening comprehension are
both male and female students with low attitude to listening. Female students with low attitude to listening
performed better in listening comprehension with a mean score of 23.80 when compared to male students with
low attitude to listening that had a mean score of 20.94.

Discussion

The study examined whether students’ attitude would not predict performance in listening comprehension. The
findings revealed that attitude to listening correlated with listening comprehension performance of students. This
finding partly confirmed the views of Butler (1983), O. Malley, Chamot and Kupper (1988), Aneiro (1989) and
Funjita (1994) who identified components of attitude such as attention, self-confidence and apprehension as what
could affect listening comprehension performance of students.

The findings indicated that female students had a higher listening comprehension than male students. This
finding is, however, contrary to the finding of Dang (2010) who found no significant relationship between the
students’ listening comprehension, performance and gender. But the findings of this study agreed with
Sankarakumar, Chandrakanthi and Malathy (2012) who found a significant difference in the performance of
male and female students in reading comprehension tests as female performed better than male reading
comprehension. It also confirms Jie and Fenglan (2003) that found that female performed better than male in
listening comprehension.

The study also established that gender has a significant relationship with students’ attitude to listening. It
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confirmed the view of Shobein, Omidvar and Prahallada (2006) that female gender has a positive attitude to
listening. Concerning the influence of gender on attitude to listening, the finding revealed that gender had
influence on attitude to listening, as female gender had a better attitude to listening than male. This is contrary to
the findings of Hughes and Tuch (2003) that found that gender played only a significant role in racial attitude
formation. It also disagreed with the findings of Richard and Do-Yeong (2006) who found no gender difference
at individual level. It also contradicted Richard and Do-Yeong who found that male would show a stronger pro-
risk position than female. The finding confirmed Hatoon and Mahmood (2011) who found that females hold
more comfort, confidence and more positive attitude towards computer than males. It also confirmed Selim’s
(2006) finding that gender had slightly significant influence as female subjects revealed a more positive attitude
to non-native gender accents.

This also confirmed Anders and Berg (2005) who found that positive attitude change resulted from
motivated behaviour, like training, while negative attitude change resulted from less motivated behaviour of no
training. The finding also aligned with that of Barbara and Colette (2006) who found that cognitive intervention
resulted in greater attitude change.

Conclusion

This study investigated the influence of students’ attitude and gender on listening comprehension of Secondary
School Students in Ondo State, Nigeria. The study indicated that attitude to listening imparted on listening
comprehension. The implication of this is that attitude is the entry point to instruction in listening comprehension.
Teachers should devote much efforts to remediating observed negative attitudes that can discourage effective
listening.

Gender has a unique influence on listening comprehension. Therefore, gender should be kept as a constant
factor in any training on listening comprehension. There is the need to promote activities that will encourage
male and female to listening without distractions whatsoever.

The results gathered from this study could be of importance to some significant stakeholders like teachers
of English, curriculum planners, teacher trainers and parents. On the basis of the findings, the following
recommendations are suggested to different stakeholders:

The teacher of English should take into cognizance the significant role of a language teacher as a teacher of
all language skills (listening, speaking, reading and writing). He/ she should, therefore, see the language skills as
integral parts of English Language. This study should be an eye opener to those English language teachers who
assumed that listening is a skill that does not necessarily require instruction. The teacher should partner
curriculum developers as well as parents towards bringing their attention to the importance of the chronological
first language skill that is acquired by every human being.

Curriculum planners are to be fully aware that listening skill can no longer be neglected on the school
curriculum if it is truly to be regarded as the first of the language skills acquired by every child. It should
therefore be given equal attention like other language skills on the curriculum. The attention should go beyond
the usual passing one given to such ones that would touch on the process of perceptual skill to the cognitive
process of interpreting and responding to the speech perception appropriately. Listening should not be seen as a
mere perception of sounds alone. It should be seen holistically in terms of what an individual does with the
speech sounds that are perceived, how they are interpreted and how appropriate the response to the discourse.

The Colleges of Education and Universities of Education might see the dire need through this study for an
equal emphasis on the language skills. The pre-service teacher’s attitude to listening skills begins from school. If
the pre-service student teachers are made to attach equal importance to listening skills, this would go a long way
in changing the general orientation to listening.

Parents should be encouraged through this study to enhance the general listening behavior of students. They
should encourage listening skills by finding time to listen to their wards and children. They should desist from
behaviour that kills tendency to develop a good listening skills by reinforcing children that have good attitude
to listen, especially children that listen without cutting in during interpersonal communication. The home is the
foundation of what the school builds upon. When the culture of listening is not inculcated at home, there is little
the teacher could do in the school.

REFERENCES

-Adel, A. (2006). Metadiscourse in L1 and L2 English. Amsterdam: John Benjamins.

-Alaneme, E.T. 2005. Nigeria: Mass Exam Failure-Dilemma of New Education Minister. Daily Champion
Newspaper. Retrieved 25" May, 2010 from www.allafrica.com/stories/201005270581 html.on June 18"
2010

-Amuseghan, S.A.(2007). ESL Curriculum in Secondary Schools in Nigeria: Issues and Challenges towards
Communicative Competence. Nebula 4 (2) Pp. 319 — 333.

-Alderson A. (2000). Listening. Hong Kong: Oxford University Press.

54



Developing Country Studies www.iiste.org
ISSN 2224-607X (Paper) ISSN 2225-0565 (Online) !L.i.l
Vol.7, No.7, 2017 Ils [

-Babara K. and Colette A. (2006) Chaping Negative attitudes towards persons with Physical Disabilities an
Experimental intervention. Journal of community and applied Social Psychology 16:59-69.

-Booth-Butterfiel M. (2004). She hears... he hears. What they hear and why. Personnel Journal vol.63 pp: 36-42.

-Buck, G. (2001). English Listening. Com: Theory to Practice. [Microsoft Home Page http://www.msm.com/]
[Accessed 1 June 2008]

Carrier, K. (1999). The Social Environment of Second Language Listening: Does Status play a role in
Comprehension? Modern Language Journal. Vol. 83,1; 67-79.

-Carter, R.,andNunan, D.( 2001). The Cambridge Guide to Teaching English to Speakers of other Languages,
Cambridge, UK: Cambridge University Press.

-Chen, Y. (2005). Barriers to Acquiring Listening Strategies for EFL Learners and their Pedagogical
Implications: In Teaching English as a Second Language, TESL — EJ, Vol. 8. No. 4;3

-Colorado Master Garden Notes: www.cmg.colostate,edu.retrieved January 2012

-Crismore, A. (1989), Talking with Readers: Metadiscourse as Rhetorical act. New York: Peter Lang.

-Dang, T.N.(2010).Personal and School factors affecting the listening comprehension performance among
Grade 8 students in NINH XA Secondary School. An ML.A thesis, Faculty of Graduate Studies and Applied
Research, Laguna State Polytechnic University Siniloag, Philippines.

-Dykstra, L. (2006 ).On pragmatic perception: Do learners of Russian perceive the sociocultural weight of the
address pronouns? Unpublished Ph.D. dissertation, University of lowa.

Federal Ministry of Education (1989) Senior Secondary Education,English Language Curriculum. Nigerian
Educational Research and Development Council (NERDC).

Herron I and Seay B (1991) ). A History of English Language Teaching .Oxford,Oxford University Press.

-Hughes, M and Tuch, S (2003) Gender Differences in Whites Racial attitudes: are women attitude really more
favorable, Social Phycology Quarterly, Vol 66, No. 4 Pp 384-401

-Hyland, K.(2005). Metadiscourse: Exploring Interaction in writing. London: Continuum.

Jahagard P, Moinzadeh H and Karim I (2011) The Effects of Prior Knowledge on EAP Listening-Test
Performance in Language Testing. Vol. 12 1;99-119.

-Joint Admissions and Matriculation Board. 2014. Brochure for the unified tertiary matriculation examination.

-Hatoon T and Mahmood, S (2011) Computer attitude as a function of Gender, type of school, mathematics
anxiety and mathematics achievement. European journal of social sciences- vol 18, No3.

-Lin, L.F (2011 ). Gender Differences in L2 Comprehension and Vocabulary Learning in the Video-based CALL
program. Journal of Language Teaching and Research, Vol. 2, No.2 295-301.

-Mendelssohn, D. (2002). The Lecture Buddy Project: An Experiment in EAP Listening Comprehension. In
TESL Canada Journal. Vol. 20, 1, 64-73.

Owolewa, 0.0.( 2015) Effects of listening strategies and discourse markers’ instructions on students’ listening
comprehension of English language texts. An Unpublished Ph.D Thesis submitted to the postgraduate
school, Adekunle Ajasin University, Akungba Akoko

-Philips, M.D., Lowe, M.J., Lurito, J.T, Dzemidzic, M., and Matthews, V.P. (2001). Temporal lobe Activation
Demonstrates sex-based Differences during Passive Listening. Radiology Vol. 200 pp: 202-20

-Richard, R and Do-Yeong, Kim (2006) Gender Differences in explicit and implicit risk attitudes: a socially
facilitated Phenomenon. British Journal of social Psychology Vol. 45 Pp 397-419.

-Richard, R. and Do-Yeong, K. ( 2006 ) Gender Differences in Explicit and Implicit Risk Attitudes; A socially
Facility Phenomenon. British Journal of Social Psychology, Vol.45: 397-419

-Sankarakumar, S. Chandrakanthi S. and Malathy, P. (2012). The performance of male and female students of
First year Engineering in reading comprehension Test. Language in India, strength for today and Bright
hope for tomorrow. Vol. 12:5

-Shobeiri, S. M, Omidvar, B andPrahallada, N.N. ( 2006 ) Influence of Gender and Type of School on
Environmental Attitude of Teachers. International Journal of Environmental Science and Technical. 3
(4):351-357

-Stain, N. and Trabasso, T. (1982) Schema Theory and Mental Models. Learning and communication Journal
Vol.5.(16).

-Vandergrifft L. (2003). Orchestrating Strategy Use: Towards a Model of Skilled L2 Listener. In Language
Learning. Vol. 53; 461

West African Examinations Council 2009.WAEC chief examiners’ report for the West African Senior School
Certificate Examination (WASSCE).WAEC press.

West African Examinations Council 2010.WAEC chief examiners’ report for the West African Senior School
Certificate Examination (WASSCE).WAEC press.

West African Examinations Council 2011. WAEC chief examiners report for the West African Senior School
Certificate Examination (WASSCE). WAEC Press.

West African Examination Council 2013.WAEC Chief Examiners’ Report for the West African Senior School

55



Developing Country Studies wWww.iiste.org
J LN |

ISSN 2224-607X (Paper) ISSN 2225-0565 (Online) .I.
Vol.7, No.7, 2017 Ils [

Certificate Examination (WASSCE).WAEC Press.
West African Examinations Council 2012.WAEC chief examiners’ report for the West African Senior School

Certificate Examination (WASSCE).WAEC press.
Zwaan, R.A. and Radavansky, G.A. (1998). Situation Models in Language: Comprehension and Memory.

Psychological Review, 123 (2), 162-185

56



