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ABSTRACT

The gist of this study was to investigate the cogpétrategies applied by teachers and school menage
implement life skill education in secondary schdnl3rans-Nzoia West District, Kenya. This studgdsSocial
Learning Theory or Social Cognitive Theory (SCT) Alpert Bandura (1986), which explains that clelar
learn to behave through both formal instructiorr g@ample how parents, teachers and other augrind
what role-models tell them to behave) as well aseolation) amongst others. A descriptive survegassh
design was adopted for the study. From the targptljation of 1800 students, 150 teachers and 3i¢ipals in
37 public secondary schools in the district, dfieti random sampling technique was adopted to dt&w
principals, 30 teachers and 180 students yield2fy Qubjects. Questionnaires were used to colletzat filam
teachers and students while interview schedules wsed to collect data from the principals. Quatitie data
from questionnaires were analyzed using Statisf@alkage for Social Sciences (SPSS) while quaiitatata
from interviews were analyzed thematically. The mfindings were that: the teachers and school nmensag
were not well prepared to implement lifeskills edtion because of the fact that not only were tlhehers not
specifically trained to handle LSE, but they alimed that since LSE is not examinable subjeatai also an
added burden in the context of the high studerthearatio due to inadequate teaching force. Initiadil
although instructional resources are fairly avddah most schools visited, they were grossly imp@ge. While
the attitude towards LSE education was positive ragab students, the teachers had negative attiltdeas
evident that teachers and school managers had exloptious largely appropriate and participatorpping
strategies including discussion, debates, braimrstm, case studies and storytelling amongst stisdand
teachers to implement the LSE curriculum. What lieméo be established is the extent of effectivera@dsthe
applied strategies in meeting the objectives of L&Kriculum. It is thus recommended that relevant
Government Ministries and semi autonomous Agenci€3AGAs) should fast track staff development
initiatives through in-service training to equgathers and school managers with relevant knoeledsgills
and attitudes necessary for the implementation SE lcurriculum not only in the study locale butather
counties experiencing similar constraints in thertoy.[374 words].

Keywords: Life skills education, Implementation, level afeparedness, teachers, school managers, Secondary
schools, Copping strategies, Trans-Nzoia West iDistfenya.

Introduction

Background to the Study

The trajectory of studies and emerging acadetisicodrse on the topic of on Life Skills Educatginbally ,
regionally, nationally and locally indicate thhere is as yet no consensus on the conceptualfizaf the term
life skills education (Abobo & Orodho,2014; Croyiif96; Parson,et.al.,1988; Orodho, Waweru, Ndichu &
Nthinguri , 2013; Republic of Kenya/lUNESCO,2012;@#F,1999,2002; UNESCO,2012; WHO ,1997), and
this makes the implementation of the education eorapt rather complex. Contributing to this deb&enin
(1996) defines Life Skills as those skills or tasikat contribute to the successful, independenttioning of a
person in adulthood. A study by Abobo and Orod}#ilé) contends that these skills may generallyrbaped

in five broad clusters: self-care and domesticnlivirecreation and leisure, communication and satidls,
vocational skills, and other skills vital for comnity participation. The WHO (1997) defines Lifeilgk as
abilities for adaptive and positive behaviour tlestable persons to deal effectively with the demasmadd
challenges of everyday life. Based on this defimitia working definition was formed for South Eastia
Region (SEAR) countries on Life Skills as abilities adaptive and positive behaviour that enabdarttio deal
effectively with the demands and challenges withie family, community and cultural context (WHO,0249.
According to UNICEF (2002) definition of life skil] Life Skills include cognitive skills, practicakills,
person’s positive behaviour that enable persomkesd effectively with the demands and challengesvefyday
life. Life Skills are psycho-social skills includinproblem-solving and critical thinking skills, genal skills
such as self-awareness, and interpersonal skolssd3sing life skills means having qualities suchigh self-
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esteem, sociability, tolerance, action competerncegenerate change, capabilities to have the draed decide
what to do and who to be (UNCEF, 1999).

Notwithstanding the lack of consensus on the cotneotlife skills, a critical examination of the dication for
All (EFA) goal three (3) stresses the need to enghat the learning needs of all young people ahdts
should be met through equitable access to appteptearning and life skills ( Republic of Kenyal20).
Coincidentally, the Republic of Kenya in collabdoat during the end of decade evaluation (EDA) a# th
achievement of EFA goals in 2012 conceded thatgbé remains a difficult area to conceptualize anehsure
due to the complex nature of life skills and lifedplearning and the fact that quantitative benchkséor these
programmes are not yet well defined nationally ardrnationally (Republic of Kenya/UNESCO, 2012k A
consequence of this complex scenario, while assmpshe achievement of EFA in Kenya, the evaluatéam
focused on three life skills areas, namely: HIV #iBS Education, Peace Education, and Technicaldtréal
and Vocational Education and Training (TIVET). Iraking this focus, Republic of Kenya/UNESCO (2012)
justified the narrow focus on the grounds that tinee areas were critical in enhancing the socomemic
development of the country in the wake of rising/Hihfections, recent challenges to social cohesémd high
unemployment rate. The team went further to lantieat in the absence of policy frameworks, and aiate
curricular and programmes that addresses lifessigfues holistically , a shared understandindnisf ¢concept
across formal, non-formal and informal educatiofKenya is lacking( Abobo & Orodho,2014) . A moreeat
study by Abobo and Orodho (2014) on the level oéparedness of teachers and school managers in
implementing life skills education in secondary @als in Tran-Nzoia District, Kenya, has establistibdt
schools in the study locale are generally ill-prepato effectively implement the curriculum. Itagainst this
backdrop that this study made a renewed atteonfeirther examinghe main coping  strategies being applied
by teachers and school managers to implementKilis education in trans- Nzoia west district, Kany

The State of the Art Review

Literature is prolific on issues related to thpitoon lifestyles that range from conceptualizatiifficulties, low
preparedness to implement the curriculum and amgdle facing the life skills curriculum. Those saglrelated
to implementation of the curriculum have traversadvide range of areas including teacher trairétifudes of
the teacher and learner and availability and/omadey of instructional resources, especially witgard to
implementation Life Skills Education (Abobo & Oram2014; Bizimana & Orodho, 2014; Bunyi, 2000; &ams
2008; Krilik, 2008; Orodho, 2013; Orodho, Wawerwgté@nge & Miriti, 2013; Republic of Kenya/lUNESCO,
2012). In reviewing literature along these lindsisiinstructive to be cognizant of the genesidifef skills
education in Kenya to help understand the issuaterkto its implementation (Abobo & Orodho, 2014).

At the national podium, the Government of theddic of Kenya introduced the teaching of Life I&ki
Education as non-examinable subject in seconddmyads in 2008 with the intention to empower studemith
psychosocial competencies that would help them nivgkemed decisions, solve problems, think credyisnd
critically, communicate effectively, build healtklationships, empathize with those in need and geulaeir
life in a healthy and productive manner includifg tfight against HIV and AIDS infections( Repubbé
Kenya,2012a,2012b) . It is a comprehensive behawdbange approach that concentrates on the develapohi
the psychosocial skills needed for life. The cowses beyond providing information to the developtrad the
whole individual. One of the benefits of Life SkilEducation is that the topics covered are adaptabmany
different contexts (Republic of Kenya, 2008; KIB0B).

There is also a rapidly growing body of literatunéhich touché on factors that influence curriculum
implementation (Abobo & Orodho, 2014; Bizimana &o@ho, 2014; Oluoch, 1982; Shiundu & Omulando;
Orodho, 2014). According to Ampofo and Orodho @0Ione of the factors in curriculum implementatien
the pre -service and in-service training of teaghpre-service is the training of teachers on sagecurriculum
before they start teaching while in-service is titaéning of teachers on how to implement a certairriculum
while they are already in the field. Given theiaVirole in curriculum implementation, teacherschappropriate
relevant training to be able to handle a new pnogna including life skills education (Ampofo & Oroah
2014). This study therefore, sought to find outaining of teachers affects the coping straedieing applied
by teachers and school managers to implementNilis education in trans- Nzoia west district, Kany

The type and nature of students also play a cruol@ in the successful implementation of a cuttiou
innovation. Just as teachers, students must aacgytriculum for it to be effective (Ornstein & kkins, 1993;
Orodho, 2013). It is when students react to theedgpces they encounter in the curriculum with the
cooperation, that a successful implementation afuaiculum can be achieved at classroom levelhéfse
students see little relevance in the curriculuniviigts taught, they are not going to be motivategarticipate
to learn (Orodho, 2013). It is the teacher whalfindecides the arrangement of learning experieracel the
methods of content presentation and he/she does aghdke evaluation (Ampofo & Orodho, 2014). Ittle
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teacher therefore, who initiates, develops andctiirstudents’ learning. Therefore, a teacher wisahpositive
attitude towards Life Skills education and usesrappate instructional strategies is likely to irdhce the
students develop the same attitude (Oluoch, 19&®jl@ndo and Shiundu, 1992). This study therefaraghbt to
find out if students’ and teachers’ attitude affénet coping strategies used to implement the aultnio.

The life skills education syllabus and the Teachérgde suggest that teachers use participataghieag and
learning methods in which learners identify theiwnoproblems, discuss solutions, plan and carryeffigctive
action programmed ( Abobo & Orodho,2014; RepuldfcKenya, 2006). The participatory teaching and
learning methods assume that learning is best wathi®y requiring learners to be actively involveatidg
lessons. The participatory teaching and learninthaus recommended for the teaching of life skidsieation
include teaching strategies such as case stud&sstorming, field visits, panel discussions, gtt@iling, songs
group discussion, debate, posters, role-play, gapregects, poetry-recitals and drama. This stuubrefore,
sought to analyze on teaching strategies and ¥ #iféect the implementation of life skills education
secondary schools.

Literature on the teaching of life skills educatmrmggest that the subject is different from othdsjects in that it
is particularly concerned with teaching of valudalues are however not learned as other curricidubjects.
Values are better taught by living them. The questivhich the subject raises is whether values @atabght,
and if so, whether it should be the role of schaolgffectively teach them. In answering this gisgstBunyi
(2000) asserts that aspects of values are not foubdoks or documents but learned through sootetactions
in day-to-day life, hence they should be practi&ddents need to be aware of and fully understiadact that
classes on life skills education are different frother subjects in the school curriculum. KrilikOdB) argues
that “values are learned as they do not pass framnts to children in the form of DNA”. Studentarie values
through observing and imitating their teachers’aetrs (Jansen, 2008). Teachers thus need to eenadlels
of good behavior if they wish their students to €lep the desired values. Thus having a subjectlifi&eskills
education which teaches students what is wronggbt may not be a guarantee that the children aneggto
behave accordingly. This study therefore, soughtvestigate challenges affecting the implementato life
skills education in secondary schools in Trans-Baiest District.

Teacher Training

There are many factors that affect the implememtatif a school curriculum. According to Oluoch (29&nd
Shiundu and Omulando (1992) and Orodho (2013) cuotihat, one of the factors in curriculum implertagion
is the pre -service and in-service training of ke, pre-service is the training of teachers ocedain
curriculum before they start teaching while in-$egvis the training of teachers on how to implenmemertain
curriculum while they are already in the field. v& their vital role in curriculum implementatideachers need
appropriate relevant training to be able to hamdieew programme including life skills educationur@ulum
specialists must utilize the saying that “No ediarats better than its teachers”. It is the teadkko translates
the broad general goals into instructional objexgiv

Teachers are an important resource in the teacantlearning process and their training and utibza
therefore requires critical consideration. The entrgovernment programmes for teacher education aim
providing qualified teachers and are, thereforatre¢ to ensuring the provision of quality educati€urrent
teacher training programmes cater for the prodoatibteachers for pre-primary, primary, secondapgcial,
vocational and technical education. The objectieésteacher education programmes aim at developing
communication skills, professional attitudes antuea that equip teachers with the knowledge antityalbd
identify and develop the educational needs of tilel Republic of Kenya/lUNESCO, 2012; Republic adnga,
2013).

Attitudes towards Teaching of Life Skillsin Schools

The other factor that affects the implementatiommy curriculum is attitude. Thurstone (1931) defimttitude
as the effect for or against a psychological objEbtirstone proposes that there is need to tegiggeattitude,
these can be accomplished by assessing peoplefsoogi and beliefs which he considers to be verbal
expressions of attitudes. In proposes that themeé to test people’s attitude, this can be actishgul by
assessing people’s opinions and beliefs which hesiders to be verbal expressions of attitudes.him t
implementation of a school curriculum, the teachettitude is very important. This is because tearts an art
guided by educational values, personal needs aravayiety of beliefs or generalizations that thacher holds
to be true. The students also play a crucial rokhé successful implementation of a curriculunoiation. Just
as teachers, students must accept a curriculuih tiobe effective (Orodho, Waweru, Getange & Mir2013).

It is when students react to the experiences thmpunter in the curriculum with the cooperatiorattla
successful implementation of a curriculum can bhieased at classroom level. If these students g#e li
relevance in the curriculum activities taught, tleg not going to be motivated to participate tre
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Githinji (2007), on her study, on perceptions afyary school teachers and pupils on adequacy of DS
life skills education in Nairobi and Thika Distrgtfound that there were inadequate teachingufficient
knowledge and lack of enough life skills educationboth teachers and pupils. The study also founad t
teachers found it difficult to explain and teaclngoof the ways in which AIDS is spread. They falittsome of
HIV/AIDS life skills education teachers lacked timig and adequate time, cultural differences, t@sce from
parents, and lack of support from the administrati@re other problems that teachers contend with.

Prinsloo (2007), in South Africa found that lackaafmmitment by some principals to make the prograthia
success at the school level is a challenge fatiagmplementation of the life skills education. Soprincipals
indicated that it was difficult for them to suppdhte implementation of life skills education becausany
learners in their schools are “careless, irresppd@snd have no vision or mission in life.” Thengipals felt
that there was little impact of life skills educaticould make on the learners even if the prinsiabvided
some support for the teaching of the subject iir gehools. The principals’ excuse for their ladlcommitment
to make life skills programmed a success in thelosls may be considered as a negative attitudsy; were
blaming learners for their problems in their sclsool

The successful making an implementation of a culuib depends on the teacher’s attitude towards work
this study teacher’s positive attitude means ‘tedshbeliefs and interest towards teaching givenabnditions

of his or her work. (Jansen, 2002). The feeling ¢hteacher has about his or her work shapeshas dbility in
implementing a curriculum policy. Kadzamira (2008)study notes that low salaries and coupled wiltero
poor working conditions in Malawi cause widesprézacher discontent so teaching is regarded as tgmant

of last resort.” Teachers’ discontent with theirema may affect the implementation of any curriculincluding
life skills education. Teacher’s positive attitudevards implementing a curriculum depends on tedgkentent
knowledge of the curriculum. Teachers should uridads the goals and content of syllabus well in pride
implement it effectively. Teachers who are supposednplement a new curriculum sometimes cannoneve
identify its main features. The problem is likety he encountered when teachers are required tgehhmir
educational approaches to teach this new curricyleratt, 1980). Mahlangu, (2001) raises a concéout
introducing a curriculum to teachers and leavirgnto implement without further guidance.

Availability of Teaching/ L ear ning Resour ces

KIE (2008) assert that resources are valuable pegs®es used to enhance the teaching/learning moceey
may be tangible or intangible, human or non hunvahife Skills Education tangible resources includeterial
equipment, media and books among others. Intangiéd®urces include time, human skills, energy and
knowledge. Resources help in increasing learnéténon span thus making teaching/learning mofecéfe.
They make it easy for the students to acquire qascand skills which enable them to relate to tleeldvaround
them.

The teacher should determine the best resources fparticular lesson and the resource should bd usthe
most natural and logical manner known to reinfoecgarticular learning activity. However, they shibul
compliment teaching and learning and not replaeetélacher. Some resources can be bought or sofioccad
the environment, locally made, borrowed or sharediepartmental inter-school levels. The importante
teaching/learning resources is as follows: they enidie learning of Life Skills Education interestimgal and
enjoyable, they encourage students to retain krdyelelife skills and attitudes learnt, they appeakome
senses such as sight, touch, smell, among othreng,nake it possible for students understand atistieas,
and clarify concepts and ideas, and finally theyvjate stimulus variation in the teaching learninggess thus
making the lesson captivating (KIE, 2008).

A study by Orodho (2013) conducted in public setary schools in Kenya demonstrated most schoolsotio
have adequate and appropriate instructional ressutbat facilitate effective instruction for effiet
implementation of curriculum. Ina similar study Birimana and Orodho(2013,2014) on teaching andhieg
resource availability and teachers effective clamsr management and content delivery in seconddiyods in
Huye District, in Rwanda, reached a verdict thatosmof the schools in the study locale had inadequa
instructional resources hence compromising theityuaf education through poor curriculum implenegitn
strategies. They suggested that teaching and fepm@sources should be equitable distributed iroaish
Birimana and Orodho (2014) argue that besides usiaghing materials, teachers must ensure thatietyaf
the same are availed in class for effective tearhimd learning. The materials and equipment predeintthe
classroom situation should be chosen to provideynand varied opportunities for students to acqtire
learning they need. This ensures that studentsfégeed many opportunities to practice and mastkr kills
Education through a variety of materials, and hdead into successful implementation of life skéltucation.
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Statement of the Problem
Despite the rationale for the introduction of li$&ills education in terms of equipping the studewith
psychosocial competencies that would make them nrdkemed decisions , solve emerging problemspkhi
creatively , and manage their lives amongst otlitbese are challenges and problems that have hedesdjthe
education in its attempts to actualize the lifdlsladucation in secondary schools. These challenygy reduce
the possibilities of life skills education achiegithe objectives for its implementation, for exaemmtudents
may not acquire skills required to deal effectivalith demands and challenges of everyday life. gy
therefore imperative that schools put in place mgEtrategies that militate against these problérhsrefore
the major problematique of this problem was to adsthe critical question of to what extent schbalge put in
place coping strategies to deal with problems edlad implementation of life-skills education irethrespective
secondary schools in Trans-Nzoia West District.
The Purpose and Objectives of the Study
The purpose of this study was to examine the gfiedecurrently applied to implement Life Skills Edtion in
secondary schools in Trans-Nzoia West Districte $tudy had two fold objectives, namely:
i) Examine strategies used to teach life skillsenondary schools in Trans-Nzoia West District.
i) Find out teachers’ and students suggestionbast ways of implementation of Life Skills Educatio
secondary schools in Trans-Nzoia West District.
Theoretical Framework

This study used Social Learning Theorgocial Cognitive Theory (SCT) by Albert Bandura &6 This
theory explains that children learn to behave thhooth formal instruction (for example how paretésichers
and other authorities and role-models tell therbabave) as well as observation, and for exampléheassee
adults and peers behaving). The children’s behasioeinforced or modified by consequences of thetions
and responses of others to their behaviors. Stadeatn to behave, through observation and satiet&ction,
rather than just verbal instruction. Similarly stats taught skills through process of instructiehearsal, and
feedback rather than just instruction. Bandura alsessed that self-efficacy, defined as confidencene’s
abilities to perform appropriate behavior, is intpot to learning and maintaining behaviors.
In the school situation for example, social cogmittheory contends that teachers teaching lifdss&ducation
need to create an appropriate environment whetks s&aching need to replicate the natural protgsghich
students learn positive behavior through role-model observation and social interaction. Teachers
reinforcement is important in the teaching/ leagniof life skills education and shaping studentshdeor.
Positive reinforcements by teachers are appliedbfgraviour skills that need to be adjusted to buildre
positive actions of students. Teachers are impbrtda-models, standard setters and source ofénfla so that
they need appropriate training to be able to halifdeskills education, they also need positivétiade towards
life skills education so that they make studentzet similar attitudes towards the subject, teexheed to use
teaching and learning materials which can effettivenplement life skills education and finally use
participatory methods in which students identifgithown problems, discuss solutions, plan and carry
effective action
Resear ch M ethodology
Resear ch Design
This study used a descriptive survey research desige purpose of descriptive survey is basicallplserve,
describe and document aspects of a situation gstterally occur hence the choice for the studycakding to
Orodho (2009a), a descriptive survey is, a prooéssllecting data in order to answer questionsceomning the
current status of the subject. It was on the bafsikese characteristics of descriptive surveyardedesign that
the copping strategies in the implementation & $ikills education in secondary schools were inyatd. It
involved direct observation where the required b&ha was observed in a particular setting. Thaependent
variables of the study were: teaching methods,hiatraining, teachers’ attitudes and student#udi. The
dependent variable for the study was the coppirgtesiy in the implementation of Life Skills in seckary
schools.
Target Population and Sample Selection
The population for the study was public secondahpsls in Trans-Nzoia West District. There are 8Zomdary
schools in the district. This population consistdd37 principals, 555 teachers and 4173 studenégding to
4765. The study targeted 37 principals, 150 teached 1800 students. Teachers were targeted betteysare
perceived to be the major agents for curriculunivdey and implementation. Teachers are in direatact with
students and have the responsibility of employhegyrecommended teaching/learning strategies andiretly
involved in the teaching of Life Skills EducatioBtudents from form two to four were targeted in shedy
because they were perceived to have informatiotherimportance of Life Skills Education and thellskihat
they have learnt. The researcher left out form stmelents because they were just reporting at Hré aft the
study. Principals were targeted because they sigeetitve curriculum implementation in their secogdarhools.
Purposive sampling technique on the basis of tyfpgcloool and boarding status was used to seleschéols
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out of 37 to form the sampling units for respondefrom these 15, 180 students, 30 teachers apdridpals
were yielding a sampled of 225 respondents ferstbdy.

Resear ch Instruments

The main type of instruments used in this studyuithed questionnaires, interview schedules and @hten
schedule to collect the data for the study. Thestioenaires were used to collect data from stugdetgachers
and headteachers. The instrument was chosen bettmusampled respondents were considered learretd an
they would be able to read and understand the iguesire items; and therefore the data requiredHerstudy
were easily extracted. Likert Scale was used ferghestions testing on the degree or the extettieofactor
under investigation. Wiersma (1980), states thaiie@stionnaire is a list of questions or statememishich the
individual is asked to respond in writing. Orod{2®12) further clarifies that a good questionnaineuld not
only represent the aims of the researchers who isend, but should also allow for the full variety possible
answers.

Interview schedules were administered to 15 predsipf the sampled secondary schools to estabtish t
challenges facing implementation of Life Skills Edtion in secondary schools. The researchers patgdreld
interviews with the principals participating in tlseudy. Interview guide was meant to provide sumgeletary
data which would not have been captured by thetmuegires. The instrument contained questionsanhers’
training on life skills education, teachers’ anddgnts attitude towards implementation of life Iskdducation,
schools’ preparedness in terms of teaching/learrésgurces and teaching strategies used for teptférskills
education. Yin, (2003) states that interviews i€ af the most important sources of data and defthes
interview as a two-way conversation that gives ititerviewer the opportunity to participate activety the
interview. The interview were structured and basegredetermined questions.

The lesson observation schedule was also usedgdtirén classroom teaching of Life Skills in form twod
forms three to collect the primary data in four setary schools randomly selected from the actuadyst
sample. This enabled systematic observation obuarieaching strategies, the level of availabditg adequacy
of the teaching/learning resources, availabilitysohemes of work, lesson plans, and students’cjzation
during discussions and lesson conclusions duriadetbsons of life skills education in the obsereledsrooms
in the sampled secondary schools. According to Bro@012), observation is one of the most importard
extensively used research methods in the fieldoibs sciences.

Piloting

Brooks (2013) and Orodho (2012) note that pilotargsures that research instruments not measure itvhat
purports to measure but is also stable and consisterepeated administration of the instrumertusT piloting
enables the researcher to have meaningful obsengakliecause it helps detect deficiencies in thieuiments.
Through piloting, the validity and reliability ofi¢ research instrument is determined.

Validity, especially content validity, is concethwith establishing whether the instrument contemheasuring
what they/it is supposed to measure (Orodho, 2009bg research instruments were enhanced thromglerct
validity of the instruments. The process involveghert judgment and appraisal by academic membetheof
Department of Educational Management, Policy andri@uum Studies, School of Education, Kenyatta
University, Kenya. The team of academicians chddbr items that were vague or not necessary, messes
of the instruments and whether respondents undetshe items.

The reliability of the instruments was tested irotidlentical schools that did not eventually pap@te in the
main study by employing a split-half method. Aatiag to Orodho (2012), reliability is a measurdhef degree
to which a research instrument yields consistestilte or data after repeated trials. The lessewén@ations
produced by an instrument on subsequent trialsiritwe reliable it is. The split half method inwe$ scoring
two halves usually odd and even items of a testrségly for each person and then calculating thieetadion
coefficient for the two sets (halves) of scorese Thefficient indicates the degree to which the hatves of the
test provides the same results and hence desthibésternal consistency of the test. The coefificigf 0.76 for
the students’ questionnaires and 0.78 from thehexat questionnaires were obtained. The researtienefore,
concluded that the instruments were reliable fergtudy, since Orodho (2009b) suggest that a cbeiti of .75
and above is high enough to declare the instrumadiable.

Data Collection Procedure

A permit to collect data was obtained from the biadil Commission for Science and Technology (NACQSTI
to allow for data collection. The researcher maggoatments with principals of the sampled schoolequest
them for permission to carry out the study in th&hools. The researcher arranged with the prifecifm
confirm the dates for data collection and got thesent of the school administration. This was tmielate the
cases of surprising entry into schools without ipsiisit to clarify the intention of the visit. Thastruments
were administered to the respondents who were giveple time to respond to the questions. The rekea
ensured confidentiality of the information giventiye respondents. Confidentiality was to ensurpaeisfor the
dignity of participants in the study. They were nequired to provide any identifying informationckuas their
names, hence making responses become unanimouwh(2012).
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Data Analysis

The primary quantitative data collected from thediwere first edited to remove glaring errors afsb isolate
incomplete questionnaires. Coding was done andeathtato the Statistical Package for Social Scief(&PSS)
Computer programme version 20.0 to assist in tladyais of quantitative data (Orodho, 2009b). Thtadeas
reported in various measures of central tendencagbility and correlations. Qualitative datarfr interviews
and observation guidelines were analyzed themptidal line with the study objectives and reporteu
narratives and direct quotes

Findings and Discussions

Teacher Training and Attitudesof Life SkillsEducation Teachers

The first objective was to profile the training &\and attitude of Life-skills education teachersthe study
locale to enable the copping strategies to be ealtextualized. The study found that 80% of theltea had not
attended any training related to life-skills edimat Only a small proportion of the remaining %®f the
teachers had attended a related training on lifés sducation. According to Republic of Kenya (20@012),
majority of secondary school teachers are traiguihlic universities and diploma colleges andracgiired to
specialize in two teaching subjects upon graduattunrently, the class sizes in universities ai lewge for
lecturers to pay special attention to methodology therefore the quality of the teacher is oftempomised.
In addition, a lot of students take education cesifer lack of alternatives. In order to improve tjuality of
teachers graduating out of our universities, itmperative that the secondary school teacher uoderigvant
training in their area of specialization to enable them acquire sufficient subject mastery agdbgogy..

In an interview with principals on the attendandehir teachers on training in Life Skills Eduaatj it was
found the over half of the principals interviewedlicated that teachers in their schools had nend#&d such
trainings while about three quarters of the priatspndicated that teachers in their schools h&ehdéd such
trainings.

According to the principals interviewed, it wasdemt that:

The continuous improvement in the quality of edioacaservices for practicing teachers is curretabking, yet
should facilitate continuous skills upgrading tbe teachers. They stressed that although Kenyzdfion
Institute has been conducting some training fongpials and other school managers, this has nat theecase
for ordinary teachers due to inadequate oppdi@sfor in-service training. This has consequehtg denied
most of practicing teachers the chance to enhamsie skills beyond those acquired during their gpeevice
basic training.

The foregoing citation indicates that the curraiioer of teachers’ situation calls for an urgeswelopment of a
comprehensive in- service training programmes tpa@mer teachers to deliver the changes that have ineele
in the existing school curricula including the oduction of Life Skills Education in schools in Z00-rom the
findings of the study, it is clear that most of tle@achers had not attended in-service trainingsifen Skills
Education.

The few teachers who had attended training oa EKills Education were further asked to indichte dreas in
which they were trained on. The following areasev@entioned:

pedagogy used and applied in teaching of the sylgéfective decision in teaching of the subjectging for
solution, interpersonal relationship, conflict region and negotiation management, and developroérthe
society.

The citation is in tandem with Abobo and Orodhol@0as well as Bizimana and Orodho (2014) who concu
that teachers given their vital role in curriculumplementation, they need appropriate relevanhigito be
able to handle a new programme including life skéitlucation. Recent studies by Birimana and Or¢abn4)
and Orodho (2013) are in agreement regarding tled figr continuous staff development in order toaerde
quality of curriculum implementation.

Attitude on Implementation of Teaching Life Skills Education

Regarding the attitude of the teachers to the tagatf Life Skills, the study found that most ottteachers had
negative attitude towards the teaching of Life ISkilducation. This was evidenced by the fact thanyrof the
teachers had not been trained on the Life Skillsication. Witt (2002) argue that teaching methods ar
influenced by the teacher’s attitude towards tlaeher's competence in regard to the subject mattézacher
uses teacher centered method which allows hercéuitrol of the class. If she/he is competent, sheffows
children to learn on their own and gives help wheoessary. Grogarn (1993) adds that cultivatiopositive
attitude is of paramount importance to a schoaitien

The finding of this study echo the sentiments obBd and Orodho (2014) who aver that a teacher asoa
positive attitude towards life skills education amsks appropriate instructional strategies is yikelinfluence
the students develop the same attitude. The stisdyfeund that students disagreed with the staténen the
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aims and objectives of teaching of Life Skills Edtion are irrelevant and unattainable. This israliciation that
students recognized the importance of Life Skitisi€ation in their schools.
In an interview with the principals, nearly allthem were of the opinion that:

Teachers and students do not take Life Skills Eitueaeriously since it is not examinable. It beeastear from
these principals that teachers and students ohkly éxaminable subjects seriously given the examoimat

oriented curriculum interpretation of learning imsh schools in Kenya.

The finding is strongly supported by an earliedgtby Rooth (2005), in South Africa that life kkieducation
is not being taken seriously because it is not éxalbbe subject. Whitaker (1993), assert that agsessin the
form of examination influences curriculum implenegian due to the great value given to public exatim

certificates by schools, teachers and studentsttendncentrate on subjects that are examinablesnthought
to promote academic excellence.

It was further found that teachers and studendschaflicting attitude towards the subject in tease that:
Teachers had negative attitude towards the sutfjastaffecting its implementation in the curriaulu To the
contrary, students’ attitude, it was found thatdsints take the teachings of life skills educatpasitively
especially those on how to manage their livesheathy and productive manner including the figidiast HIV
and AIDS and students are receptive as they paatieiby asking questions.
The overall picture emerging is that while teashsave negative attitudes towards the teachindeoskills, the
students on the other half have positive attituweatds learning LSE. The most plausible explanaigothat
teachers are over worked and do not see the neexketb additional energy on subjects that areacoahting
towards their workload. This finding is in line WiBizimana and Orodho (2014) and Orodho, Wawerta@g
and Miriti (2013) that stressed those teachersloadris making them develop negative attitude tolwahe
teaching profession.
Copping Strategies used to teach Life-skills Education
Teachers and headteachers were requested to andivatcopping strategies they use to teach lifiésski
education in their respective schools. The resnlfable 1 summarize the strategies used and htbeaganking
of the strategy in decreasing order of magnitude.

Table 1: Copping Strategies used to teach Life-skills Education

Strategy used to teach life-skills frequency rank
Discussion method with students and teachers 96 1
Debates on relevant topics 78 2
Storytelling with learners 53 5

Case studies on how to solve problems 67 4
Brain-storming with learners and other staff 73 3

Songs and dances on topical issues 49 6

The results carried in Table 1 indicates that thestnfrequently copping strategy used to teach difdls
education in most of the schools sampled was dssmusvith students. It is therefore evident thacdssion on
relevant topics with students was very effectiveteaaching life skills, having been ranked first @le The
second most commonly used copping strategy wasizigg debates on relevant topics. The third andtfo
commonly used copping strategies were brain-stggmiith students and teachers as well as case stodie
how to solve similar problems. The strategies tlaatked last were storytelling with learners andgsoand
dances on topical issues, which were ranked fifidhlast, respectively.

The teacher respondents were further probed toaiver strategies they use in improving the teaghinLife
Skills Education. The following strategies were ti@med:

drawing and paintings, experience sharing, usingrts and pictures, workshops and seminars andolise
reference books, through resource persons, useef gounselor and youth groups, reading out st@ies
relating to student experience, dramatization digpimlance and counseling sessions and co-currieslivities.
The findings are in line with those of Kieff et,a(2000) who aver that a class is equipped withenalt that
suggest activities and provide the materials neéaoledctivities invented or initiated by studeritscan be said
that even though the resources for teaching LifdsSkducation were available in most of the sckostudied,
they were not adequate. From the findings of thlstit can be said that even though the resouncas
available in most schools studied, some schootl rfone of the resources. This disproportionatitdigion of
resources was also established by Orodho 9201dy stupublic secondary schools in Mandera Coungnys.
Suggested Strategiesto teach Life skills Education

The following were the suggestions made by studéedshers and principals on the ways teacheringanove
teaching of life skills education in secondary subp

i) It was suggested that teachers should promoteaiiten among the students and between students and
teachers. This is to create conducive environmantefaching and learning of Life Skills Educaticgiriy that it
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is a skills acquired through interaction.
if) That guidance and counseling teachers should albaysady to help students on the issues affettiem.
This is perceived to have an impact of building gheund for the acceptance of teaching Life Slltkication
in schools.
iii) Teachers should come up with charts, pictures adelovto ensure that particular life skills are dga
illustrated. This is perceived to be an effectitrategy for teaching Life Skills Education amongdsints.
iv) Teachers should be willing to attend training d@ $ikills education. Through this training, thiemowledge
on Life Skills Education will be improved thus enleang their efficiency in the teaching of skillsgtudents.
v) Teachers should apply various teaching strategiensure that teaching of Life Skills Educationiaeés
its goals. Different strategies will enhance leagr@among students.
vi) It was finally recommended that teachers shoulchgbaheir attitude towards the teaching of LifellSki
Education in secondary schools. By viewing the hear of life skills education positively, teachessll be
motivated to impart Life Skills into students.
The following were the suggestions made by studésgehers and principals on the ways studenténgarove
teaching of life skills education in secondary subp
i) It was suggested that students should take théitegcon Life Skills Education seriously like anther
examinable subject offered by the curriculum. Big,thife Skills Education will also become valuekiel any
other examinable subjects.
i) Students should interact with others to gain the dixperiences which are very critical in the lé&agnof
Life Skills Education. This is perceived to enharbe achievement of the goals for the introductdrthe
teaching of Life Skills Education in the curriculum
iii) Students should develop positive attitude towahgstéaching of Life Skills Education. This will earice
learning of Life Skills Education as the student ne ready to cooperate during the lessons.
iv) Students should practice what they have learnealife situation. This will help in the achieventef the
objectives of the introduction of the teaching @&LSkills Education into the school curriculum.
The following were the suggestions made by studeéatshers and principals on the ways schoolsrognoive
teaching of life skills education in secondary subp
i) It was suggested that schools should ensure thaetources required for the teaching and learfingfe
Skills Education are available. This will improweetlearning of Life Skills Education among studeantsl ease
the implementation for the teachers.
i) The schools should organize sessions with diffesehbols where students are to come together amchat
as they are being taught.
iii) Schools should ensure that the learning environnsefatvourable for the learning and applicationezrnt
Life Skills Education. This will enhance teachingddearning of Life Skills Education.
The following were the suggestions made by studeaéchers and principals on the ways the Goverhoan
improve teaching of life skills education in secandschools:
i) That the Ministry of Education should ensure tih&t teaching of Life Skills Education is allocategparate
time in the school timetables. This is to ensueg thit also taught as any other examinable stibjec
i) Teachers should be trained on Life Skills Educatitims is to equip them with knowledge to enharise i
effectiveness in schools thus the achievementeoftials for its introduction into the curriculum.
iii) That the Ministry of Education should examine studeon Life Skills Education. This will ensure thhe
teachings are taken seriously thus improving kndgéeon Life Skills Education among students in stlamd
out of schools.
iv) The government through the Ministry of Educatioowdd organize for short-term courses for teachers t
improve their skills in teaching of Life Skills Edation in secondary schools.

Conclusions and Recommendations
The thrust of this study was to examine the copstrgtegies applied by teachers and school managers
implementing life skills education in the study &be. The teachers and headteachers were ill-prépare
implement the life-skills curriculum in their resgtize schools since most of them were not spedlificeained
to handle the curriculum. Regarding teachers’stndents attitudes towards teaching of Life Slkliiication in
secondary schools, it is evident that teacherse heegative attitude towards the teaching of LifellS
Education due to several factors including the thett: most of them have not been trained on LiélsS
Education, life skills education is not an examieasubject and the curriculum is an added burdeangthat
they are already overloaded with the traditionamiable subjects. Students are perceived to pesiive
attitudes towards the teaching of Life Skills Edigra as evidenced by their participation througkkirag
questions and discussions during the teachingfefskills education in secondary schools. On thellef
availability and adequacy of resources for teaclind learning of Life Skills Education, the studyncluded
that although most of the secondary schools stubtlatl resources such as: charts and pictures, nmagazi
newsletters, pamphlets and video-tapes, the saalirees were grossly inadequate. The copingegies used
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included in decreasing order of magnitude werescuision on relevant topics with students, orgaioizaof
debates on relevant topics, brain-storming wittdetls and teachers, case studies on how to sahitarsi
problems, storytelling with learners and songs dadces on topical issues. The cumulative eviderm=e h
revealed that most are devising appropriate anthiogr commendable copping strategies to deal ehghs
related to implementation of life-skills curriculuinm their respective schools. What remains to dngggd is the
extent to which these strategies are affective éeting the goals of life-skills education agait& background
that the curriculum is as yet non-examinable aadtters are not specifically trained in the subject.

From the findings and conclusions made, the foltmaiecommendations are made:

1. Since most of the teachers were not trained, itr@esmmended that teachers should be trained en Lif
skills Education in teacher training colleges. Tesas in the field should also attend in-servicéntng on Life
Skills Education, seminars and workshops where tagyget acquainted with the relevant knowledgeskilts
which are necessary for their roles as mentortugesits.

2. Given that most of the teachers had negativaidéitowards life skills education, it was recomnezhd
that teachers should be encouraged change théirdatttowards the teaching of Life skills Educatiom
secondary schools. By viewing the teaching of $kills education positively, teachers will be mated to
impart life skills into students. Teachers’ negatattitude towards Life Skills Education should dmmsidered
before allocating Life Skills Education to teacheFkere is need to review the tradition of schailseachers
taking up the teaching of Life Skills Education aese they are C.R.E and Biology teachers and @ected to
teach it. It should be assigned to teachers whe Bame interest in the subject.

3. Life Skills Education should be examinable so thiadents and teachers take it seriously like other
examinable subjects in the school curriculum. Bakimg it examinable, the teachers and students dvput
more mental energy in LSE.

4. The study finally concluded that different stragegisuch as having discussions on relevant topics,
having debates on relevant topics, having stotingesessions on different topics, use of caseissuon how to
solve particular problems, having sessions for tmes and answers and the use of songs and dancetegant
themes were inadequately used in the teaching fef $kills Education in most secondary schools stidn
Trans-Nzoia West District.

5. Though Life Skills Education is being implementachiost secondary schools studied, It was generally
concluded that effective implementation is hampdrgdeveral school factors in Trans-Nzoia Westriisand
therefore, making it difficult for teachers to deli the relevant content appropriately. Teachleosilsl come up
with strategies which they view to be effectivetlie teaching and learning of Life Skills in schodigachers
should change their classroom activities to be npamicipatory. Teachers should come with a foruhrere
teachers share how they approach the teachingfeofskill should be created, and class of teachdms w
demonstrate the best practice in the teachingeotibject could be visited by other teachers.
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