Developing Country Studies www.iiste.org
ISSN 2224-607X (Paper) ISSN 2225-0565 (Online) /l'H.i.l
Vol.3, No.11, 2013 IIS'E

An Assessment of the Apprenticeship System as a Meaof
Acquiring Sewing Skills in Ghana

Vivian Biney-Aidoo  Eunice Antiaye  Joyce Adwoa Oppong
Department Fashion Design and Textiles, Accra Bolytic, P.O Box 561, Accra-Ghana
* E-mail of the corresponding authatiney-aidoo@apoly.edu.gh

Abstract

The purpose of the study was to investigate theentistate of the apprenticeship system in acquisewing
skills in Ghana. The study area was Kaneshie Markatcra. The proportional random sampling techirigvas
used to select forty (40) master-craftsmen ang-fdur (54) apprentices respectively. A structuietérview
questionnaire was used to interview the respond@&hts Microsoft excel software was employed to wrealthe
data and the results represented in frequencyeptrge distribution tables, bar and pie chartwak revealed in
the study that not many people would like to gm iséwing apprenticeship in recent years. The retgtved
that, majority of the apprentices dropped out mfirst year of apprenticeship compared to the sg¢@nd third
years and there were no clear cut methods of trgiapprentices. It is suggested that the governsiemald
provide support to members of the National Tailarel Dressmakers Association to upgrade their skills
collaboration with the technical institutes andassisted to develop a common curriculum and tegahigthods
for members to adopt in training apprentices.
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1. Introduction

Garment manufacture plays a major role in Ghanaisidbpment. Biney-Aidoo (2006) indicated that, ganin
manufacture is generally considered to be oneefdtarter industries” for a country’s industriaveélopments.
It is a labour intensive and systematic form of ofanture which does not depend on heavily soplitsi
technical skills. Imirhe (2004) observed that, ihaBa, garment production is a popular small-scedeigation
for both men and women and there has been a lahguwstained condition of apprenticeship in garnneaiing.
Apprenticeship is a contractual agreement undentékethe master-craftsmen and the apprentice, gfrethich
the apprentice is trained for a prescribed job @ssahrough practical experience, under the sugierviof the
master-craftsman for a period of time. It is a fasfrworkplace learning, which enables the apprentic have
on-the-job training (Uwameiye & lyamu, 2010). Thepeenticeship system of training dressmakers aitarga
has been in place for a period of time and remaiftsm of training for the youth to equip them wittmarkable
skills in order to reduce unemployment. Apprentigesn sewing has been the practice by masterssreh
who have the knowledge and skills in making clotfeesl hand down what they have mastered from geoera
to generation to ensure continuity (Larbi 2009)rig2009) continued that, it is imperative thattlie absence
of academic certificates and other paper qualificat the youth be equipped with strong vocatiamakchnical
skills as a means of livelihood. Biney-Aidoo (2006Yicated that a lot of women with sewing skillavie
benefited from sewing apprenticeship because thestiynwork at home and also have time to take oétheir
families without any hindrances. Gondwe & Walenkai@@11) revealed that available statistics from@m@na
Statistical Service @SS, 2008p provided thedistribution of apprentices abovel5 years old a@mious
industrial sectors of the Ghanaian economy. Tlafissics revealed that thextile, apparel and furnishing
sector had the highest percentage (36%, 78% ofhwdrie female) followed by the building sector (25,4 1%
of which are female) and so on (see appendix AJlo2005) pointed out that the informal trainiregtor plays
a vital role in the national economy by promotingchnical and vocational skills through traditional
apprenticeship training schemes. The Presidentisi@ittee on the Review of Education Reforms in Ghana
(Republic of Ghana, 2002) stated that Junior Semgn8chool (JSS) graduates, who are unable toreentheir
education, should be given the opportunity to utader apprenticeship in the formal or informal sectis in
the long run creates employment for the youth amdributes to the nation’s GDP. Velde et al (1999}ed that,
the nature of roadside indigenous apprenticeshipdsganized and unstructured.
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Uwameiye & lyamu (2010) and the African Union (2D0idicated that traditional apprenticeship offéns
largest opportunity for the acquisition of emplolgaskills in the informal sector in West Africa, iehin Ghana,
the informal sector accounts for more than ninegycent (90%) of all skills training. Uwamieya angiinu
(2010) again revealed that roadside apprenticgsiopides opportunity for training adolescents whopdout of
schools. This helps keep the youth busy and hereeept them from engaging in social vices suchrag d
abuse and robbery. On the other hand, majority holsé who end up acquiring sewing skills through
apprenticeship are not able to set up their owpstamd function effectively (Tatum, 2003). These/rba due

to reasons like the lack of initial capital, incostgnce, and lack of entrepreneurial skills. Mostheim end up
street hawking, dealing in second hand clothedinggplantain chips and so on for fast cash to eafiving.
Presently in Ghana, young people no longer showhnimierest in acquiring sewing skills in apprensicip.
Rather, they prefer going through formal trainingobtain academic certificates and other paperifopsdions.
Most of the youth who show interest and enter imbm-formal apprenticeship training, drop-out and i
complete the training. Furthermore, the attitudesofme of the apprentices toward work prevents maste
craftsmen from teaching them certain vital skiNdost of them go into apprenticeship by chance erfarced
there by their parents or guardians without hawny interest. Therefore, they do not pay much atterio the
master-craftsmen and may graduate without beingppgd with the necessary skills. The question #hises is
whether the apprenticeship system is still effeciivimparting the appropriate sewing skills tartegs as it
used to be. It is against this background that $hisly sought to critically examine the currentigiion of the
apprenticeship system as a method of acquirintsskisewing.

2. Research Methodology

The research approach for this study was mainlyitgtige and evaluative. This was considered appade to
generate a holistic picture and depth of underétgndather than a numeric analysis of data. Theufation of
the study was the dressmakers (master-craftsmen) wdrk on the second floor of a market complex in
Kaneshie, a suburb in the Western part of the @reftcra Region of Ghana. The population is madefuptal

of about one hundred and eighty (180) master-cregits A purposive random sampling method was employe
to select a sample size of forty (40) master-cnadis who had at least two apprentices each to olatain
apprentice respondent of 80.The first forty mastaftsmen who met this criteria were selected. H@anethe
target of interviewing two apprentices per mastaftsman could not be achieved due to the decliningbers

of apprentices in recent years. A total of fiftysfq54) apprentices in all were therefore usechassample size.
The data was gathered using interview questionrsairhat the questions could be asked during wiodeghe
respondents were very busy people. A focus grospudsion was also conducted using a total of twé&Qy
master-craftsmen of a garment and textile clusteuy in Nungua, another suburb in the Eastern giathe
Greater-Accra Region of Ghana. This method affordsgpondents the opportunity to freely express sadves
on issues relevant to the research. It also pexdhitirther probing for detailed information. Theegtionnaire
was serially coded to ensure easy identificaticatalentry, analysis and processing were done bgghkcation

of the Microsoft Excel Programme. The data was el using percentage distribution tables, pie tzard
charts. The results the focus group discussione \@eed with responses from respondents in the wt

3. Findings and Discussions

3.1 Age Distribution of Respondents

Table 1: Percentage distribution of Respondents bgge

Age Master- craftsmen Apprentices
(%) (%)
15-20 0 31
21-25 0 54
26 - 30 15 15
31-35 30 0
36 — 40 32.5 0
41 and above 22.5 0
Total 100 100

Table 1 show that the master-craftsmen were betweeage range of 26 and 40 years. Thirty-two tpfe
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32.5% were within the ages of 36 to 40 years, 308evin the range of 31 to 35 years, while 15% ah&%
were obtained for the age groups of 26 to 30 angleéits and above respectively. No respondent hagpen
fall within the age groups of 15 to 20 and 21 to 2be majority of the master-craftsmen were more tBan
years old. They mentioned that they are not abkstablish immediately after graduating as apprestand so
continued to work for some more years with theisstaes in order to perfect their skills and acquagources to
establish themselves and recruit more apprentices.

The apprentices were generally between 15 to 3Gsydae majority (54%) were aged between 21 to &y
followed by those between 15 to 20 years who for@#%h, while 8% were in the age range of 26 to 3rye
old. The age range of 21 to 25 years recordeditifeebt number of apprentices. Further investigati@vealed
that young people between ages 15 to 20 yearshase twho might have just come out of school, baet ar
undecided on the type of trade to engage in. Thesefore stay at home or go into other businesisedlying
and selling (street hawking), before finally deniglion sewing apprenticeship. This, it was revealad not the
case twenty years ago when almost all apprentiere Wwetween 15 to 20 years. The statistics alswslHioat
the age range of 26 to 30 recorded 15% while thges of 31 to 35, 36 to 40 and 41 years and abavke e
recorded no apprentices. It was revealed thatethoshese age groups feel reluctant to go intoeapjzeship
because most of them consider themselves to beltbdor sewing apprenticeship or are in seriousitalar
relationships and taking care of their families.

3.2 Gender of Respondents

Table 2 Percentage Distribution of respondents’ Gender

Gender Master-craftsmen (%) Apprentices (%)
Male 325 29.6
Female 67.5 70.4
Total 100 100

Majority of both master-craftsmen and apprenticesrewfemales and formed 67.5%md 70.4% of the
respondents respectively, as shown in table 2. mh&es were 32.5% and 29.6% respectively. This is in
agreement with studies by Fianu and Acquaah-Harri€l®99) who stated that garment production has
historically been a significant area of women’s kvthiroughout the world and especially in Ghana. tMpds

are trained in the skills of needlework and haraftsrwithin the home or within the educational eyst

3.3 Educational Level of Respondents

Table 3: Percentage distribution of Respondents blevel of Education

Level Master-craftsmen( %) Apprentices (%)
Tertiary 27.5 0.0
2" Cycle 32.5 15.4
1% Cycle 40 84.6
Total 100 100

Table 3 indicates that, the majority of thmaster-craftsmen attended first cycle schools ssmting 40% of the
population. This is followed by 32.5% who attendmtond Cycle Schools and 27.5% had had tertiargagidu.
From the results, it is obvious that some levekdiication is important for any category of teachiftj the
master-craftsmen in the study attained some leifeiroal education.

In the case of the apprentices, the majority (84.8%nt to school only up to the basic educatiorelleVhis
confirms Uwamieya and lyamu’s (2010) assertion thaprenticeship provides opportunity for training
adolescents who dropped out of schools and those cahnot afford the secondary school fees. Those wh
attended second cycle schools were 15.4% and nbhleem had tertiary education. The master-craftsmen
indicated that, they expect their apprentices telat least some form of basic formal educatioméke work
simple and easier. It was also revealed that pewfile education up to the second cycle level prefebe
enrolled in the Polytechnics, Universities and kaslschools to acquire the sewing skills.
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3.4 Minimum Academic Requirement for Admission into Apprenticeship

The minimum academic qualification required for giceship by the master-craftsmen is presented in
figurel.Most of the respondents (70%) require fhygrentices they train to have obtained a minimunrcation

of Junior High School level, 25% required the apfices to have obtained at least primary schootation
while only 5% would admit apprentices with no fotmeducation. None of the respondents considered
secondary education as a minimum requirement.

MINIMUM ACADEMIC REQUIREMENT
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Figure 1: Minimum Academic Requirement by Master-Craftsmen

As depicted in Figure 1, majority of the masterftsraen expect the apprentices they wish to traihaee had
some form of formal education. The apprentices khdne able to do simple arithmetic such as addition
subtraction, multiplication and division. Only tved the respondents would engage apprentices witfomal
education and considered the interest shown bypthspective apprentices and talent as the key radty
recruitment into apprenticeship training.

3.5 A Comparison of Apprentices Trained by master-craftsmen for a Period of Ten Years

COMPARISON OF APPRENTICES TRAINED FOR A
TEN YEAR PERIOD
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Figure 2: Comparison of Apprentices Trained For a Rriod of Ten Years

The highest percentage of apprentices trained éynthster-craftsmewas obtained about five years ago and
represents 51.89%. This is followed by 26.28% wirarlgated about ten years ago. Currently the nunnfeer
training represents 21.83%. Figure 2 is a graplvsimpthe percentage distribution of the numberpgdrantices
trained over a period of ten years. It shows that many people are currently interested in sewing
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apprenticeship compared to 5 years and 10 yearsFagther investigations revealed that this is tuthe fact
that most parents would like to send their child@acquire sewing skills in the formal educatioimstitutions.
Again, the youth are currently more interested radés with shorter training (apprenticeship) pegiditte
hairdressing, manicure and pedicure. The ‘getsigidrome’ amongst the youth in the country thegs daalso
driving most of them from apprenticeship training.

3.6 Number of Yearsin Apprenticeship

Table 4: Number of years spent in apprenticeship &ining

Number Of Years Percentage (%)
One 48.15
Two 31.48
Three 20.37
Total 100.00

The above results show that 48.15% of the appesnticere trained for one year, 31.48% were traioedwo
years and only 20.37% were trained for the mangaioree years of apprenticeship. It is appareninftbe
above that, the numbers of the apprentices redriitetraining reduced over the period of the appoeship
training. The master-craftsmen were in agreemeatt riiost of the apprentices dropped out in the fiestr of
apprenticeship compared to the second and thindyEarther inquiries revealed that this is dupdegerty and
inability to fulfill the apprenticeship fees. Sorapprentices find the length of the apprenticesbipé too long,
some lack discipline and are unable to obey instrns from seniors and others get involved in dodizes such
as drunkenness and pregnancy. The most predonthatienge contributing to drop-out of apprenticeshe
second year of skill training is pregnancy. Also,some cases the harsh treatment meted out by s@sker-
craftsmen on apprentices scare them away fronrdde tNone of the apprentices dropped-out in thid grear
of apprenticeship. It is obvious that, at this stdtey would have acquired adequate skills, aneéager to serve

and be appreciated by their masters in order tmlesre techniques in theade and later become masters
themselves

3.7 Period of Payment of Contract Fees

Table 5: Period of Payment of Contract Fees

Payment Option Percentage (%)
Full payment before starting 30.0
Within first 3 months 15.0
Within first 6 months 27.5
Up to 1 year 27.5
Total 100.0

The period and mode of payment of the contract déféex from one master-craftsman to another. M&gyqi30%)
of the respondents demand full payments beforeapipgentices are allowed to start the training. Theleve
that the instant payment of full fees would enstima parents or guardians would take greater isteaad
monitor their wards’ training and that the appressi would take their apprenticeship training seslipurhe rest
of the respondents would accept fees to be paith&tgllments within first 3 months (15%), withirrst 6

months (27.5%) and up to one year (27.5%), Howdkiermaster-craftsman fear that, the apprentiéghtrquit

after acquiring some skills. Fianu and Acquaah-ldarr (1999) observed that, the disadvantage inngayi

installments was that the apprentices might quirathey had acquired enough skills to sew indepethg

before the training period is ended. It was rewtaleat, some of the apprentices who drop out befioee
completion of the apprenticeship start sewing fdatives and friends and later become masterseif twn.

This sometimes accounts for the poor quality ofkmmanship by some seamstresses (master-craftsman).

3.8 The Order of the Work Schedule for Apprentice Skill Learning at the Workshop for Three Years

Generally, the apprentices first learnt to makepsnmand stitches. These were; hemming, fixinguifdms and
making of button holes by hand on completed garmamid using hand sewing machines to make straight
stitches on the seams of skirts. These simplesskiire practiced to perfection within the firstetirmonths of
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training whiles observing the master-craftsmen #edsenior apprentices to learn more complex skillsh as
taking body measurements, designing and cuttindglofise designs; and the pressing of garments during
construction.

From the fourth month, the apprentices start désigkaba and slit (a traditional skirt and blouseGhana)
using brown paper or muslin.

By the sixth month, an apprentice must be ablesto & uniform prescribed by the master-craftsmarhifior or
herself to serve as the first skill assessmenhefttaining. Other complex skills were acquiredidgrning on-
the-job as they progressed.

The skill training in the sewing shops has beerrrilesd as random and informal as they vary from master-
craftsman to another. Fianu and Acquaah-Harris@9)1 however observed that, while no formal ingtous
were given nor any pre-conceived format followelderé was nonetheless an implicit order to the entir
apprenticeship experience.

4. Conclusion

Apprenticeship is a form of workplace learning kills acquisition which enables the apprentice d&véhan on-
the-job training. ‘Wayside’ sewing apprenticeshgsHor a long time provided opportunities for yoyrepple
who dropped out of school or unable to pay higloetfees, to acquire sewing skills under the sugem of
master-craftsmen. In the training of apprenti¢ksre is no formal curriculum in use. The jobs ahdh the
problems arising and faults at the material monaetérmine the content of training. Teaching inwwekshop
involved mostly observations and practice by hamdl machine sewing (hands-on experience).It is elskthat
the teaching of theoretical principles is non-etistand the apprentices are not prepared for opptes to
judge situations based on the available theorefidgatiples. An apprentice receives training defpegan the
skills of the master- craftsman. The apprenticéhis trained to be like his/her master. The inteoés/oung
people in acquiring sewing skills through appresghup is declining. It is also revealed that thepdout rate
among apprentices is high in the first and secosarsy of training, which resulted in the terminatimm the
contract agreement. The major reason attributelisds financial difficulties and lack of interest
The following recommendations are made in viewheffindings of the study
e The results of this research be communicated toMivéstry of Trade and Industry (MOTI) the
Presidents’ Special Initiative (PSI) on TextilesdaBarments and the Ghana National Tailors and
Dressmakers Association (GNTDA). This will creatwaaeness on the realities of the problems of
apprenticeship.
e The National Tailors and Dressmakers Associatiooukh be supported to upgrade their skills in
collaboration with the technical institutes liketRolytechnics.
e The tailors and dressmakers associations shouldsbisted to develop a common curriculum and
textbooks to formalize their teaching methods.
e The apprentices should be provided with some grEnesssist them in meeting tools and equipment
cost and payment of initial contract fees.
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Appendix A: The distribution of apprentices >15 yeas old in various industrial sectors of the

Ghanaian economy (Source: GSS, 2008a).

Main trade*

Apprentices (% of total)

Food and beverages preparation/processing servic&s9% (90.5% of which are female)

Health and related services
Personal/ grounds services
Building

Automotive engineering
Electrical Engineering
Mechanical Engineering
Fishing/hunting/forestry

Textile, apparel and furnishing
Other Production Related Trades
Transportation and material moving trades
Visual and performance artists
Administrative/ support services
Others

0.2% (50% of whicHemale)
14.3% (96% of whicHearale)
15.2% (<1% of which are female)
9.0% (2.5% of which are féaha
3.9% (4% of which are female
4.7% (1.5% of which are fexpa
0.6% (20% of which are tde)
36% (78% of whick Eemale)
1.4% (59% of whiehfemale)
9.4% (<f%hich are female)
0.7% (16% of wizdiod female)
0.0
0.7% (8% of which are female)
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