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Abstract 

More than half a century after independence from the colonial powers, the spate of development in Africa 
remains a sharp contrast to the great expectations of the freedom struggle which led to the emergence of modern 
African countries. The continent is today occupying the lowest rung on the global development ladder 
beleaguered with widespread poverty,  poverty-triggered violence, civil crisis, youth restiveness due to chronic 
unemployment, multi-facetted insecurity and many more constraints to stable development which have resulted 
in continuous massive emigration of majority of the working age population from the continent to other climes in 
search of greener pastures. The struggle of the continent to occupy a significant position in the global 
development space continues to remain elusive due to weak or non-existing institutional frameworks to provide 
the critical impetus and environment conducive for development. Several researches have placed the blame for 
these on the doorsteps of bad leadership and lack of good governance in Africa. Leadership at the public level is 
expected to proffer solutions to problems and challenges arising from their immediate environment’s need to 
respond to changing circumstances within and outside. The challenge in most African countries over the years 
has been the paucity of leaders with the capacity to promote the requisite development for the continent to 
effectively occupy a significant space in global development commensurate with the enormous human and 
material resources the continent is endowed with. Using the eclectic method of inquiry, descriptive and historical 
overview of relevant themes, this paper explores the challenge of leadership and the attendant consequences. The 
quality of leadership in many African countries significantly impacts the rate of development or 
underdevelopment in these countries; the quality of leadership on the continent has adversely affected diverse 
sectors; especially, the education sector and the leadership in most African countries lacks the requisite capacity 
to promote the adaptation that will not only restore, but also promote the fundamental interests and values of 
their society when existing circumstances create contradiction between how things are being done and how they 
should be done. The study argues that there should be a thorough review of the education system in African 
countries to give room for leadership nurturing in students through a multi-phase leadership education that is 
multidisciplinary, global, and ethics oriented as panacea for many of the leadership challenges in many African 
countries. The inclusion of leadership education in school curriculum will engender the preparation of students 
with practical and requisite skills that will enhance their ability to be effective leaders in future whether in public 
or private sector, overcoming the disaster of leadership of the current dispensation while giving assurance for a 
better future for the continent and the world at large.     
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Introduction 

With more than half a century of independence, many countries on the continent of Africa are still in a state that 
is direct opposite to the expectations of the freedom “fighters’ under the colonial governments. The leadership in 
these countries have been largely blamed for the chronic developmental crises politically, socially and 
economically that has confined many people on the continent to abject poverty, struggling to survive in working 
poverty, unending violence, persistent food crisis.  These crises are reflections of the failure of public leadership 
in Africa since independence with some leaders who took the reign of leadership from colonialists maintaining 
aspects of colonial state in the post-colonial states which inevitably nurtured civic and civil conflicts that 
sabotaged the opportunities for creative leadership and growth on the continent (Jallow, 2014). It is worth noting 
here that Africa has her share of good leaders who have contributed to the development of their various countries 
at one point or the other, but the review of the activities of these few are not within the scope of this paper. Also 
worthy of note is that the good leaders often got their tenure truncated or they got fatally eliminated by forces 
within or outside their countries, thereby plunging the countries back to the alleys of underdevelopment.   

On the economic front, leadership failure is at the root of consistent entrapment of Africa countries under 
heavy external debt burden, commodity price fluctuations with attendant adverse consequences since the 
economies of most of the countries on the continent run on resource-export proceeds. The economic woes of the 
continent are preponderantly linked to the over-dependence of the African countries on borrowed policies and 
systems from the former colonial powers (Gumede, 2015; Watson, 1994) which translated into a vicious 
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voluntary entrapment that has kept them perpetually underdeveloped in the midst of the abundant natural and 
human resources the continent is endowed with. The dismal economic performance on the continent has been 
described as the most challenging puzzles of growth theory with the growth rate of per-capita income of African 
countries  standing below world average for more than half a century (Bertocchi & Canova, 2002). 

The failure of leadership on the continent engendered and escalated prevalent poverty, infrastructural 
underdevelopment, misappropriation of public funds embezzlement and inability to maximize the continent’s 
demographic dividend by creating enabling environment to effectively maximize the potential and value of the 
bourgeoning working age population among others (Folarin, 2013; Izugbara, Tilahun, & Owii, 2018). The lack 
of quality leadership in the helm of affairs in the African nations inadvertently pushed the continent to the brink 
of cyclic crisis occasioned by poorly implemented restructuring programmes and wrongly adopted policies from 
countries providing financial aids.  

It is obvious that leadership activities in Africa are largely in direct contrast to how things should be done if 
the continent must have a place in the global development space. The immediate things to do under the pressure 
of this leadership shortcoming is for people to look for someone or organization to blame for the problem and the 
other is to look to some individual in whom they will put undue faith to “lead” them out of the difficulties. The 
latter option has always serve as platforms for dictators to come into power because the people are desperately in  
need of someone to solve their problems (Heifezt, 1994) and unscrupulous politicians have used this option 
severally to gain access to power only to end up making life more difficult for their people and the vicious cycle 
of difficulties continues. This paper explore the challenges and consequences of leadership failure in Africa and 
the need for leadership that will promote national adaptations to domestic and international demands in the 
public interest in African countries and how this leadership type can be nurtured through the education system. 
 

2. Leadership: A Conceptual Framework 

Existing literature show that there are many definitions of leadership as there are many scholars who have made 
attempts to define it. According to the OECD (2001),  the core of leadership  is how individuals influence others, 
particularly in respect to accessing their inner  motivation. Sometimes it refers to the possession of  personal 
properties such as courage, stamina, or charisma. At other times, it means a  property of a position which 
dispenses power, authority, and responsibility. 
Global leadership dimensions and their meanings defined by the GLOBE study (Robert J. House, Paul J. Hanges, 
Mansour Javidan, Peter W. Dorfman, 2004).  
Table 1: Global Leadership Dimensions (Robert J. House, Paul J. Hanges, Mansour Javidan, Peter W. Dorfman, 
2004) 

Global Leadership Dimensions Meanings 

Charismatic/Value Based Reflects the ability to inspire,  to motivate, and to expect high-performance 
outcomes  from others on the basis of firmly held core values. 

Team Oriented Emphasizes effective team  building and implementation of a common 
purpose of  goals among team members. 

Participative Reflects the degree to which  managers involve others in making and 
implementing  decisions. 

Humane Oriented Reflects supportive and considerate leadership but also includes compassion 
and  generosity. 

Autonomous Independent and  individualistic leadership. 

Self-protective Focuses on ensuring the safety  and security of the individual or group 
member. 

Effective leadership is the desire of every society as the success or failure of the society whether in public 
or private settings is dependent on the presence or absence of an effective leadership. What makes an effective 
leadership has been the subject of many researchers  and diverse theories have been postulated to describe the 
attributes of effective leadership. The trait theory identifies motivation, personality and ability as determinants of 
leadership effectiveness (Yukl, 1994; Gibson et al., 2003). According to  Buhler, (1995) the ability 
to develop  and articulate a vision, honesty, energy, commitment, integrity, internal locus of  control and a 
passion for continuous improvement are signals of effective leadership. The transactional theorists describe 
effective leaders as those who maintain an equitable exchange between them and their followers by focusing on 
their mutual self-interests while generally keeping the organization  running on a steady course without any 
major attempt to make radical changes. They  help the followers identify what must be done in order to 
accomplish the  desired results (Rosenbach, 2003; Gibson et al., 2003). The transformational leader inspires 
followers to perform more than originally expected by providing a clear mental picture of the important vision 
and mission. These leaders tend to be role  models in their daily actions. They also empower their followers to 
perform beyond  expectations by sharing power and authority and monitoring how they use it (Hartog  et al., 
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1997; Rosenbach, 2003). 
Leaders appeal because those who follow them believe that their  values and deeper interests are served by 

so doing. Jordi Canals (2012), emphasized that leadership is not about    charismatic qualities (though they may 
help or not), but about competency: the capacity to understand a problem or a challenge, identify solutions, set 
up   coalitions and teams to work on them and implement them, while  creating   the right context and offering 
meaning to the people affected, being the  citizens of a country or the employees of a company. Several scholars 
like Chrislip (2002) and Crosby and Bryson (2005) articulated collaborative leadership models called 
“facilitative” leadership pertinent to public managers.  

The collaborative leadership focus on leadership as a process of pulling   stakeholders together to solve 
public problems, thus leadership is not seen in terms of accomplishing organizational objectives, the focus is on 
solving public problems, which by implication means that “collaborative” leadership is exercised across   all 
sector, and “public” leadership, in this respect, is not limited to government organizations. Collaborative leaders 
are often described as entrepreneurs, with open mind and are risk taking (Sullivan & Skelcher, 2002) problem 
solvers (Roush, 1997) driven by the passion of identifying and testing new and diverse ways to achieve the 
desired outcome. The key attribute of collaborative leadership is the sense of being in relation to others, a sense 
of mutual connectedness to others, of being part of a whole, rather than being apart from others. 

 
3. Root of Leadership Problems in Africa   

In the quest to securing a place in the global development sphere, Africa has consistently faced diverse 
challenges within and outside. While commenting on the lack of synergy between the society and leadership in 
Africa towards the continent’s quest for development, Ngambi (2011) submitted that the major challenge facing 
Africa is not the absence of leaders, but the absence of appropriate and effective leadership for Africa’s diversity 
of people and resources. In describing the trend of leadership on the continent, Rotberg (2004) observes that 
‘Africa has long been  saddled with poor, even malevolent, leadership: predatory kleptocrats, military-installed 
autocrats, economic  illiterates, and puffed-up posturers’. Leaders who use power as an end in itself, rather than 
for the public good;  they are indifferent to the progress of their citizens (although anxious to receive their 
adulation); they are  unswayed by reason and employ poisonous social or racial ideologies; and they are 
hypocrites, always shifting  blame for their countries’ distress. After almost five  decades of African 
independence, the continent has a paucity of good governance and an abundance of deficient leadership’ to show; 
though with few contrasting but striking examples of effective political leadership who stand out because of their 
strength of character, their adherence to the principles of  participatory democracy, and their ability to overcome 
deep-rooted challenges in recent  decades (Rotberg, 2006; Rothberg, 2004). Leaders in Africa operate at parallel 
to the needs of the society they lead, consequently the much-needed development continuously remains elusive 
even when it is obvious that it is possible. Critical among the diverse factors responsible for this malaise, this 
paper identified political naivety of public leaders, environmental and contextual factors as well as the 
educational factor as responsible. 
 
3.1 Political Naivety 

With the gale of independence blowing across the continent, a major task before the leaders of the newly 
independent states of Africa was to engender internal political integration, what Ernst Haas, cited by Okafor 
(2006, p. 41) described as a process whereby political actors in distinct national settings are persuaded to shift 
their loyalties, expectations, and political activities toward a new center, whose institutions possess or demand 
jurisdiction over the pre-existing nation-state in a nation-building process (Okafor, 2006). However, this process 
was not allowed to fully develop as the legacy of tribalistic leanings, what Basil Davidson cited by Okafor (2006) 
called “colonial tribalism”, flourishes and kept a strong hold on the political life of the diverse and multi- ethnic 
African countries. this colonial legacy effectively employed the divide and rule policy of playing one ethnic 
group against another. A force vehemently fought against by the nationalists prior to independence, but they 
failed to crush it they mustered enough forces of unity to defeat colonialism, but their effort “was not strong 
enough to end the legacy of internal division.”. Political naivety  was a major factor responsible for this 
weakness among the leaders of the new independent African countries. The same has been sustained till present 
day with or without the conscious knowledge of the leadership of the African countries.  

The political naivety of public leaders saw several  African countries enmeshed in multiple coups and 
counter-coups in the years following their independence, due to internal contradictions and struggles which 
became inevitable since the colonialists bequeathed to the independent countries a false consciousness through 
the distortion of their history and the glorification of the colonialists’ past. The colonialists’ world-view became 
the world-view of the former colonies by default as no public leader in the former colonies have been able to 
replace  this colonial influence with its own ideological supremacy (Okafor, 2006). In countries where imported  
“participatory” democracy has been adopted, political parties have no clear-cut ideological foundation and 
ascension to public office becomes the lot of the highest financial bidder, which has made the struggle for public 
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office a “do-or-die” affair. Also, out of political naivety on the part of public leaders, there is the practice of 
looking to the “developed” countries for help in handling the internal affairs of the African countries.  

On the economic front, political naivety was put to play as economic restructuring programmes packaged 
by the institutions of the former colonial powers for the countries of Africa like the Structural Adjustment 
Programme (SAP), aptly described as a tool of controlling the economies of African countries by the lending 
countries given that the latter 'have installed their own men in commanding positions in key sectors of the 
economies in African countries, in central banks, in customs departments, and in ministries of finance and 
planning', with the implication that 'no major decision or initiative on the economy can be taken without their 
acquiescence at the very least' (Ahiakpor, 1993). 

 
3.2 Environmental/Contextual Problem 

Leadership in any form and context responds to the environment,  there is a typical interface between leadership 
and the environment. Some scholars, like Folarin (2013), averse to seeing leadership crisis in Africa from the 
perspective of the misdemeanor of various political rulers on the continent but should be viewed differently from 
fundamental   causes of the crisis which include personal capacity underdevelopment, to socio-psychological and 
value deficiencies as well as misunderstandings that need to be addressed if Africa will be developmentally 
repositioned. 

The quest for development in Africa predates the colonial interruption in the affairs of the countries on the 
continent. Prior to the colonial misadventure on the continent, there were established social, cultural, educational, 
political and economic systems of varying degrees in many societies on the continent. The quest for development 
also informed the concerted agitation for independence from the colonial forces by nationalists. However, after 
attainment of independence, Africa has remained at the periphery of global development circle, and continuously 
occupied the unenviable position at the lowest rung of the global development ladder.  The underdevelopment of 
Africa has been attributed to a complex path dependent set of institutions which promoted authoritarianism, 
sustained economic decline and reinforced poverty (Acemoglu & Robinson, 2010); inherent weakness within 
Africa itself occasioned by Africa’s bad leadership (Houngnikpo, 2006). The poverty in Africa has been ascribed 
to the deliberate choice of African leaders who have chosen poverty over development of the people. As a result 
of the passiveness of the citizens to hold their leaders accountable and a silent international community, the 
African leaders have plagued their various nations and people without restraints (Mills, 2010, 2011). Folarin 
(2013) identified context (environment) as one of leadership challenges in Africa. At the contextual level in the 
case of Africa, the historical, environmental, diseases, poverty, wars and political instability, infrastructural and 
general underdevelopment are the turbulent issues.  

 
3.3 Educational Problem 

The colonialists used education as a tool for the achievement of their intentions in the countries on the continent, 
which includes among others the promotion and protection of their economic interests. Studies conducted on the 
impacts of colonization on growth and development prospects of the colonies identified distorting educational 
policies, which created disincentives to human capital accumulation, combined with extraction of funds which 
reduced indigenous capital accumulation process and direct exploitation through taxes, tariffs and restrictions on 
trade and foreign investments among other distortions that hampered the growth potentials of the colonies 
(Bertocchi & Canova, 2002).  

However, the unstable socio-economic and political environment on the continent characterized by frequent 
leadership change, lack of ideology, policy reversals and weak institutional patterns that characterized the post-
independence African countries pointed to leadership failure attributed to the fact that African leaders have 
frequently come to their position with limited experience (Issa & David, 2014). The use of education by the 
colonialists as a tool was not time-limited nor was it just for economic interest, it also served them the purpose of 
having a perpetual hold on the governance of the colonies even after independence. Therefore, after 
independence, the former colonies in Africa patterned their education systems after their former colonial masters 
by default. A trend which continued till today in spite of the diverse reforms and reviews implemented to 
“localize’ the education systems. The over-reliance on the education system of the former colonial masters 
resulted in the implementation of education systems effectively at variance to the socio-economic development 
of these African countries. By depending on external agencies and governments for the funding of education, 
Africa denied itself the much-needed capacity to intervene and change the colonially bequeathed structure and, 
most importantly, provide the program content for its education system (Oloruntoba & Falola, 2017).  
 

4. The Effects of Leadership Failure 

4.1 Education Sector 

“Nowhere must we hold education in dishonour, for with the noblest of men it ranks foremost among blessings. If 

ever it leaves its proper path and can be restored to it again, to this end everyone should always labour 
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throughout life with all his powers.” 

Plato, Laws, 644. 

Today, the educational shortcomings in Africa weaken the continent’s development capacity. For example, 
immediately after Nigeria’s independence up till the late 1970s, technical and vocational education and training 
(TVET) was popular to meet expected skill requirements of industrialization and ease the problem of 
unemployment among the young school graduates. However, sequel to the concerns raised by the World Bank’s 
rate of returns studies that showed higher returns on investment in general education than vocational education, 
there was a drastic shift of interest to the funding of general basic education at the expense of funding of TVET. 
During the period between 1980s and 1990s, the World Bank’s lending for TVET to the African region dropped 
sharply more than 40%, compared to other parts of the world (Bennell & Segerstrom, 1998). This affected the 
bank’s financed education training projects and undermined much external support for TVET. From this point, 
the attractiveness of TVET began to wane as education provision in Nigeria and the rest of the African continent 
largely slanted towards the general pathway and TVET pathway is considered as option for the low achievers. 

Prior to this, the emergence of TVET within the context of the industrial revolution in the West as an 
appendage of the philosophy of “productivism” driven by quest for efficiency and profit Anderson (2008), made 
TVET to be seen as platform for producing necessary human capital required by the industries. This human 
capital approach to TVET has long been the benchmark adopted by governments of developed nations and major 
international organizations like the World Bank, International Labour Organization (ILO), the International 
Monetary Fund (IMF). Though some scholars have submitted that this approach has changed in form and 
emphasis over time (King, 2009; King & Palmer, 2008; Robertson et al., 2007; Tikly, 2004; Unterhalter, 2007), 
much of it is still in practice. The approach sees investment in TVET on the basis of the contributions of skills to 
economic growth, which might have significantly informed the early prioritization of TVET by the World Bank 
in assigning to TVET 40% of the bank’s first education loan to Sub-Saharan Africa up until the early 1980s 
(Bennell & Segerstrom, 1998; Wilson & Rupert, 2009), because then TVET was considered a crucial component 
of labour force planning (Billett, 2013). The over-reliance of the African countries on aid and lack of local 
independent research that could have been used to compare and contrast findings from the foreign sponsored 
research on a strategic education in Africa were responsible, among other leadership lapses, for the adoption of 
the recommendations in the report hook line and sinker with the continent suffering the consequences till now. 
African countries keep advocating for technology transfer from developed countries without acknowledging that 
technology transfer does not answer to advocacy alone. The required manpower needed to receive and 
implement the technology being transferred is lacking in serious degrees in most African countries today thereby 
making technology transfer elusive.  

During the period between the early and late 90s when Nigeria as well as other African countries embarked 
on series of economic reforms that cut down government spending on education, especially technical and 
vocational education, informed by the World Bank rate of returns on education report which portrayed TVET as 
unprofitable for investment in developing countries (Bennell & Segerstrom, 1998; Psacharopoulos, 1990).  The 
consequences of the economic reforms were not favourable to development of education, especially TVET in 
Nigeria and several other developing countries that toed the same line (Bennell & Segerstrom, 1998). 
Interestingly, China, on the other hand, at the same period, though equally received the same damning report on 
unprofitability of TVET, and having bought into the recommendations, was quick to make a U-turn and got busy 
making provisions for the development of technical and vocational education to meet the country’s desire for 
industrialization and transformation of the economy. The consequences of both countries actions could be seen a 
decade later in the rising gaps in the GDP per capital of both countries as shown below. 

 
Figure 1: GDP Per Capita, Current Prices (Purchasing Power Parity; Billions of International Dollars) 

Source: IMF (World Economic Outlook 2017) 
http://www.imf.org/external/datamapper/NGDPDPC@WEO/NGA/IND/CHN/NGA/IND/CHN?year=2018 
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4.2 Increasing Poverty 

In the midst of rising global estimates of undernourishment from 777 million in 2015 to 821 million in 2017, 
Africa has the highest prevalence, estimated in 2016 to be 20% of the population (FAO, IFAD, UNICEF, WFP, & 
WHO, 2017). Lack of key infrastructure like  roads, warehouses and irrigation systems that would help people 
overcome hunger contributes to the unabated poverty growth as communities are left to contend with high 
transport costs, lack of storage facilities and unreliable water supplies which work together to constrain farmers' 
yields and families' access to food (World Food Programme, 2013). Limited access to food inadvertently leads to 
undernourishment. The continued increase in undernourishment has been blamed, among others,  on persistent 
instability in conflict-ridden regions, and economic slowdowns that have affected more peaceful regions and 
worsened the food security. Poverty is a multi-dimensional problem and major cause of undernourishment and 
poverty in Africa and anywhere else in the world. With 41.1% of the population of sub-Saharan Africa living on 
$1.90 or less per day, hunger becomes inevitable on the continent (The World Bank, 2018). The 41.1% of the 
population of sub-Saharan Africa living on $1.90 or less per day  may look like an improvement on the 42.5% of 
2015, but the marginal decrease in figure does not translate to an improvement as more people are living in 
poverty in Africa now than before (Beegle, Christiaensen, Dabalen, & Gaddis, 2016). A feature of poverty is that 
it is often in a cycle with children who are exposed to long-term undernutrition becoming stunted, which in turn 
leads to long- term consequences including decreased labor productivity and income-earning potential (FAO et 
al., 2017). Two major factors among the various factors identified as cause of poverty in Africa are conflicts, and 
governance (World Hunger education Services, 2016).  

Poor governance (poor public leadership) is a major hinderance to solving the poverty problem in Africa. 
Available research shows that investment in agriculture is more effective in reducing poverty and hunger than 
investment in any other sector, while good governance with good policies that allow for growth can increase 
food security and prevent famine (Dorosh Paul, 2017; FAO et al., 2017).  however, the best the governments of 
countries on the continent have done is politicizing and paying lip service to investment in this critical sector 
capable of liberating the continent from the poverty trap. The problem of governance (public leadership) has led 
to the prevalence of avoidable conflicts and violence on the continent which directly impact on all levels of the 
food system resulting to food insecurity and hunger. Conflict often puts constraints on employment and income 
opportunities, exports and imports (which can lead to limited food availability and affordability), as well as 
affects availability of food if resources (land, equipment, etc.) used to produce food are destroyed during times 
of conflict. Statistics showed that in 2017, conflict was the major cause of hunger and food insecurity: a lack of 
secure access to sufficient amounts of safe and nutritious food for normal growth and development and an active 
and healthy life. Out of the 18 countries 74 million individuals affected, 11 countries were in Africa, with about 
37 million people (Food Security Information Network, 2018). The young nation of South Sudan has been 
enmeshed in conflict since 2013, which has exacerbated increase food insecurity. More than 42% of the 
population faced severe food insecurity (FAO,IFAD, UNICEF, WFP, 2018). Poor governance, a reflection of 
poor public leadership characterized by poor policies, corruption, insensitivity to public needs is the bane behind 
the continued increase in poverty in Africa in view of the abundant resources the continent is endowed with. 

 
5. Imperative of Leadership Development Education in African Countries 

There has never been a better time to emphasize the need for African countries to embark on deliberate and 
focused leadership development education programme than now considering the rapidly changing dynamic 
environment with strong influence from information and technological advancement, globalization and 
constantly changing global competitiveness demands. The old wineskins cannot hold the “new wines” churned 
out by the variety of dynamic social and economic demands of the various countries on the continent.  New 
approaches to leadership are required, which are better  fitted for the tasks of redesigning, renovating or 
reinventing existing organisations,  as well as securing coherence, accountability, and co-ordination among 
policies  and various interests. There are arguments that globalization has not only widened the gap between rich 
and poor countries (Dutt & Mukhopadhyay, 2009; Joyce, 2008) but has also increased the   income inequality 
within countries (OECD, 2011).  

African countries  need leaders with adaptive capacity (Bennis & Thomas, 2002) to promote the adaptation 
that will not only restore, but also promote the fundamental interests and values of their society when existing 
circumstances create contradiction between how things are being done and how they should be done (OECD, 
2001). What need to be done on the African continent is confronting and overcoming the common foe of poverty 
and poverty-triggered insecurity.  

In view of the low peripheral position of Africa in the global political, social and economic order, Gumede 
(2015) contended that Africa's much needed socio-economic development should be informed by the joint 
pursuit of thought leadership, thought liberation and critical consciousness. The dominance of foreign 
thoughts   in the conceptualization and implementation of developmental and other   policies, even with the 
inevitable abysmal failure of such thoughts to bring about the much-needed transformation in Africa and the 
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world at large coupled with the   entrapment of African leadership and citizenry by these foreign thoughts   make 
thought liberation indispensable while the low levels   of (critical) consciousness kept Africa and Africans 
in   chains, hence the case for higher levels of critical consciousness (Gumede, 2015). 

As the world is constantly adapting to the demands of globalization which require people to think and act 
globally (OECD, 2001), the dynamic global context requires leaders with cogent understanding of the constantly 
changing demands and how to meet them are in appropriate positions to make relevant decisions.  Majority of 
the economy of the African countries are driven by informal sector which is also the major employer of labour 
compared to the official public service. The implication of this is the need to have the right kind of leaders with 
the appropriate leadership qualities at the helms of affairs in these critical sector that drives the economy of the 
countries. With Africa struggling at he lower rungs of global competitiveness index as well as occupying 
unenviable position in the Global Value Chain (GVC), the continent’s quest for space in the knowledge-driven 
global development sphere will only be achieved when a new generation of inspirational leaders  possessing and 
promoting knowledge as well as inspiring others to create and share knowledge occupy leading positions  

How well Africa is responding to the changing global paradigms of globalization, world perspectives, 
technology, international speed of events and democratization is a major leadership challenge on the continent 
(Folarin, 2013).The constantly changing demands requires that the focus of leadership from the “authoritarian” 
“top-down”  style traditional leadership paradigm prevalent in most African countries today give way to 
accommodate current demands which make it imperative for leaders to explore and adopt options beyond their 
authority to influence their followers as well as get the commitment instead of compliance from their followers 
(OECD, 2001).  

As advancement in science, information and technology keeps bourgeoning, African countries will continue 
to remain on the periphery of global development space if the appropriate skills and competencies to meet the 
demands of the present day are not found in leaders in the public sector as well as in other sectors. Africa 
critically requires leaders who can engender national and regional integration through strategic transformational 
ideas in cognizance of the need of their immediate environment while focusing on delivery of results. The 
internal fragmentation in most countries on the continent is a major disservice to sustainable development. A 
factor that has been effectively exploited against the masses by unscrupulous political mercantilists. Existing 
statistics show that African countries trade more with the outside world than they trade with themselves, intra-
continental trade which has the capacity to boost the much-needed development on the continent is pushed to the 
back bench as African countries continued indiscriminately to export primary commodities with no value added 
prior to export. The continued reliance on primary commodity export has adversely affected the continent’s 
global competitiveness. 

 
6. Holistic Leadership Development Education: the Way Out 

Africa needs “Effective Education”: holistic leadership development education for the young ones, one that is 
geared towards breaking the cycle of disadvantages while strengthening the cycle of advantages in her quest to 
occupy enviable global development space.  Effective education will reverse the trend of the “Cycle of 
Disadvantages” into a “Cycle of Advantages’ where the lid of disadvantages is lifted, and the citizens are able to 
live in a “free and egalitarian society” as a result of quality education delivery. The lack of effective education 
places a huge burden of limitations on the citizens, thereby limiting their ability to make meaningful 
contributions to the development of their immediate communities as responsible citizens. With a young 
population that has the potentials to build the continent’s future prosperity, Africa today, has more young people 
in classrooms than in the past, but the challenge is that they are not learning what is required for them to thrive 
both now and in the future (Dangote Aliko, 2018). While calling for an educational revolution in order to realize 
the continent’s potentials, Dangote (2018) emphasized that an entrepreneurial and knowledge revolution will 
provide platform for a properly educated workforce and entrepreneurial class having the skills and drive to thrive 
as new technologies change the nature of work, leisure, the environment, and society – and tackle the continent’s 
most pressing challenges. 
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Figure 2: Impacts of Effective VS Lack of Effective Education 

The education system in various countries in Africa place little or no emphasis on developing quality 
leadership. It can be said in other words that the education systems are not “Pro-sustainable development”. 
Sustainable development in summary postulates that a generation meets its need without jeopardizing the 
opportunity of the coming generation to meet its own need. If viewed from this perspective, the education 
systems in Africa today cannot be described as being “sustainable”. The myths surrounding the subject of 
leadership on who a leader is and what are the characteristics of leaders and leadership (Ekaterina Walter, 2013; 
Smith, 2000), have been intrinsically woven into the cultural fabrics of most countries in Africa which explains 
the unique difference of the leadership style on the continent. This misconception can only be corrected through 
a strategic, deliberate and focused leadership development education. Some of the myths about leadership are 
which have been empirically proven untrue are shown in the table below. 
Table 2: Leadership Myths (Ekaterina Walter, 2013; Smith, 2000)  

Myth Fact 

Leadership is a unique 
ability only given to a few. 

This is not true. While some  may think that leaders are born, most are said to be 
made through the skills and  abilities they learn throughout life. And like any 
other skills, leadership skills  take time, training, and tremendous dedication. 

Effective leadership is based 
on control, coercion and 
manipulation 

False. Leaders  gain their followers through the use of respect and the ability to 
inspire people to  work towards a common goal. 

Good leaders are highly 
educated. 

Not necessarily. While education may enhance  some aspect of a leader’s skills, it 
cannot make a leader on its own. This is  evidenced by the success of scores of 
not well-educated leaders in business,  politics and society in general 

Great leaders are born, not 
made 

Leadership is a skill, not a genetic disposition. Leadership is much like other 
forms of creativity in this regard. The person who appears to hold the best genetic 
or socioeconomic hand doesn’t necessarily win (Bennis & Thomas, 2002). 

Another subject of debate is whether leadership can be taught or not and the questions of what (content) and 
how (method) leadership should be taught. The works of researchers (Connaughton, Lawrence, & Ruben, 2003) 
which showed that effective leaders are results of both inherent traits and carefully developed skills countered 
the long-standing thinking that leadership skills and abilities are natural endowments. Though a subject of hot 
debate among scholars in the field of leadership, with many disagreeing with the notion that leadership can be  
taught, several scholars agreed that though there are some natural endowments beneficial to leadership  
effectiveness, there are other important aspects of knowledge, skills and abilities that make up  an effective 
leader that can be taught (Bennis & Thomas, 2002; Connaughton et al., 2003).  

Research has shown that there is an increasing gap between demand for and supply of qualified leaders 
which has become a major concern for many organizations who are constrained to engage external consultants 
due to unavailability of requisite leadership capabilities internally (Elmuti, Minnis, & Abebe, 2005). The lack of 
qualified effective leaders has been linked to flaws in the leadership curriculum in most of the leadership training 
schools, which calls for a more holistic approach to leadership education, a departure from the conventional 
approach which focused primarily on theoretical preparation of students with rigorous theoretical training 
involving conceptual and analytical training (Nirenberg, 2003). The lack of holistic approach to leadership 
education is also coupled with lack of proper ethical education leading to proliferation of corporate scandals in 
recent years (Elmuti et al., 2005). The holistic leadership development education will focus on building in the 
learners adaptive capacity which include such critical skills as the ability to understand context and to recognize 
and seize opportunities (Bennis & Thomas, 2002). 
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The holistic approach involves a multi-disciplinary stream (Milter & Stinson, 1995) that embraces global 
perspectives, one that combines an openness to and awareness of diversity across cultures and with a propensity 
and ability to synthesize across this diversity, because organizational (public or private) success in exploiting 
emerging opportunities and tackling accompanying challenges is largely dependent on the leadership’s depth of 
understanding of their operating environment (Gupta & Govindarajan, 2002).Training leaders to develop a 
global perspectives and agenda via leadership development education  (Connaughton et al., 2003; Stinson & 
Milter, 1996) will bring this into reality. Holistic approach to leadership development education connotes the 
integration of strong ethics education not just as an effort to satisfy minimum academic requirement, but a core 
subject. A strong leadership education must help instill in students the practice of authenticity, honesty and an 
absolute dedication to be the best possible leader (Elmuti et al., 2005). 

In adopting the holistic approach, emphasis should be more on new leadership models that involves all 
levels of distinct roles (OECD, 2001) taking a cue from the classified leadership types of the US Government 
which include: strategic leadership, team leadership, and technical leadership. 
• Strategic leadership is required at the higher levels for such components as  strategic thinking, political savvy, 
vision, external awareness, influencing or  negotiating, and cultural awareness. 
• Team Leadership in the middle level, is more important than others, with team  building and interpersonal skills 
as crucial competencies. 
• Technical Leadership at the lower level emphasizing professional and technical skills. 

The idea of leadership being required at all levels is revolutionary in its  potential impact and is an 
important driver of the move to redefine public sector  leadership (OECD, 2001). 

A proposed a three-stage model of leadership education and development (Elmuti et al., 2005) is pertinent 
to the holistic approach and the composition is as shown in the figure below: 

 
Figure 3: The Multi Stage Leadership Education Model (Elmuti et al., 2005) 

The first stage of the model (Stage 1) is introductory and serves as foundation for developing other more 
relevant leadership skills. The stage includes both the conventional “hard” skills and the multi-disciplinary skills. 

The second stage (Stage 2) include the development of interpersonal and conceptual skills while it also 
incorporates ethical leadership, a significant part of the whole in view of the need to have a more authentic, 
honest and dedicated leader.  
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The third stage (Stage 3) includes the development of practical skills, integrating the conceptual and 
theoretical knowledge with the real world application, thereby enabling the learners to practice what they have 
already learned in the real world environment with the necessary and  constructive feedback. 

 
7. Summary and Conclusion 

There is a quintessential nexus between the quest for development in Africa and the quality of leadership 
available per time on the continent. This paper explored the concept of leadership from a broader and inclusive 
perspective: covering leadership in all levels of public and private sector against the background of the research 
evidence that leadership does not exist in vacuum, rather, it exists in response to the demands of the 
environment/context around it. The paper explored the causes and impacts of leadership problem in Africa and 
proposed the adoption of a holistic leadership development education programme with a global perspective, 
having the adaptive capacity to take advantage of happenings in the environment (local and international) for the 
sustainable development of their respective domains. This paper acknowledges the significance of natural 
leadership endowments but aligned with the empirical findings that leadership can be taught in addition to the 
natural endowment in order to enhance effective leadership. It proposes the holistic approach to leadership 
development education which involves a multi-disciplinary stream that embraces global perspectives, one that 
combines an openness to and awareness of diversity across cultures and with a propensity and ability to 
synthesize across this diversity without leaving out the critical requirement for ethics education in leadership 
development education. Leadership education should not be left in the hands of business schools alone but must 
be integrated into the regular education streams in view of the fact that leadership is required in every level in all 
sectors of a nation (public and private). This calls for the multi-disciplinary stream which will help in preparing 
the learners for a more dynamic, responsive and responsible future as leaders in their various endeavours in life.    
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