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Abstract

In Indian economy, the Five Year plans have gehelsen the fountainheads of policy for growth. Kty
inclusive growth is necessary for sustainable dgwakent and equitable distribution of wealth andspevity.
This orientation is most visibly manifested in theme of the Eleventh Five-Year Plan. Inclusivengtoadopts
a long term perspective and is concerned with swexiagrowth. For growth to be sustained in the loung, it
should be broad-based across sectors and diffeeetibns of the society. Keeping the theme ‘Empaveett of
Women’ of Tenth Five Year Plan, the inclusive griowpproach takes a longer term perspective if vidsved
through women empowerment in terms of economiaistat women and its relationship with educationyAn
analysis of Indian society without taking casteinbnsideration is not complete. The present papamines
interrelationship among women development in tewhseconomic status of women, caste and level of
education and finally view the inclusive growth india. The study highlights the relationship betwee
education level and economic status of women amligigh caste group and focuses if education isate ra
central role in relation to achieving ‘inclusiveogith’ for the women in Indian society then theredto be a
fundamental rethinking on the provisioning of ediarain India.

Keywords: Inclusive Growth, Women Empowerment, Economic StafilWwWomen, Education
1. Introduction

The Indian economy, which has over the last six des@assed through various phases of growth, isatiset

to enter an altogether different orbit: one markgd high rate of expansion, combined with ‘inchesgrowth.’
The term, Inclusive growth by its very definitiomplies an equitable allocation of resources withdfis
accruing to every section of society, which is @pian concept. But the allocation of resources rbhasbcused
on the intended short and long terms benefits acwhamic linkages at large and not just equitable
mathematically on some regional and populatioreddt Consistent with this definition, ‘inclusiveogith' is a
process, in which, economic growth, measured hystased expansion in GDP, contributes to an eaiaemnt

of the scale and scope of all four dimensions:

1. Opportunity: Is the economy generating more anéedaways for people to earn a living and increase
their incomes over time?

2. Capability: Is the economy providing the means gepple to create or enhance their capabilities in
order to exploit available opportunities? In otlweords, enable the individual to take advantage of
opportunities. The 'capability’ dimension cleaéjates to education and skill creation.

3. Access: Is the economy providing the means to bojmgprtunities and capabilities together? In other
words, people having access to jobs or education.

4. Security: Is the economy providing the means faypbe to protect themselves against a temporary or
permanent loss of livelihood.

The findings in the Growth Report: Strategies foustdined Growth and Inclusive Development

(Commission on Growth anBevelopment, 2008). The commission notes that gieliness — a concept

thatencompasses equity, equality of opportunity, amdeation in market and employmertansitions — is

an essential ingredient of any successful growtitesy. As inclusive growth is necessary for susthle

development and equitable distribution of wealtd @nosperity,” says Sunil Kant Munjal, chairman] ClI

Mission for Inclusive Growth.

This orientation is most visibly manifested in ttheme of the Eleventh Five-Year Plan, which rumsnfr

2007 to 2012. The theme is 'towards faster and nmmfasive growth," which clearly reflects the need

find a sustainable balance between growth and siartu In India the Five Year plans have generadigrb

the fountainheads of policy for growth. Each FiveaY Plan is running with integrated approach to the
objective of the preceding one. Thus, keeping thieitsof Ninth Five Year Plan ‘Empowerment of

Women’, Tenth Five year Plan stressed Economic Ewvepment as one of the sector-specific 3-fold

strategy for empowering women with the ultimateeahtive of making all potential women economically
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independent and self-reliant. All the governmeritidtives for women empowerment are focused on
improving her socio-economic status. Hence econataitus of women is one of the important aspects of
women empowerment through which we can assessthethuantitative and qualitative aspect of women
empowerment. Further keeping the same spirit teenthof Tenth Five year plan can be well integrated
with the Eleventh Plan.

In fact, any national development strategy that leasfzes human development essentially begins véth t
women education. In fact, the proportion of wom&high among the poor and illiterate persons whieh
retarding the effort to expedite development prec&® investing in education plays a key role ireting

the World Bank’s social development objectives, ahhsupport inclusive growth. Professor Amartya Sen
recently emphasized education as an important peanfor any inclusive growth in an economy. Thus
education is another important variable, which detees not only the economic status of women bsa al
it is important component of the Inclusive growthhere is in our time no well educated literate pagon
that is poor; there is niiterate population that is other than poor."tfddkenneth Galbraith)

This simple but forceful message reiterates thatation alone can be the salvation pawverty, and up-
liftment of the socially discriminated. In a popusocountry like Indiavhere even with education life is
difficult, there can be little hope without it.

Many of the issues and constraints surroundingniteepretation and implementation of inclusive eatign
encountered in the Indian context are not uniqukdoa. Caste system is one of the most importacias
institutions of India and almost all activities @omic, political, educational and socio-culturavokre
around the notion of caste. The context-specifioftyhis socio-religious construct is a factor thahnot be
ignored when looking at the implications for theuie of any aspect of life in India. However, tleste
system will not disappear overnight, but it is ghty constructed world within which all implicatiermust

be considered and all potential change would td&eepDavis (1973) analysis ‘India is home to dieers
group of people characterized by different langgagastoms, traditions, religions, and life styldabits’.

So any analysis of Indian society without takingteanto consideration is not complete. Hence kegtiie
spirit of tenth five year plan the inclusive growdaphproach takes a longer term perspective if Wigsved
through women empowerment in terms of economicustaf women of different caste group and its
relationship with education. So for inclusive grbwierspective it is necessary to elevate the ecmnom
status of women of different caste group throughcaton. There is need to formulate inclusive growt
strategy for women empowerment with respect to atime of the different caste group as policies for
inclusive education is an important component ofihgmvernment strategies for sustainable growth

2. Research Methodology
This exploratory study was based on two types td,d@amely, primary and secondary. The major source
of primary data obtained through interviews, whielas based on pretested and carefully prepared
questionnaire. The secondary data obtained framows departments and institutes. The other sowtes
secondary data were obtained from published andhlighed material, books, reports and reputed jiarn
from different resources. In this study, 450 womenre taken as respondents. For the purpose oftildy,
caste has been classified into three major groups:
1. Upper caste: Brahmin, Rajputs, Baniyas, Kayasthains etc.
2. Intermediate caste: Ahirs, Sunars, Kurmi, Yadats
3. Lower Caste: Disadvantaged Castes like Bharagii, Ehe caste system also prevails in differeah&rof
tribes, like, Santhals, Bhils, Meena, Gonds, Nuntiagas, Khasis, Rans, Goros, etc.
150 respondents were taken from each group, wihht#ip of judgment or purposive sampling method.
They equally represent the rural and urban aréheoAjmer District of Rajasthan.
3. Result analyses
3.1Economic Satus
In the present study the word ‘Economic Status’ basn used in terms of aggregate of Material Ecomom
Status (MES) and Abstract Economic Status (AES).

Economic Status (TES) = MES + AES
Where:

MES = Family Income level + Ownership of Land andulde + Possession of Vehicle + Telephone
Usage + Loan facility availed + Investments mad&avings + Employment Status.
AES = Headship of the family + Economic Decisionking Power + Non- Economic Decision-making
Power + Sharing of household responsibilities +iiiliation of Personal Income.
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But the purpose of the research work was to assdssdual economic status not the family econostiatus,
thus abstract economic status have been given weightage than material economic status.

After considering all the elements of MES and AE®y are coded. Economic Status (TES) measured by
adding both the dimensions, MES and AES.TES ofrédspondents is assumed to be distributed norntadly.
the TES of the respondents are divided in to thegegories, below average, average, above averagis.| The
lower and upper limits of average level have bedautated on the formula

The lower limit of average level = M -1

The upper limit of average level = M ©1

Source: Dr. A.B. Bhatnagar and Drrgl{Meenakshi Bhatnagar (1992);
Measurement and Evaluation'1B8-120.

Table 1 and figure a brings out that in the sumeximum respondents 68.9% score Medium TES. Onli®a5
respondents come in Low and 16.0% respondentsHigheTES.

3.2 Level of Education

A person aged 7 years and above who can both rehdvidte with understanding in any language isteéas
literate. However, all children of the age 6 yeardess even if going to school and pickup readind writing
are treated as illiterate. Literacy rate of popatais defined as the percentage of literate totdke population
aged 7 years and above.

Literacy rate =number of literateX100/Populatioead+ |

The female literacy rate in any country indicates basic educational background of women in pdaticand
their comparative position in relation to men'’s eational status in general. It also reveals theeetqul scenario
in terms of educationally determined employment apmities, which would, available to women and the
proportion of them who would indeed avail thesearfymities. Women'’s low literacy rate stands asstinony

of their low status.

In the present research work the educational lef/éte respondents has divided into six categoiiigerates,
Functional literates (read and write without aniphaf formal education), Primary and Middle levBkcondary
and Senior Secondary, Graduates, Post Graduatéstizifother degree holders.

Table 2 reveals that the literacy level of the oggfents. It shows that 46.4% respondents arerdtite 29.8%
respondents have studied till primary and middielle7.1% respondents are graduates and 5.3% ate po
graduates or degree holders. So the literacy Ewvelng the respondents is very low.

3.3 Relationship among Economic Status of WWomen, Caste and Level of Education
3.3.1 Caste and Literacy level

By observing relationship between caste and litetael, it can be traced out that literacy rathigh in which
caste.

Table3 presents that high caste has highest litewte (82%). llliteracy is maximum (45.5%) in middaste.
Middle literacy level i.e. secondary and senior @efary is also maximum (77.8%) in high caste. Thmes
trend is seen in high literacy level as 81.3% gaaelsl and 95.8% P.G./Diploma holders are of higtecaswus,
it can be concluded that in high caste not ongrédity rate is highest and maximum graduate andfgBma
holders are belong to high caste.

3.3.2 Relationship among High Caste, Economic Statusahéh and Literacy Level

Table 4 that in high caste maximum respondentsl¢4y.and (38.1%) respectively of Low and Medium
economic status, are primary/middle educated. Marimespondents of High economic status are graduate
(32.1%) and P.G./Diploma (42.9%) holders. Thughim high caste the High economic status exists gnttos
respondents having graduate and PG/ Diploma lydeael.
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3.3.3 Relationship among Middle Caste, Economic Status of Women and Literacy Level

Table 5 reveals that the middle caste maximum medpas of Low economic status (51.9%), of Medium
economic status (63.8%) and of High economic stétids/%) are illiterates. As well as the high ktey level
among middle caste is nearly nil. Thus, it candmnghat in middle caste respondents majority lBierates in

all levels of economic status.

3.3.4 Relationship among Lower Caste, Economic Status of Women and Literacy Level

Table 6 shows that the similar trend (of Middle ©agan be traced out in lower caste. Here alsoirman
respondents of Low economic status (45.8%) and edliivm economic status (58.0%) and of High economic
status (69.2%) are illiterate as shown in table®als High literacy level is also nil in all level economic
status.

3.4 Regression Test
Regression coefficient of Three Castes
Type Significance value Regression
coefficient
1. Relationship among High Caste, Economic 0.000 3.888
Status of Women and Level of Education
2. Relationship among Middle Caste, 0.693 No relationship
Economic Status of Women and Level |of
Education
3. Relationship among Lower Caste, Economic 0.092 No relationship
Status of Women and Level of Education

There is significant relationship among econométist of women, caste and literacy level only irhtggste.

4.0 Main Observations

From above data analysis it can be summarized as:

e Literacy rate is highest in the respondents of lugste.

e llliteracy is maximum in the respondents of Middkeste.

e Graduates and P.G./Diploma holders (high literaeql) are maximum in high caste.

« Maximum respondents of high economic status haveesponding high literacy level (Graduate and PG
Diploma) in high caste.

e There is significant relationship among economatust of women, caste and literacy level only inhhig
caste.

e There is the impact of the literacy on the econostétus of women only in the high caste.

e Thus the above finding supports that literacy leigeplaying a significant important role in relatido
economic status of women and caste only in the teégite.

In middle caste and lower caste, high literacylés nearly nil in all levels of economic statusoking to the
impact of literacy level on the economic statusvofmen only in the high caste, here not only it barassumed
that literacy is affecting economic status of woraéhigh literacy level not at the primary or migldiével in the
present study but also that education is affedtiegeconomic status of women only of high castenbtiof the
middle and lower caste.

Chirmulay, Bhagwat and etal (1996) observe frone@nt study that covered over three thousand holgseh
each from selected rural areas from five statdadi@, viz. Karnataka, Maharastra, Gujarat, Ragsthnd Uttar
Pradesh are:-

e Educational levels were higher among higher caste$ lowest among scheduled caste or tribe
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children.

« Poverty adversely influences the education of tiilelcas it often necessitates migration.
» Domestic work load adversely affects educatiorhefdirl child, and
« Educational level of women members in the househwtped in girl child education.

Even the census of India 2011 reveals that only#%d4of Indian people are literate (82.14 percent @med
65.46 percent women). Literacy rate in the stafeBiloar, Rajasthan, Uttar Pradesh and Andhra Prades
below than average literacy rate according to 28isus. For ST/SC students the figures are evenw#1%
(2001). Where as the rising enrolment (96.5% ofdeén in the 6 to 14 age group) is elementary stshisoa
source of satisfaction, there is concern aboutpieentage of students actually attending schodlthase
dropping out of the education system altogetheauh dropout rates at the elementary educatiore dtage
declined over the years, they rare still relativieigh especially in the case of girl students férom the rates
are 42% and 58% at the primary and upper primaagest respectively. Even a large proportion of thiédc
labourers belong to the scheduled caste and sefkettithe community working in unorganized sectoany of
them again are girls which are the neglected anpdivkd lot. These children are often referred tdreswhere
children” neither on account of the fact that ttsgyw up neither in labour statistics nor at schoatgually
with meager income, many parents with four or feahool-going children on an average find it difficto
spend equally for the schooling needs of all ckildrSo the variations of choices emerge, namelgatdwne
child, withdraw the girl child, push the better fseming child to another level or let the girls timoue in
government schools and move the boys to hosteksélbre the extra costs among all the factorgdtitat the
poorest from accessing schools even if they atkdrsame village.

5.0 Future Directions

If education is to have a central role in relatiorachieving ‘inclusive growth’ there needs to biiradamental
rethinking on the provisioning of education. Inéles education is about the presence, participatod
achievement of all students. Here ‘presence’ iceomed with where children are educated, and hdiabig
and punctually they attend; ‘participation’ relatesthe quality of their experiences whilst they #énere and,
therefore, must incorporate the views of the leakemselves; and ‘achievement’ is about the onésoof
learning across the curriculum, not merely testegamination results. Inclusive education also ingsla
particular emphasis on those groups of learners wiay be at risk of marginalisation, exclusion or
underachievement. If women empowerment of differeadte through inclusive education is to be the way
forward then this indicates the moral responsibild ensure that women in general and those womeupg
that are statistically most at risk are carefullgnitored, and that, where necessary, steps ara takensure
their presence, participation and achievement & ébucation system and also the expansion of fiaanc
resources to this direction. These resources misst firmly linked to an educational policy thatshan
established set of procedures for public consohativhich will result in negotiation and consensusttee
principles and processes to ensure UEE and otlienabeducational goals.

Sarva Shiksha Abhiyan and Mid-day Meal Programneekay programme of Government to ensure that all
children complete basic schooling. Sarva Shikshhaiyen is an effort to universalize elementary ediocaby
community ownership of the school system. One ef phinciple concerns in Sarva Shiksha Abhiyan is to
provide basic education to the girls those bdlupgo the scheduled castes, scheduled tribes amafitres.
The programme recognizes the need for specialtefforbring all out-of-school girls including girtselonging

to the SC/ST minority communities to school. Thiswd require a proper identification of out-of-sohairls
and children from disadvantaged sections of socte®e education for all children between the agé 14
years has been made a fundamental right underdh2099. SSA norms should be modified to align tiveith

the requirement of RTE Act 2009.

The NPEGEL is an important component of the SS#cased intervention of the government of Indiagach
the ‘Hardest to Reach’ girls. In such schemes tigésessary that the targets to achieve should engpblt out
only in terms of enrolment and retention of gitidgnts, but also in terms of their relative achiegat and
performance at all levels and in all subjects. Utstrbe realized that the education of girls haset@nsured and
supported beyond the elementary level.

Saakshar Bharat is introduced in the context of Gowernment’s overall policy aimed at empowermeint o
women and in recognition of the fact that literdasya prerequisite for socio- economic developm&ihie
programme is in its first phase but the successenip on its further expansion, proper execution and
implementation.
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Common School System means the National Systefdotation that is founded on the principles andies
enshrined in the Constitution and provides edunatiba comparable quality to all children in an iajle
manner irrespective of their caste, creed, languagader, economic or ethnic background, location o
disability (physical or mental), and wherein alteggories of schools — i.e. government, local bodyrivate,
aided or unaided, or otherwise. The state shouldusuthe common school system as the key stratmgy f
preventing commercialism and exploitation of ediscatand making good quality education availablealio
students in all schools at affordable fees asmgw commitment of the Common School system. Theoone

of education should be measured in terms of lifefi@aoumeracy and in essential life skills.

Contact members, Village Education Committee, Mahandals and NGO's actively working for girls’
education (if any) to organize special enrolmemntalsuch as Ma-Beti Melas for enrolling girls ainpary and
upper primary levels especially those girls belaggio SC/ST, minorities and other disadvantagedigso
Make parents aware about various incentives giyeféntral/State Governments and NGOs to schoolggoin
girls especially girls belonging to SC/ST, mina#iand other disadvantaged groups e.g. merit sshqgia,
residential faciliites, Balika Shivir, KGBVetc.

Accountability is the key task for ensuring achieest of education goals. Village/local area gratigsne
should be linked to the progress of school edunaifdhat area to ensure close involvement of lcoahmunity
towards children education. Local education conamithould be formed at all location consisting efmbers

of the village panchayat, village primary schoabcdl youth/local women’'s group and members from
community based non-government organizations. Bbidy should not only supports government efforts by
ensuring enrolment and attendance, providing asgist to teachers, contributing to the developmdnt o
infrastructure, ensuring grants/schemes are usdieitafly and ensuring that children get qualityuedtion.

The establishment of at least one primary schoat tiee habitation (within 1 Km), the proper follay revised
norms of pupil teacher ratio (PTR) and teachersctasm ratio, the availability of basic school irsfiraicture are
the basic requirement to ensure proper participatfostudents to school. Teacher related issuesviiicancies,
absenteeism, untrained teachers, inefficient mgimeeds to be handled on priority.

Gender parity in education is one of the most irtgrdrgap to be filled in Indian context. Becauds thidely
affects the socio- eco status of women .Speci@rentions are required to bring about change titude.
There is great need to avoid gender based allocafiactivities under Work Education or work expeie e.g.
cooking, sewing work for girls and maintenance [egfceical gadgets for boys. Society need to disager
gender based participation of children in gamesytspand cultural activities organized in and algsthe
school.

Dignity of work in all walks of life should be reftted through exercises projecting computatiorinad tlabour
and energy consumed at each job. Highlighting afmyng role of women/girls in all type of work like
traders, sakes girl, pilot, petrol pump, scienpstjtics, etc will give impetus to change in aittle towards girls
in all strata of society especially in marginal gps. This further helps in unshackling caste systemmdian
context.

The incentives offered for promotion of girls’ ediion need to be revisied and the measures taleshtoebe of
such nature, force and magnitude that they aretald@ercome the obstacles posed by factors suploasty,
domestic/ sibling responsibilities, girl child lalp low preference to girls’ education, preferemgemarriage
over education of the girl child, etc.

The discrimination in subject choice available tdsgis common. The rationale for having the chodafe
Elementary Mathematics and Home Science, and otf@mnanly’ optional subjects stems from the need to
respond to ‘demand’. School should play reformatote and create ‘demand’ for more rewarding scisjand
not only passively respond to demand. These pexcfierpetuate the gender disadvantage. The goiddshe
given opportunity to opt for rewading subject whidn help them in getting jobs. This process vélpha lot in
reversing the bias in girls’ education. A numbercotirses and subjects are now being promoted inahee of
relevance. For instance, reproductive health, sadéherhood, etc., what is not realized is thasiequally
important for boys to understand basics of pargngitt. Such courses need to be introduced for bays and
girls, making it compulsory for both. It would alkelp break the established notion that care anehfiag are
only the mothers’ responsibilities.

A lot of efforts are required in gender sensitizati Genuine mobilization based on participatiweolaement of
community leaders, NGO’s, SHG, Panchayati Raj tmstins, Urban Local Bodies, education administsto
teachers and local officials, parents need to lisymdl consistently over a long time is must todrabout
attitude change in the different strata of society

Special interventions should be planned looking ithie reasons for low education in specific arec eamste
group. These interventions should be specific tdi@dar area. The interventions like free bookshool
uniform, alternative transport system for poor stud, scholarship and sponsorship for girls’ edanat
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campaigns against child labour in particular gihild, proper implementation of mid day meal scheme,
residential facility for girls child, etc to ovenee specific bottlenecks in preventing girls’ fromueation in
specific area or caste group.

An independent national authorighouldbe immediately put in place for monitoring the agpiations of the
allocated budgetary resources on school educajidhebconcerned governments at all levels.
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Table-1Economic Status (TES)

TES Frequency Percentage
Low (Below 56) 68 15.1

Medium (56-84) 310 68.9

High (Above 84) 72 16.0

Total 450 100.0

Table Aiteracy level of the Respondents

Literacy Levels Frequency Percentage
illiterate 209 46.4
Functional 33 7.3
Primary/Middle 134 29.8
Secondary/Sr. Secondary 18 4.0
Graduates 32 7.1

Post Graduates/Diploma/ 24 5.3
Others Degree Holders

Total 450 100
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Table Xaste and Literacy Level
Caste Literacy Levels Literacy
Rate
Iliterate | Functional | Primary Sec./ Graduat PG/
Literate / Sr. e Diplom
Middle | Secondary a
High Caste 27 8 52 14 26 23 82%
(12.9%) | (24.2%) | (38.8%) (77.8%) (81.3%) | (95.8%)
Middle Caste 95 19 30 2 4 36.7%
(45.5%) | (57.6%) | (22.4%) (11.1%) (12.5%)
Lower Caste 87 6 52 2 2 1 42%
(41.6%) | (18.2%) | (38.8%) (11.1%) (6.2%) | (4.2%)
Total 209 33 134 18 32 24
(100%) (100%) (100%) (100%) (100%) | (100%)
Table 4High Caste, Economic Status and Literacy level
Economic Status Literacy Levels Total
lliterac | Functional | Primary Sec./ Graduat PG/
y Literate / Sr. e Diplom
Middle | Secondary a
Low 4 1 8 1 1 2 17
(23.5%) (5.9%) (47.1%) (5.9%) (5.9%) | (11.7%) | (100%)
Medium 22 7 40 1 16 9 105
(20.9%) (6.7%) (38.1%) (10.5%) (15.2%) | (8.6%) | (100%)
High 1 4 2 9 12 28
(3.6%) (14.3%) (7.1%) (32.1%) | (42.9%) | (100%)
Table 5Middle Caste, Economic Status and Literacy level
Economic Status Literacy Levels Total
lliterac | Functional | Primary Sec./ Graduat PG/
y Literate / Sr. e Diplom
Middle | Secondary a
Low 14 5 8 - 27
(51.9%) | (18.5%) | (29.6%) (100%)
Medium 67 13 20 2 3 105
(63.8%) | (12.4%) | (19.0%) (1.9%) (2.9%) (100%)
High 14 1 2 1 18
(77.7%) (5.6%) (11.1%) (5.6%) (100%)
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Table 6Lower Caste, Economic Status and Literacy level

www.iiste.org
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ST

Economic Status Literacy Levels Total
lliterac | Functional | Primary Sec./ Graduat PG/
y Literate / Sr. e Diplom
Middle | Secondary a
Low 1 1 2 - 24
(45.8%) (45.8%) (8.4%) (100%)
Medium 58 5 35 2 100
(58.0%) (5.0%) (35.0%) (2.0%) (100%)
High 18 1 6 1 26
(69.2%) (3.8%) (23.2%) (3.8%) | (100%)

Figure a : Economic Status (TES)

350 -
300 -
250 4
200 4
150 -
100 4

50 -

0 T T 1
Low (Below 56) Medium (56-84) High (Above 84)

Mean value; 70.1533
Std. Deviation: 14.0180
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